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1. AHHOTAIUSA K TUCHHUILJINHE

PabGouast mporpamma aucuuiuiiHbl «MHOCTpaHHBIM SI3BIK» COCTaBJIGHa B COOTBETCTBUU C
tpeboBanusiMu ®I'OC BO mno HampaBineHuto mnoarotoBku 44.03.02 Ilcuxosoro-meaarormueckoe
oOpa3oBanne (ypoBeHb OakanaBpHuaTa), YTBEP)KICHHOTO MpUKazoM MwuHuCTEpcTBa O0Opa3oOBaHHS M
Hayku P® ot 22.02. 2018 1. N 122 (¢ u3BMEHEHUSMH U JOTIOJTHEHUSIMH ).

PaGouass mporpamma CcOOEpKUT 0Os3aTENbHbIE MJIi M3y4EHUS TEMbl IO JUCHUIUIMHE
«HOCTpaHHBIN S3bIK». J(MCUUIIIMHA HOCUT KOMMYHUKAaTUBHO HAIpaBJIEHHBIM M MPO(decCHOoHaTbHO-
OPUEHTHUPOBAHHBIA XapakTep, a ero 3aJayd OMpPENesIOTCS MOTPEOHOCTSIMH CHEUAINCTOB
COOTBETCTBYIOIIETO MPOMUIIS B MHOS3BIYHON TPO(HECCUOHATILHOM JIeATETHHOCTH.

MecTo OMCHUILUIMHBI B CTPYKTYype OCHOBHOH NPpo¢ecCHOHAIBHON 00pa3oBaTeJIbHOM
NPOrpamMmMbl

Hacrosmas qucuumnivHa BKIOYEHa B 4acTh, POPMUPYEMYIO YUYACTHHKAMU 00pa30BaTebHbIX
oTHomeHud, bnoka 1 yueOHBIX MIIaHOB MO HampaBieHuto noArotoBku 44.03.02 Ilcuxomoro-
negarorudeckoe oopazoBanue (ypoBeHb OakajiaBpuara).

JucuunnuHa u3y4yaetcst Ha 1 kypcee, B 1 cemectpe 3auer, Bo 2 cemecTpe opma KOHTPOIIS —
9K3aMEH.

Heab n3yyeHus TMCUUIIUHBI:

MpaKTU4YecKkoe (OPMUPOBAHUE SI3BIKOBONM KOMIIETCHIIUH BBIYCKHUKOB, T.€. OOecleyeHHe
YPOBHS 3HAHUI U YMEHUH, KOTOPBII MO3BOJIUT MOIH30BATHCS UHOCTPAHHBIM SI3BIKOM B Pa3IHMUHBIX
o0nactax mpodecCHOHANbHON AEATeIbHOCTH, HAy4YHOH M MpakTH4YeCKOW paboTe, B OOIIEHUU C
3apyOeKHBIMU TTAPTHEPAMH, I CaMO0Opa30BaTEIbHBIX U IPYTUX IIENIeH.

3agaun:

-popMUpOBaHUE Yy CTYIEHTOB YCTOWYMBBIX HABBIKOB M YMEHHI MPOAYKTUBHOTO IlJIaHA
(roBopeHHe, NHUCbMO) UM PELENTUBHOIO IUIaHa (YTEHHEe, ayIupoBaHHE) JUIs OCYIIECTBICHUS
npodeccuoOHaTbHON KOMMYHUKAIINH;

- 00y4eHHE CO3HATEIBHOMY OTOOPY SI3BIKOBBIX CPEACTB [IJISi BBIPAXKEHUS CBOMX MBICIEH B
Pa3IMYHBIX CUTYaIUSAX PEYEBOr0 OOIIEHUS B paMKaX W3YUYE€HHBIX TPO(EeCCHOHATBHBIX TEM;

- dbopmupoBaHue JIEKCUKO-TPAMMaTUYECKUX HaBBIKOB nepeBoaa nHpopmauu
mpoecCHOHAFHOTO XapakTepa C AaHTJIMHCKOTO S3bIKa Ha PYCCKUH W C PYCCKOTO S3bIKa Ha
AHTJIMHUCKU;

—TaJIbHEHIIEE  COBEPIIEHCTBOBAHUE JIMYHOCTHBIX KA4eCTB CTYAEHTOB, CBS3aHHBIX C
(hopMHUpPOBAaHHEM HABBIKOB CaMOOOpa30BaHUs, PACIIMPEHUE CTPAHOBEIUYECKOTO M OOIIEKYIbTYPHOTO
Kpyro3opa, poctoM npoeCCHOHATHHOW KOMITETEHITHH.

B pesynprate ocBoenus OIl GakanmaBpmara OOyYarOIIMICS JODKEH OBIAAETh CICAYIOUTUMH
pe3yibTatamu 00y4eHUs 0 JUCHIUTUINHE!



YK-4 CniocoGeH OCyIIEeCTBIIATh EJIOBYI0O KOMMYHHKAIIMIO B YCTHOM M MUCHbMEHHOM (opmax Ha

rocyaapcTBeHHOM si3bike Poccuiickoit denepanuu u ”HOCTpaHHOM(BIX) sI3bIKE(AX).

2. llepeveHb MJIAHMPYEMBIX Pe3yJIbLTATOB 00yUYeHHS MO TUCHUILIAHE, COOTHECEHHBIX €
IUIAHMPYEMbIMH Pe3yJIbTATAMHU OCBOEHHUSI OCHOBHOM npodeccuoHAJIbHOM 00pa3oBaTeIbHOM
NPOrpamMMbl

[Ipouecc  w3ydeHus  OUCHUIUIMHBI  HampaBieH Ha  (QOpMHpOBAHUE  KOMIIETECHIIUH,
npeaycMoTpeHHsix ®I'OC BO mno nampaienuto moarotoBku 37.03.01 Ilcuxonorust (ypoBeHb
OakajaBpuaTa)

Kon Pe3yabTarsl IlepeyeHb muIaHUPyeMbIX @DopMmbI

komuere | ocBoenuss OIIOII pe3yJabTaToB 00y4eHHs MO 06pa3oBaTeILHOI

HIUHM Cooeporcanue AUCHHUILIMHE nesiTeIbHOCTH,
KoMnemenyuii CHOCOOCTBYIOIIHE

tpopmupoBaHuIo U
Pa3BUTHIO KOMIIETeHIIMHI

YK-4 Crocoben YK-4.1 3naer nexcuueckuil MuHumMyMm | Konrakrhas paGora:
OCYIIECTBIIATH NICTIOBYIO | B 00BEME, HEOOXOIUMOM JIJIsl pabOTHI €
KOMMYHHKAUHMIO B | qpodyecCHOHANBHOM IMTEPATypoit U e
é‘;;H;;IXHHEHCBMeHHOH OCYIICCTBIICHHS KOMMYHUKALIH B TIpaxTHIeCKHE 3aHATHA
YCTHOM (pOpME HA HHOCTPAHHOM SI3BIKE.
TOCYAAPCTBCINOM AIBIKE | y/pe_4 5 Ymeer rpamMoTHO U SICHO CamocrostenbHas

Poccuiickoii @eaepannu
Y MTHOCTPaHHOM(BIX)
sI3BIKe(ax)

CTPOUTH IUAJOTHYECKYIO PeUb B paMKax pabora
MEXKIIMIHOCTHOTO M MEXKYIIBTYPHOTO
OOLIEHHS HAa TOCYIapPCTBEHHOM SI3bIKE
P® n nHOCTpaHHOM SI3BIKE.

YK-4.3 YMeer BeCcTH I€I0BBIE
OTHONICHHSI HA THOCTPAHHOM SI3BIKE C
Y4€TOM COLMOKYIBTYPHBIX
0COOCHHOCTEH.

YK-4.4 Biaaaeer HaBbIKaMU
HAXOXICHUS, BOCTIPUATHUS U
MCIONIb30BaHUsl HH(GOPMAIUIO Ha
WHOCTPAHHOM SI3bIKE, TIOTYYEHHYIO U3
MEYATHBIX U DJIEKTPOHHBIX UCTOYHUKOB
JUTSI PEIICHUST CTaHIAPTHBIX
KOMMYHHMKATHBHBIX 3a7au.

3.  O0beM IUCHMIUIMHBI (MOAYJIsI) B 3a4eTHBIX €IUHHLAX C YKa3aHHEM KOJHYeCcTBa
aKaJieMU4ecKHX YacOB, BbI/IeJICHHbIX HA KOHTAKTHYIO padoTy 00y4yaloluxcs ¢ npenogaBaresiemM
(o BMAaM 3aHATHII) M HA CAMOCTOATEJILHYI0O padoTy 00y4aromuxcs

OO01mast TpyA0€MKOCTh JTUCIATIIMHBI COCTABIISET 6 3a4STHBIX €TUHUII.

3.1. O6vém oucuyunaunsl no 6UOAM yueOHbIX 3anamuil (6 uacax)

Bcero yacoB
O0BbéM IMCHUIIHHBI ounag chonMa oOvuenus
OO01mmas TpyI0eMKOCTh TACITUTUITHHBI 216
KonTakTHas paboTa 00yJaromuxcs ¢ mpenojaBaresieM (BCero) 102
Aynurtopnas pabota (Bcero): 94




B TOM YHCIJIC:

JIEKIUHU 8
CEMHMHApBI, IIPAKTHIECKUE 3aHATHUS 92
nabopaTopHbIe pabOThI

Bueaynuropnas padota (Bcero):
B TOM YHCIIE:

KOHCYJIbTalluU
CamocTosTensHas pabota obyuaromuxcst (Bcero) 78
Bun npomexxyTouHoil arTectanuu  oOydaromierocs (3a4eT, SK3aMeH ) 2 3auer

36 ’Kx3aMeH

4. Conep:kanue QUCHUIUVIMHBI, CTPYKTYPHMPOBAHHOE N0 TeMaM (pa3jejiaM) ¢ YKa3aHHeM
OTBEJI€HHOI0 HA HUX KOJIMYECTBA aKaJeMUYeCKHX YaCOB U BHIOB YUeOHBIX 3aHATHIA

4.1. Pazgenbl AUCHUILVIMHBI W TPYA0EMKOCTh IO BHIAM Y4YeOHbIX 3aHATHil (B
aKaJeMHYeCKHX Yyacax).

ouHan hopma odyueHusn

Buawbi yueOHOM padoThl, BKJIIOYast E
CaMOCTOSITEIbHYI0 Pa0doTy 00y4aromerocsi u =
TPYA0EMKOCTb (B 4acax) 2 =
~ =
N3 uux g 5
[-P)
ayJAUTOpPHbIE a =
<
3aHATHA = % s
(=] < a::
© = =
- < = 2 = =
Pa3zesibl ¥ TeMbl 2 el s 23
= <
= =] ol © s =
o s = < < >
= = B = o ¥
JUCIHMIIIAHBI : 7 z 3 a g - 2, qE.)
= = < 5 2 s =
@) = ; ® % [ = g o &
=] IR < = = S| 8 =]
= =" ¥ = = (=% =9 [=2PS
[} = @ s I = = = =
= = 9 = T
. I~ = =z oW
© o S =
e ® > = = =
5 = 3 < =5
8 =9 @) =) g
S = 5
=4
Pasnen 1. Education 1

policy in our country

Tema 1.1 Higher Joxknan, cooOrieHue
Education in Russia as
distinct from the
organization and 1 18 | 1 8 9
structure of Education in
Great Britain and the
USA

Tema 1.2. 1 Hoxmaz, coobmenne
Administration and
organization. Entrance
requirements. Faculty
members. Leisure time
activities.

18 | 1 8 9

Pa3znen 2. How
psychology developed 1




Tema 2.1. Psychology as

Joxmaz, cooOmenne

2.1 ) 18 8 9
a science
[Ipe3enTanus
2o | Tema 22 Memory and 18 8 9 TeKemecKitit
attention
JIMKTAHT
2.3 | Tema 2.3. Emotions 17 8 9 Joknan, cooduenne
['pynnoBas
2.4 | Tema 2.4. Temperament 17 8 9 JUCKYCCHS
Tect
3auer 2 Bompocsr
Bcero 108 48 54 2 3a4eT
3 | Pasnex 3. Cognitive
abilities
Joxknana, cooOmieHne
3.1 | Tema 3.1. Intelligence 24 5 3 JIeKCHYECKHiA
JUKTAHT
3.2 | Tema 3.2. Creativity 24 5 3 Jloknan, cooduenne
3.3 I'pynnosas
Tema 3.3. Imagination 24 6 3 JIMCKYCCHUS
Tect
4 | Pasnex 4. Psychology
of personality
. II
4.1 | Tema 4.1. Theories of peserratuta
. 9 5 3
Personality
Hoxmaz, coobmenne
4.2 | Tema 4.2. Motivation 9 6 3 Jlexcuueckuit
JUKTAHT
4.3 | Tema 4.3. Depression 9 6 3 HMoxnaz, coobuwenne
4.4 | Tema 4.4. Character 9 5 3 I'pynmosas
JTMCKYCCHSI
45 | Tewma 4.5. Abilities 9 6 3 flotnaz, coobuene
Tecr
Ix3amen 36 KommniekT 6uneroB
Bcero 108 44 24 36(3k3amen)
2 (3auer)
UTOTO 216 92 78 36 (Jrsamen)

4.2. Cooepotcanue Oucuyuniunbl, CMMpyKmypuposantoe no pasoeiam (memam)

Jlekcuka

BrinonHenue 3aganuii Ha MONOJIHEHHE CJIOBApPHOTI'O 3ariaca.

Pa3paboTka AMANOTOBBIX CHUTYaIlMd, TO3BOJISIFONIUX HCIIOIH30BaTh CIOBAPHBIN COCTaB TOM

WJIM UHOM TEMBI.

Pa3BuTHe HaBHIKOB MOHOJOTMYECKOW peuu: Mepeaayd KII4eBOM HHQOpMAIHM, yMEHS
OTBEYaTh HA IIOCTABJIEHHBIN BOIIPOC, a TAKXKE 331aBaTh BOIIPOCHI.



I'pammaTuxa

HOpMaTI/IBHBIC CBCACHUA O TI'paMMATHYCCKUX SBJICHUAX PACIOJIOKCHBI C MCIbIO 60.]168
MOJTHOTO PACKPBITHSL UX CYHUIHOCTH C MPEANOYTEHUEM CTPYKTYpbl «Hactu peun» u «llpemnoxenue,
TO €CThb IO BO3MOXHOCTH OTIrPaHHUYUTL SABJICHUA, OTHOCAIIUCCA K CJIOBOCO‘-IeTaHI/IIO/ KOJIJIOKaluu, OT
HBJ’IGHI/IfI, CBsA3aHHBIX CO CTPYKTypOﬁ MMPEAJTIOKEHUA KaK TaKOBOI'0, C CHCTCMHBIMHA CBA3IMH B COCTaBE
MpeIIoKEHUsT (KOJUTUTAIIHS), CO CTATUYHOCTHIO U JIMHAMUKOW pPa3BEPTHIBAHMS Pedd, CO criocobaMu
BBIJACIICHUS JaHHOT'O YJICHA MPCATOKCHUA KaK CEMaHTUUYCCKU T'JIaBHOI'O B IIPCAJIOXKCHUU, YTO SABJIACTCA
BXHBIM JJIS IPAKTUKU TIEPEBOIA TEKCTOB IPO(ECCHOHATLHOM OPHEHTAIUH.

IlepeBon

Brinosinenue 3agaHuii Ha:

a) Pa3sBUTHUC YMCHUS U HABBIKOB KaK YCTHOI'O, TaK U MMCbMCHHOT'O II€PEBOJa ¢ MAKCUMAJIbHO
TOYHOH nepez[aqeﬁ COACPIKAHUS aHTJIOA3BIYHOI'O TCKCTA CPCACTBAMU POAHOIO A3bIKA.

0) pa3BUTHE HABBIKOB IEPEBOJIA C AHIVIMMCKOTO SI3bIKA HAa PYCCKUI M C PYCCKOIO sI3bIKa Ha
AHTIINHACKUH SI3BIK TEKCTOB npearojaaracMoro 061>eMa, COOTHECCHHBIX C I'paMMaTH4Y€CKUMH MOACIISIMU
CPEIHEH U BBICUIEH CTEIICHU TPYAHOCTH.

BremosHeHne ynpa>1<HeHI/H71 C p8.360p0M JICKCUKO-I'PpaMMaTUYCCKOTI0O aHalIn3a IMEPEBOJIUMBIX
MIPEAIOKEHU M.

Brimmonnenue ynpa)KHeHI/Iﬁ Ha:

A) OCIOBHBIM INEpeBOJ € MaKCUMaJIbHO OJIM3KMM BOCHPOM3BEIECHUEM CHHTAKCHUECKOMN
CTPYKTYPBI U JICKCHYCCKOI'0 COCTABA,

b) nurepaTypHBIi mepeBoA ¢ Tepenadeil CMBICIA OPUTHHAIBHOTO TeKcTa B (opme
HpaBI/IHBHOﬁ HHTepaTypHOﬁ peuu 1pu n€peBoac ¢ aHTJIMMCKOrO SI3bIKa Ha pYCCKI/Iﬁ A3BIK.

BolnosiHeHuEe TPEHUPOBOUHBIX YNPAXKHEHUH, a TaKKe HEOONbIIMX TEKCTOB AJI Pa3BUTHUS
HaBBIKOB YCTHOT'O U IMCBMCHHOI'O nepeBoz[a/ pe(bepI/IpOBaHI/I}I C PYCCKOI'O Ha AHTJIINHACKUH A3BIK.

Pa3znen 1. Education policy in our country

Cooepoicanue npakmuyeckux 3aHamutl

Tema 1.1. Higher Education in Russia as distinct from the organization and structure of
Education in Great Britain and the USA.Culture and Interpersonal Communication. How cultures
differ. The Russian soul. Word-building (prefixes, suffixes, conversion). The simple sentence.
Statements, questions, imperatives, exclamations. IlepeBoa c0B M CI0BOCOYETAHHM (MHOTO3HAYHBIE
CJIOBa WU OMOHHMBI, CHMHOHUMBI W AQHTOHUMBEI, q)paSGOJ'IOFI/ISMBI; 3aUMCTBOBAHUA W HCOJOTU3MBI,
JIOXKHBIC OPY3bs nepeBommKa; YCTOIZHHBLIG CJ'IOBOCO‘{eTaHI/I}I) C YUYCTOM KYIIbTYPHBIX W A3BIKOBBIX
peanui.

Tema 1.2. Administration and organization at the university: entrance requirements, faculty
members, leisure time activities. The verb phrase. Verb tenses and aspects. Be, have, do. The active
voice. [TepeBox MPOCTOro MPeNIOKEHHSI C TBEPABIM MOPSIIKOM CIIOB; GOpMaIbHOIO Mo yiexaniero “it”
U HEOIpeEIeHHO-TMYHOr0 MECTOMMEHMS M CIIOoBa-3aMeCTUTENS “‘ONe” Ha pycckuil si3bik. IlepeBon
riarona. OcoO0eHHOCTH IepeBoaa pyCCKHUX IJ1arojyioB B U3bABUTCIIbBHOM HAKIIOHCHUU.

Pa3znen 2. How psychology developed

CoOeporcanue npakmuieckux 3aHamuil

Tema 2.1. Psychology as a science. Careers in psychology. Psychoanalysis as a theory and a
therapy. Biography of Sigmund Freud. History of Behaviorism. Cognitive movement in psychological
thought of the 20th century. Humanistic approach and psychology of Carl Rogers. Maslow’s hierarchy
of needs. Main approaches in psychology. Social psychology. The simple tense forms. Simple
Present, Simple Past, Simple Future. Singular or plural, countable and uncountable nouns. Much-
many, little-few, a little- a few. Possessive case. Indefinite pronouns. IlepeBon gacreit peun. [lepeBox
UMEHHU CYIIECTBUTENIbHOTO: 0e3 yudera cdepbl NpPUMEHEHHS; C ydeToM cdepbl NpUMEHEHUs
rpaMMaTU4CCKUX KaTCFOpI/Iﬁ (naz(exc, pon, I-II/ICJ'IO), CpeacTBa, KOMIICHCUPYIOUIUEC OTCYTCTBUC (I/IJ'II/I
OTpaHMYEHHOE HAJIMYHUE MPH MEePEeBOJIe) TOM WM MHOM rpamMmaruyeckoil kateropuu. IlepeBoa nmenu
YUCIUTCIIBHOT'O U IICPEBOI MECTOMMEHUH.

Tema 2.2. Memory and attention. The Article (the indefinite/definite), The use of articles with
Common Nouns. The Zero-article. IlepeBon apTHkias Kak ONpPEAETHTENs CYIIECTBUTEIBHOTO;
YCTOﬁqHBBIe COUC€TaHUA C HEONPCACICHHBIM ApPTUKIICEM; YCTOI\/'I‘—II/IBI)IG COUCTaHus C OMNpPECACICHHBIM

6



apTHUKJIEM; YCTOWYUBBIE COUETAHHUS C HYJICBBIM apTUKIIEM; CJIIOKHBIC CITydand YIOTPEOICHUS apTUKIIS.

Tema 2.3. Emotions. Stress at work. Stress management. Adjectives and adverbs. Degrees of
comparison. Prepositions. Phrasal verbs and patterns with prepositions. IlepeBox wumMeHu
nNpujaaraTCJIbHOro: CTCNICHU CPAaBHCHUSA [IPUIAraTCIIbHbIX; 0COOEHHOCTH epeBoJia CJIOKHBIX
npunaratenbubix. [lepeBon Hapeuus. TpyaHoCTH mepeBoja pyCCKUX HAapeyui Ha aHTIMUCKUN SI3BIK,
00pa3ymIIUX CTETICHN CPABHEHHUS ITYTEM 3aMEHBI KOPHS CJIOBA.

Tema 2.4. Temperament. The Continuous Tense forms: Present Continuous, Past Continuous,
Future Continuous. Ways of expressing a future action.

Paznexn 3. Cognitive abilities

Cooepoicanue npaxmuyeckux 3aHAmui

Tema 3.1. Intelligence. Reported speech. Reported statements, questions, commands.
IlepeBon mpemnoxeHuii co cTpykrypoit “Sequence of Tenses” ma pycckwuii s3bik. [lepeBoa mpsMoit u
KOCBEHHOU pcuu (HOBGCTBOBaTeJIBHBIC MNpEaAJIOKCHUS, BOIIPOCUTCIILHBIC MPECAJIOKCHU A, CIICHUAIbHBIC
BOITPOCHI, pa3aACIMTCIbHBIC BOIIPOCKHI, ITIOBCIIUTCIIBHBIC Hpe,[[J'IO)KeHI/ISI).

Tema 3.2. Creativity. The Perfect Tense forms: Present Perfect, Past Perfect, Future Perfect

Tema 3.3. Imagination. The Perfect Continuous Tense forms, Present Perfect Continuous,
Past Perfect Continuous, Future Perfect Continuous.

Paznex 4. Psychology of personality

Cooeporcanue npakmuyeckux 3aHAmu

Tema 4.1. Theories of Personality. Stereotypes and stereotyping. Social pressure and
perception. Theories of personality. Tense forms in the Passive Voice. Ellipsis. ITepeBoa maccuBHbIX
KOHCTPYKUUW Ha PYCCKUH S3BIK.

Tema 4.2. Depression. Family problems. Classification of mental disorders: Modals. May and
can for permission in the present or future. Could or was/were allowed to — for permission in the past.
Hepeﬂaqa MOOAaJIBHOCTHU MO-aHTJINICKU B YCTHOP'I U IHCBMEHHOH pcuun. Bpra)KeHI/Ie MOOAJIBHOCTHU
HMHTOHAIIMOHHBIMH, JCKCHYCCKMMH, T'PaMMaTHYCCKUMHU CpPEIACTBAMH S3BIKA. Requests. May, might,
can/could for possibility. Can and be able to for ability. Ought, should, must, have to, need for
obligation. Must, have to, cannot, will, should for deduction and assumption.

Tema 4.3. Motivation. Interpersonal Relationships. Communication Styles. Functions of
Interpersonal Communication. Verbal Communication. The Conversational process. Communication
of the job. Differences between verbal and nonverbal communication. The use of Subjunctive Mood.
HepeBoz[ COCJIaraTCJIbHOI0 HAKJIOHCHUA B CIIOXHOMNMOJYMHCHHBIX HNPCIIOKCHUAX C NPUAATOYHBIMUA
ycoBHBIME Ha pycckuii si3eik.Conditionals (Types 0,1,2,3). Making a wish. The Verbals: Forms,
Tense/Voice distinctions. He use of the Gerund. The Infinitive: Forms, Tense/Voice distinctions. The
functions of the Infinitive in the sentence.

Tema 4.4. Character. The Participle. Forms and functions of the participle in the sentence.
HepeBoz[ I/IH(i)I/IHI/ITI/IBHBIX KOHCTpYKHI/Iﬁ B (I)YHKI_II/ISIX nmouIciKamero, CKasyemMoro, JAOINOJIHCHUA,
orpeieNieHus1, e, WHOUHUTUBHBIX KoMmiutekcoB: “Complex Subject”, “Complex Object”, “For-
Phrase” Ha pycckuit si3bik. [lepeBoi repyHIHANbHBIX KOHCTPYKIHMI B KauecTBE MOJJISKAIIETO,
JIOTIOJIHEHUSI, ONpENIeeHNs, OOCTOATENbCTBA HA PyCcCKUM s3bIK. [lepeBoa mpuyacTHBIX 000POTOB Ha
pycckuii si3pik. CoCOOBI MepeBoia MPUYACTUS M JeeNpHUYacThs Ha aHruiickuit s3pik. The Compound
Sentence, clauses connected by means of coordinating conjunctions: and, or, else, but and connective
adverbs: otherwise, nevertheless, yet, still, therefore. TlepeBoa npocteix npemioxkenuit. OcoOeHHOCTH
MepeBoJa Ha aHIIMMCKUM S3bIK MPOCTBIX MPEAJIOKEHUN C MPAMBIM U OOpaTHBIM MOPSJIKOM CJIOB; C
MNPpUYACTHBIMU U ACCTIPUYACTHBIMU O60pOTaMI/I

Tema 4.5. Abilities. The Complex sentence: Subject Clauses, Predicative Clauses, Attributive
Clauses, Object Clauses, Adverbial Clauses, Relative Clauses. IlepeBoa CloXHOTOTYMHEHHBIX
npeanoxenuii: Subject Clause, Predicative Clause, Object Clause, Attribute Clause, Adverbial Clauses
of Time, Condition, Cause Ha pycckuii si3bIK. [lepeBoi IpeJIOroB, COMO30B, YACTUIl HA AHTIIMACKUI
si3pIKk. OcoOeHHOCTH InEpeBOJia COYMHHUTCIBbHBIX W MOAYHMHUTCIIBHBIX COIO30B Ha AHTJIMUCKUN SI3BIK.
HepeBon CJIOKHBIX Hpe,ZLJ'IO)KeHI/Iﬁ (CJ'IO)KHOCO‘II/IHCHHBIX KU CIIOXHOIIOJYHMHCHHBIX, CMCIIIaHHBIX TI/IHOB)
Ha aHrMickuit s3e1k EMphasis. The emphatic Do, Cleft sentences. Double negation: the participle Not
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before a negative adjective/adverb. TlepeBon mpemrtoxkenuit ¢ pacuneHenHoit crpykrypoit (Cleft
Sentences) Ha pycckuil s3bIK. Pa3nuumsi B MyHKTyallMd B aHIVIMHCKOM M PYCCKOM SI3BIKaxX st
MUCHMEHHOTO MepeBojIa:; 3amsras (COMma); Touka ¢ 3amsroi (Semi-colon); noerouune (colon); tupe
(dash); neduc (hyphen).

5. IlepeyeHb Y4eOHO-METOAMYECKOI0 OOeCHeYEeHUs] CAMOCTOSATENbHOH PadoThl MO
AUCHHUILINHE

CamocrosrenpHas paboTa CTYIEHTOB (MHIAMBHIyaJbHAs, TPYINIOBas, KOJUICKTUBHAS)
ABJISICTCA BAXKHOM 4YacThl0O B paMKax JaHHOro kypca. CamocrositenbHas paboTa CTyIEHTOB
OCYILIECTBIAETCS. IOX PYKOBOJACTBOM IIPEIONABATENS U IpoTekaeT B (opMmMe JIEI0BOro
B3aUMOJICHCTBHS: CTYJCHT MOJTyYaeT HeMOCPEACTBEHHBIEC yKa3aHHs, PEKOMEHIAINH MIPEToiaBaTesns 00
OpraHu3allK CaMOCTOSITEIbHON AEATEIBHOCTH, a NMPENoAaBaTeNlb BbIIOIHIECT (PYHKIMIO YIPABICHUS
gepe3 ydeT, KOHTPOJIb M KOPPEKIHI0 OMMMO0UHBIX aericTBuid. ColepikaHne caMOCTOSTEIbHOU paboThI
CTYZIEHTOB MMeeT JByeAMHbIM xapakrep. C OHOH CTOPOHBI, 3TO COBOKYIHOCTb Y4Y€OHBIX U
MPAKTUYECKUX 33aJaHUN, KOTOPHIE JOJDKEH BBIMOJHUTH CTYAEHT B IpOLEcce OOY4YEeHHUsI - OOBEKT ero
nesrenbHocTH. C  Apyroil CTOPOHBI, 3TO CIOCOO JAEATENbHOCTH CTYJEHTa 110 BBINOJIHEHUIO
COOTBETCTBYIOLIETO Y4YeOHOTO TEOPETHYECKOTO WM MpakTHueckoro 3anaHus. CBoe BHeEIIHee
BBIPQ)KEHUE COJIEPKAHUE CAMOCTOSATEIIBHOM pabOThl CTYAEHTOB HaXOJUT BO BCEX OPraHM3aLMOHHBIX
¢dopmax yueOHOI BHEAYAUTOPHOU EATEIBLHOCTH, B X0O/I€ CAMOCTOATEIBHOTO BBITOIHEHHS Pa3IHUHBIX
3ajaHuil. DYHKUMOHAJIbHOE NpPEAHA3HAYEHHE CaMOCTOSTEIbHOM paboThl CTYIEHTOB B Ipolecce
MIPAKTUYECKUX 3aHSITUN 110 OBJIAJICHUIO CIEIUAIbHBIMU 3HAHUSMU 3aKIIIOUAETCS] B CAMOCTOSTEIbHOM
IPOYTEHUH, IPOCMOTPE, MPOCIYIIUBAHUM, HAOIIOACHUH, KOHCIEKTUPOBAHUM, OCMBICICHUH,
3allOMMHAaHUM W  BOCIIPOM3BEJCHWU ompeneneHHod wuHGopmanuu. Llenp wu  1uiaHupoBaHue
CaMOCTOSITENIbHON pabOThI CTYACHTY ONpPENENsIeTCsl MPernoaaBaTesieM.

CoOCTBEHHO caMOCTOSATEIbHAs pabdoTa CTYACHTOB BBIOJIHICTCSA B yIOOHBIC JUIsI CTYACHTA
yackl M MpPEJCTaBIseTCs INpenojaBaTeiro Ui npoBepku. JlaHHBIA (opmar mperycMaTpuBaeT
OOJIBIITYI0 CaMOCTOSITENIBHOCTh  CTY/ACHTOB, OOJBIIYI0 WHAMBHIyAIH3AlHI0 33JaHUN, HAJIMUUE
KOHCYJIbTallUOHHBIX IIYHKTOB M PsiJ IICUXOJIOTO-IIENarOTM4eCKMX HOBAlMM, KAacalolUXCs Kak
COJIepKATEIIbHOW YaCTH 3aJJaHNM, TaK U XapakTepa KOHCYJIbTAallui U KOHTPOJIS.

CryneHTaM npeasararoTcs ciaeayromue GopMbl CaMOCTOSTEIbHON pabOThI:

® CaMOCTOSITENIbHASL JOMAILHSAS padoTa;

® BHEAY/IUTOPHOE UYTEHUE;

® caMOCTOsATeNIbHAs paboTa (MHAUBUIYaAlIbHAs) C UCTIOIb30BaHUEM VIHTepHET-TeXHOIOTUi;

® UHAMBUyallbHAs U FPYINIOBas TBOpUYeckas padoTa;

® BBINIOJIHEHUE 33JaHUN 110 TNPOMIEHHBIM TIpaMMaTHYECKMM TEMaM C MCIOJIb30BaHUEM
CIIPaBOYHOM JIUTEPATYPBHI;

® [MICbMEHHBIN NepeBo]] HHPOopMaK Tpo(heCCHOHATBHOTO XapaKTepa ¢ aHTJIUIICKOro S3bIKa
Ha PYCCKUH.

IIpumepHbIe 3agaHusl QJIsi CAMOCTOSTENBbHON PadOThI ¢ TEKCTOM M MaTepHAJIAMH IO
KAXK/10i U3y4aeMou Teme:

1. O3HakoMbTECH C MaTepUajaMud IO TeMme (Hampumep, MaTepuaJoM YdeOHHKAa WU
JIOTIOJTHUTEIBHBIM MAaTEPUAJIOM); BBIIHUIINUTE JIEKCUKY IO CIEHUATbHOCTU (WM MO TEME); COCTAaBbTE
IUTaH COAEP KAHMSL.

2. BeblmonHuTe 3amaHUS B IPOLIECCE UYTEHHUS PEKOMEHAYEMOro Marepuajia WM
NPOCIYIINBAaHUS YCTHOTO COOOIIEHMSA: - OTBEThTE Ha 3apaHee IIOCTAaBJICHHBIE BOIPOCHI IO
COJIEp’KaHUIO; - HallIuTe OTBETHI Ha MPOOJIEMHBIE BOMPOCH; - BRIOEpUTE MPABHIBHBIN OTBET U3 psijia
JAHHBIX; - UCIIPABbTE HEBEPHOE YTBEPK/ICHUE.

3. Ilpu pabore Hag TeMOH BBINOJHUTE CJEAYIOIIME 3aJaHUs: - HPOYTUTE TEKCT C
KOMMYHHUKAaTHBHOH 1EJIbIO (JUIsI COOOIEHMs, paccKas3a, JUCKYCCHH); - HalliuTe B TeKCTe HHPOPMALIUIO
10 YKa3aHHBIM BOIPOCAM.

Paznen 1. Education policy in our country

Cooepoicanue npakmuyeckux 3aHamul

Tema 1.1. Higher Education in Russia as distinct from the organization and structure of
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Education in Great Britain and the USA. How cultures differ. The Russian soul. Pabota ¢ 6a30Bbim
y4eOHUKOM M cioBapeM. BHeaynuTopHOe YTeHHE M TepeBOJ. BhINoOJIHEHHE 3aJaHUil K TEKCTY.
IToaroroBka coobmienust mo teme. IloBropenme rpammaruku: Word-building (prefixes, suffixes,
conversion). The simple sentence. Statements, questions, imperatives, exclamations.

Tema 1.2. Administration and organization at the university: entrance requirements, faculty
members, leisure time activities. Pabora ¢ 6a30BbIM yueOHHUKOM U CiioBapeM. BHeayuTOpHOE YTeHHUE
U IICPECBOA. Brmonaenue 3aI[aHHﬁ K TCKCTY. HOI[FOTOBKa COO6I.H€HI/I${ II0 TEMC. HOBTOpeHI/Ie
rpamMatuku: The verb phrase. Verb tenses and aspects. Be, have, do. The active voice.

Paznen 2. How psychology developed

Tema 2.1. Psychology as a science. Careers in psychology. Psychoanalysis as a theory and a
therapy. Biography of Sigmund Freud. History of Behaviorism. Cognitive movement in psychological
thought of the 20th century. Humanistic approach and psychology of Carl Rogers. Maslow’s hierarchy
of needs. Main approaches in psychology. Social psychology. Pa6ora ¢ 6a30BbIM yueOHHUKOM U
CJIOBapEM. BHeay,Z[I/ITOpHOC YTCHUC U IICPCBOI. BrmosHeHne Sa,I[aHI/Iﬁ K TEKCTY. HO,Z[FOTOBK&
coobmenus o teme. [loBropenue rpammaruku: The simple tense forms. Simple Present, Simple Past,
Simple Future. Singular or plural, countable and uncountable nouns. Much-many, little-few, a little- a
few. Possessive case. Indefinite pronouns.

Tema 2.2. Memory and attention. PabGora ¢ 0a30BbIM YYECOHHKOM U CIOBapeM.
BreaynutopHoe uteHue M nepeBoi. BrimonHeHue 3amaHmii K Tekcty. IloAroroBka cooOmieHHs 1o
Teme. IloAroToBKka K JIEKCMYECKOMY IUKTaHTy. I[loBTopeHue rpammaruku: The Article (the
indefinite/definite). The use of articles with Common Nouns. The Zero-article.

Tema 2.3. Emotions. Stress at work. Stress management. Pabota ¢ 6a30BbIM Y4EOHUKOM |
cinoBapeM. BrHeayauTopHOoe uYTeHHME M MEpeBOA. BbinonHeHWe 3amaHuii K Tekcry. lloaroroBka
coobmienus o teme. IloBropenne rpammaruku. Adjectives and adverbs. Degrees of comparison.
Prepositions. Phrasal verbs and patterns with prepositions.

Tema 2.4. Temperament. Pabota ¢ 6a30BbIM y4eOHUKOM U cilioBapeM. BHeayauTopHoe UTeHue
u 1epeBoa. BreimonmHenue 3amanuii k Tekcry. IlogroroBka cooOmenusi mo Tteme. IloaroroBka k
rpymnmoBoii quckyccuu. IToBropenue rpammaruku: The Continuous Tense forms: Present Continuous,
Past Continuous, Future Continuous. Ways of expressing a future action. IToaroroBka k TecTy.
HOI[I‘OTOBKEI K 3a4cCTy.

Paznen 3. Cognitive abilities

Tema 3.1. Intelligence. Pabota ¢ 6a30BbIM y4eOHMKOM M CIIOBapeM. BHeayTUTOpHOE YTeHUE U
nepeBo. Beimonmnenue 3amanuii Kk TekcTy. [loaroroBka cooOmenus mo Tteme. [loaroroBka
JekcuueckoMy auktanty. [loBropenue rpammatuku: Reported speech. Reported statements, questions,
commands.

Tema 3.2. Creativity. Pabota ¢ 6a30BbIM YU€OHUKOM U ClOBapeM. BHeayIuTOpHOE YTEHHE H
nepeBoJ. BeimonHenue 3amanuii Kk Tekcry. I[loaroroBka coobOmenus no teme. [loBTopenue
rpammatuku: The Perfect Tense forms: Present Perfect, Past Perfect, Future Perfect

Tema 3.3. Imagination. Pabora ¢ 6a30BbIM Y4eOHHKOM U clioBapeM. BHeayauTopHoe duTeHHE
U TIEpCBOA. Brinonnenune SaﬂaHI/Iﬁ K TCKCTY. HOI[FOTOBKa COO6H_ICHI/I$I II0 TEME. HOI[FOTOBKa K
rpymnnoBoil auckyccuu. [loBTopenue rpammaruku: The Perfect Continuous Tense forms, Present
Perfect Continuous, Past Perfect Continuous, Future Perfect Continuous. IToarotoBka K Tecrty.
[ToaroroBka K 3a4eTy.

Pasnen 4. Psychology of personality

Tema 4.1. Theories of Personality. Stereotypes and stereotyping. Social pressure and
perception. Theories of personality. Pa6ora ¢ 6a3oBbIM yuyeOHHMKOM M cioBapeMm. BHeayauropHoe
YTeHHUE W TepeBoj. BrimonHeHnue 3aganuii k Tekcty. [loaroroBka coolOmieHus mo teme. [loBropenue
rpamMatuku: Tense forms in the Passive Voice. Ellipsis. IlepeBoa maccuBHBIX KOHCTPYKIMH Ha
PYCCKUH SA3BIK.

Tema 4.2. Depression. Family problems. Classification of mental disorders.[TonrotoBka k
nekcndyeckoMmy aukranty. Modals. May and can for permission in the present or future. Could or
was/were allowed to — for permission in the past. ITlepenaua MOIaTBHOCTH TO-AaHTJIMHCKU B YCTHOU M
MHHUCHbMEHHOU peUn. BBIpa)KeHI/Ie MOJAJIBHOCTH MHTOHAIIMOHHBIMH, JICKCHYECCKUMH, I'paMMaTHYCCKUMHA
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cpeacrtBamu s3bika. Requests. May, might, can/could for possibility. Can and be able to for ability.
Ought, should, must, have to, need for obligation. Must, have to, cannot, will, should for deduction and
assumption.

Tema 4.3. Motivation. Interpersonal Relationships. Communication Styles. Functions of
Interpersonal Communication. Verbal Communication. The Conversational process. Communication
of the job. Differences between verbal and nonverbal communication. Pa6ora ¢ 6a30BbIM yueOHHKOM
U CJIO0BapeM. BHeayI[I/ITOpHOC YTCHUC U IICPEBOU. Bremonaenue Sa,I[aHI/Iﬁ K TCKCTY. HOI[FOTOBKa
coobmienus o teme. [loBropenue rpammatuku: The use of Subjunctive Mood. Conditionals (Types
0,1,2,3). Making a wish. The Verbals: Forms, Tense/Voice distinctions. The use of the Gerund. The
Infinitive: Forms, Tense/Voice distinctions. The functions of the Infinitive in the sentence.

Tema 4.4. Character. Padora ¢ 6a30BbIM y4eOHHKOM U cioBapeM. BHeayauTopHOe YTeHHE U
nepeBoa. Beimonmnenue 3amanmii Kk Tekcty. IloarotoBka cooOmenus mo Teme. IloaroroBka k
rpynmnoBoii jauckyccuu. IloBTopenue rpammatuku: The Participle. Forms and functions of the
participle in the sentence. The Compound Sentence, clauses connected by means of coordinating
conjunctions: and, or, else, but and connective adverbs: otherwise, nevertheless, yet, still, therefore.

Tema 4.5. Abilities. PaboTta ¢ 6a30BbIM Yy4eOHMKOM U CJIOBapeM. BHeayaIuTOpHOE YTEHHE M
nepeBos. Bemmonnenne 3amanuii k  Tekcry. IloaroroBka cooOmienuss mo Tteme. lloBTopenme
rpammaruku: The Complex sentence: Subject Clauses, Predicative Clauses, Attributive Clauses, Object
Clauses, Adverbial Clauses, Relative Clauses. Emphasis. The emphatic Do, Cleft sentences. Double
negation: the participle Not before a negative adjective/adverb. Ellipsis. I[Toaroroka k tecrty.

KoHTponb Haj BHEayIUTOPHOM CaMOCTOSITENBbHOM paOOTON CTYAEHTOB OCYILECTBISETCS
perynspHo (He pexxe 2-X pa3 B Mecsll) B popme 00LIuX IPYNIOBLIX 00CYKICHUI U MHAWBUYaTbHOM
Oecelpl ¢ TIperoIaBaTesieM.

Pe3ynbrathl caMOCTOSATEIBHONW TBOpPYECKOW pabOThl MOTYT OBITH MHpPEICTaBICHBI B (hopme
COO6HI€HI/I$I HJIM OOKJIada 1o TEME UJIM MHOTI'O ITPOCKTA.

6.D0oHI OLEHOYHBIX CPeICTB /JI1 TMPOBedeHHs] NPOMEKYTOYHOH AaTTeCTAlUH
o0y4aromuxcs nNo JUCHUNIUHE
6.1. Onucanne nmokasarejed M KpUTepHeB OIECHUBAHHUS KOMIIETEHUMH, ONMMCAHUE IIKAJ

OLICHUBAHHUSA
Ouenounoe | Kparkas IToxa3arenu IIxaJja 1 KPpUTEPUHU OLEHUBAHUHA
CpeacTBoO XapaKTepHUCTHKA OIleHHBAHHUA
(mokazaten | pponexypb KOMIIETEHIUH
b OlleHHBAHUS
gI)IeHHBaH" KOMIIETECHIUH
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Tect Tect 3TO cucrema | ITonnora 3HAHUH | «OTIIMYHO» - TIPOLICHT MPABUIBHBIX OTBETOB
CTaHAaPTU3UPOBAHHBIX TEOPETHYECKOTO 80-100%;
BOIIPOCOB (3amanuii) | KOHTPOJIHPYEMOTO
TIO3BOJISTFOIIINX Marepuana. «XOPOIIIO» - MPOLEHT MPAaBUIBHBIX OTBETOB
ABTOMAaTH3HPOBATh 65-79,9%);
Npouenypy H3MEPEHUS KoanuectBo IMpaBUJIbHBIX
YPOBHS 3HaHMIl M yMeHHii | OTBCTOB «yIIOBJICTBOPHUTEIBHOY - MPOIICHT
00y HaOIHXCS. TecThI MIPaBUIBHBEIX 0TBETOB 50-64,9%);
MOTYT OBITh ayJAUTOPHBIMHU
W BHEAYMUTOPHBIME. O «HEYJIOBJICTBOPUTEIILHOY» - POIICHT
POBEJCHHH  TECT4,  ero NIPaBUIIBHBIX OTBETOB MeHee 50%.
dbopMBI, a TakKe pasjen
(Tembr) JIMCIUIUIAHEI,
BBIHOCHMEIE Ha
TECTUPOBAHHE, TOBOAUT 0
CBelIeHHS  O0ydJaromuxcs
npenojaBaTellb, BeIyLIUN
CEMHUHAPCKHUE 3aHATH

Joknan Tokmnan - npoaykt | IlonHoTa 3HAHUHN | «OTJIMYHO» - JIOKJAJ COJICPKUT MOJHYIO
CaMOCTOSATENIHOW PabOTH | TEOPETUUECKOTO UHQOPMAIIMIO 10 MPEACTABISIEMON  Teme,
oOyuaroIerocs, KOHTPOJIHPYEMOTO OCHOBaHHYIO Ha 00s13aTeNBLHBIX
NPEACTAaBISIIONMKE  co00HM | MaTepuana. JUTEPATYPHBIX HUCTOYHUKAX M COBPEMCHHBIX
nyOMUYHOE  BBICTYILICHHUE MyOIUKANKSIX; BBICTYIICHHE COMPOBOXKIACTCS
o MpEICTaBICHUIO YMmenue COOMIONATh | KayeCTBEHHBIM JIEMOHCTPALlHOHHBIM
MOJIyY€HHBIX pe3ybTaToB | 3alaHHYIO bopmy MaTepuajoM (cnmaifn-ipe3eHTaIuS,
pelIieHHus  ONpeAeNICHHOW | M3JI0KCHHMS. pa3maTouHBIi  MaTepHall);  BHICTYMAIOIINN
yueOHO- CBOOOJIHO BHAJeeT COMACPIKAHHEM, SICHO H
HccIenoBaTenbekoii  mm | Y MCHHE CO3MaBATE | rpamMOTHO M3JIAraeT Marepuan; CBOOOIHO H
Hay4HOl Tembl. Temaruka | COMCPKATCILHYIO KOPPEKTHO  OTBEYaeT Ha  BOMNPOCHI |
JOKNAZoB  BbaeTcs Ha | MPESCHTAIMIO 3aMeYaHusl ayJUTOPUH; TOYHO YKJIaIbIBACTCSI
IepBOM 3aHATHH, BbIGOp | BPIMONHCHHOH paGoThy; B paMKH periamenTa (7 MUHYT).
TEMBI OCYILECTBIISACTCS
06yaIOIIMCs CrocoGHOCTh  HAXOIUTS, «XOpOLIOY» - MPEJACTABJIEHHAs TEMA PACKphITa,
CAMOCTOSTEIBHO. aHaIM3UpOBaTh U | onHako  JOKIad  CONEPKUT  HEMOIHYIO
IMoaroToeka oGpabarbiBaTh UHGOPMALMIO IO MPEICTABIAEMON TeMe;
OCYIIECTBIACTCS BO MH(pOpMALMIO B OVGHaCTH BBICTYILIEHHE CONIPOBOXKIAETCS
BHEAyJUTOPHOE BpEMS. Ha HpO(I)eCCI/IOHaJ'IBHOI/I JACMOHCTPAIMOHHBIM  MaTE€pHUaIOM (cnaﬁz[-
MOATOTOBKY [Jae€Tcs OJHa ACATETLHOCTH ¢ Mpe3eHTanus, paSI[aTO'-IHHﬁ MaTepHan);
HeIes. PCSyJ’IBTaTBI HCTOJIE30BaHUEM BI:ICTyHaIOHlI/Iﬁ ACHO W TPaMOTHO MH3JIara€t
03BYYMBAIOTCA HA BTOPOM MH(OPMAIHOHHO- MaTepual; apryMEHTHPOBAHHO OTBEYAET Ha
TIPaKTHYECKOM 3aHATHH, KOMMYHHK%HHOHHHX BONPOCHl U 3aMEUaHUs ayJAUTOPHH, OJHAKO
permament — 7 MuH. Ha | [OXHONOTHH. BBLICTYTAIOIIAM JIONYINEHbl HE3HAYUTENLHEIE
BBICTYILICHHE. B OLIMOKHM B M3JI0)KEHHM MaTephaia M OTBETax
OLICHMBAaHUU PE3YJILTATOB Ha BOIIPOCHI.
HapaBHE c .
npenojaBaTesem «yIIOBJICTBOPUTEIBHO» -  BBICTYMAIOIIUAN
NPUHUMAIOT yuacTue JIEMOHCTPHPYET MOBEPXHOCTHBIC 3HAHUS I10

o0yyaroriuecs IpyIbl.

BEIOpaHHOW TeMe, HMEeT 3aTpyAHEHHUs C

WCTIOJIb30BAHUEM HAyYHO-TIOHSITHITHOTO
ammapara u TEPMHUHOJIOTHH Kypca;
OTCYTCTBYET COTPOBOIUTENBHBIN

JIEMOHCTpAIMOHHBIA MaTepual.

«HEYJIOBIICTBOPHUTENIBHOY - JOKJIA]l HE
MTOJITOTOBJICH JTN0O0 MMEET CYIIECTBCHHBIE
MpOoOETIBI IO PEACTaBIEHHON TEMaTHKeE,
OCHOBAH Ha HEJAOCTOBEPHOU MHPOPMALINH,
BBICTYTIAIONINM JOITYIICHBI TPHHINITHAIHHBIE
OLIMOKY IPH N3JI0)KEHUN MaTepHaa.
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I'pynnosas
JHUCKYCCHS

Ocy1ecTBisieTcst 1o
UTOTaM KaXKJOrO JOKJIaja.
Huckyccust - oleHOUHOE
CPEICTBO,  ITO3BOJIAIONICE
BKITIOYHUTH OOYJaIOLIIXCS B
mporiecc 00CyX)IeHHs
[IpeACTaBIEHHON TEMBI,
MpoOJIeMBl W OLEHUTh WX
YMEHHE apTyMEHTHUPOBATh
COOCTBEHHYIO TOYKY
3peHHS.

ITonnora 3HAHUHN
TEOPETUYECKOTO
KOHTPOJIHPYEMOTO

MaTtepualia.

Crnoco6HOCTB K
nmyOauaHO M
KOMMYHUKaIUU
(memMoHCTpalMsi HaBBIKOB
Iy GJINYHOTrO
BBICTYIUICHUSI W BEJICHUS
JIICKYCCHH Ha
npodeccrnoHanbHEIe
TEMBI, BIIQJICHUE HOPMaMHU
JUTEPATypHOTO  SI3BIKA,
npodeccHoHaTBHOM
TEpPMHHOJIOTHEN,
STHUKETHOM JICKCUKOM)

«3aUTECHO» - eciu o0yJaroImuics
JNEMOHCTPUPYET 3HaHHE Marepuajia 1o
pa3zmeny, OCHOBaHHBIE Ha 3HAKOMCTBE C
00s13aTeNTLHOM TUTEPATyPOH M COBPEMEHHBIMU
myONMWKannusAMH;, AaKTHBHO  y4acTBYeT B
JVCKYCCHH; Jaet JIOTHYHBIE,
apryMeHTHPOBaHHBIE OTBETHI Ha

NOCTaBJICHHBIC BOIIPOCHI.

«HE 324TE€HO» - OTCYTCTBUE 3HAHWUH T10
N3y4aeMoMy pasZiely; HU3Kasi akKTUBHOCTB B
JVCKYCCHH.
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[Ipe3enTanu | 1o nponykr |IlonHora 3HAHWM | OTIIMYHO» - JOKJIAA COJNCPKUT TOJHYIO
A CaMOCTOSITENILHON  paboTh TEOPETUIECKOTO UHQOPMAIUIO TIO  TPEACTABIIEMON  TeMe,
obyuaromerocs, . _ | korTpommpyemoro OCHOBAHHYIO Ha O0S3aTEIBHBIX JHTEPATYPHEIX
MIPEACTABIAIONINN  cOO0H .
Mmarepuarna. HUCTOYHHKAX U COBPEMEHHBIX IyOJIMKAIHAX;
nyOMUYHOE BBICTYIUICHHE,
COTPOBOKTAMOMIEECS — cobmonars BBICTYIUICHHE COINPOBOXKIAETCSl KaueCTBEHHBIM
JIeMOHCTPALHOHHBIM JEMOHCTPAllMOHHBIM ~ MarepuaioM  (cain-
Matepuanom  (crmaiimamu, |AAGHHYIO $OPMY | npesenranms,  pasmaToumslii  Marepuan);
pa3aaToOYHBIM U3JIOKEHNA. BBICTYIIAIOLIN cBOGOIHO BIIaJIeeT
MaTepHaioM). COJEp’KaHUEM, SICHO U TIPaMOTHO H3JIaraer
HOHFOTOBKa YMmenue C0O31aBaThb
Marepuall; CBOOOJHO M KOPPEKTHO OTBEYAET Ha
OCYIIECTBIISICTCS BO |COIEpKaTENbHYIO
BOMPOCHI W 3aMEYaHusl ayJIUTOPHUH; TOYHO
BHeayquTOpHOE Bpems. Ha |npesenTanuro 7 )
. KJIaJ[bIBACTCS B PAMKH periiaMeHTa (7 MUHYT).
BBICTYIUICHUHE OTBOMMTCH 7 | ppimonnenHoit paGoTs; y p p yT
MUHYT. B  oueHuBanum
«XOpOIIO» - TPEJICTAaBICHHAs TeMa PacKphITa
BBICTYIIICHHS HAPABHE C |CrocoBHOCTh  HAXOHT, ’
mpenonaBaTeiIcM OHAKO JOKJIag COACPKUT HCEIIOJIHYIO
petion aHaJIM3UPOBAThH u P N Y
MIPUHUMAIOT y4yacTtue WHPOPMALIMIO [0 TPEACTABISAEMOH  TeMe;
6 o0OpabatrIBaTh
OOYHaroIKeCs rpyTIIbL. BBICTYIUUIEHUE COIIPOBOXKIACTCS
nHpOpMaNUI0 B 00JacTH N
. JCMOHCTPALIMOHHBIM ~ MarepuaioM  (crait-
npodheCCUOHATBHOM .
Mpe3eHTalus, pa3iaTouHbIH Marepuan);
JIeSITeIbHOCTH c .
BBICTYMAIOIIMH SICHO W TPaMOTHO U3Jlaraer
UCIIOJIb30BaHHEM
Marepuay; apryMEeHTHPOBaHHO OTBEYaeT Ha
nHpopMannoHHO-
BOIIPOCHI M 3aMeYaHMsl ayJUTOPHUH, OIHAKO
KOMMYHHUKAIIMOHHBIX
. BBICTYNAIOIIMM JIONYIIEHbl HE3HaYHMTeNIbHbIC
TEXHOJIOTHUH
OLIMOKH B M3JIO)KEHHH MaTepualia ¥ OTBeTax Ha
BOTPOCHI.
«yJOBJETBOPHUTEIBHO» -  BBICTYNAIOIIHUIA
JEMOHCTPHPYET MOBEPXHOCTHBIC 3HAHUS 110
BBIOpAaHHOW TeMe, HMEEeT 3aTPyAHCHHUS C
UCTIOIb30BAHHEM HAYYHO-TIOHITHITHOTO
anmnapaTa U TEePMHHOJIOTHH Kypca; OTCYTCTBYET
COMPOBOUTEIBHBIN JIEMOHCTPAIMOHHBII
Marepuai.
«HEY/JIOBIICTBOPUTEIBHO» -  JIOKIaJ]  He
MOJrOTOBJIEH JMOO HWMEET CYIIECTBEHHbIC
mpobensl MO MPEACTABICHHOW  TEMAaTuKe,
OCHOBaH Ha HeEIOCTOBEpHOW uHpopmanuy,
BBICTYMAIOIIMM JIOMYIIEHB MPHHIIUIHAIbHBIC
OLINOKY TP U3JI0KEHUH MaTepHaa.
.HGKCI/I‘IGCK 910 CpCACTBO MPOBEPKU - 3HAYCHUA HOBBIX | «OTJIMYHO» - MNPONLCHT IPaBUJIbLHBIX OTBETOB
uit SHaHMA JICKCHUKO- | regcuaecKkux equnn, | 80-100%;
rpaMMaTH4YeCKOTro M
JINKTaHT 5 CBSI3aHHBIX C TEMATHUKOM
MHUHHMYMa B  o0mactu -
y JaHHOro  srama  u o (XOPOIIO» - TPOUCHT MPaBUIbHBIX OTBETOB
ToCyJapCTBEHHOI'O u 65-79.9%"
MYHUIUTIATHHOTO COOTBETCTBYIOIIUMH =
yIpaBleHHs B  006BeMe, |CUTYalusMu OOIIEHHS,

HEOOX0ANMOM ISt paboThI
C MHOSI3BIYHBIMU TEKCTaMH

B nporecce
poheCCHOHATBHOM
JIeSITEIbHOCTH.

- SI3BIKOBOM
HIHOMATHYECKHE

MaTepHal:
BBIPOKEHUS,  OICHOYHYIO
JIEKCHKY, SIAMHUIIBI
pedeBoro JTUKETA "
obcmyKuBarome

cUTyanud  OOIIeHHWS B

paMKax U3y4yacMbIX TCM.

«yIIOBJICTBOPHUTEIBHOY -
MPaBHJIBHEIX 0TBETOB 50-64,9%);

MIPOLIEHT

«HEY/IOBJICTBOPUTEIIEHO» - TPOLIEHT
MIPAaBUIIBHBIX OTBETOB MeHee 50%.
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6.2. Meroauyeckue MaTepUaJibl, OMNpeeJsAONIHe NPoUeayPbl OIECHUBAHUS 3HAHMM,
YMeHHi, HABBIKOB U (WJIM) ONbITA [eATEJbHOCTH, XapaKTePU3yWIIUX dTanbl (OPMHUPOBAHUA
KOMIIETEHIIMIi B TMpolecce OCBOEHHS OCHOBHOH mnpodeccnoHabHOII 00pa3oBaTeIbHOM
NMPOrpaMMbI

[Iponienypa orieHHBaHUSI KOMITIETCHIIMN 00y4JalOIMUXCs OCHOBAHA Ha CIICIYIONIUX CTaHIapTax:

1. IlepmoauyHOCTH IPOBEICHHUS OLEHKH.

2. MHOrocTynmeH4aToCTh: OIICHKa (KaK MperojaBareieM, TaK W OOydYalOIIMMHCS TPYMIbI) U
CaMOOIICHKa OO0yd4aroIierocsi, OOCYXJIEHHE pe3yJbTaTOB M KOMIUIGKC MeEp 10 YCTPaHEHHUIO
HEIOCTATKOB.

3. EXMHCTBO HCHOJIb3yeMOW TEXHOJOTHU IJIsi BCEX OOYYAIOIIMXCS, BBIMOJHEHUE YCIOBHUI
COMOCTAaBUMOCTHU PE3YIbTAaTOB OLIEHUBAHUSI.

4. CobiroIeHHE MOCIIeI0BATeIIbHOCTH TTPOBEICHUS OLICHKH.

Texymas arrecranus odyyawuuxcsa. Tekymmas arrectanus o0y4JarOMIMXCs MO JUCIHILTAHE
«MHOCTpaHHBIN S3BIK» MPOBOAUTCA B COOTBETCTBHUM C JIOKAJILHBIMU HOpMaTUBHBIMU akTamu OAHO
BO MIICY wu sBasieTcst 00s13aTeNIbHOM.

Texymas arrecranus no nucuuiuinHe «VHOCTpaHHBIN A3BIK» MPOBOAUTCS B (hopme ompoca U
KOHTPOJIBHBIX MEPONPHUITHN 1O OICHUBAHUIO (DAKTHYECKHUX PE3yJbTATOB OOyUEHHUS OOYJArOIIMXCS
OCYILIECTBISETCS BEAYIINM MPENOIaBATEIIEM.

OObeKTaMu OIEHUBAHMS BBICTYIIAIOT:

— yyeOHas JUCHUIUIMHA (AaKTUBHOCTh HAa 3aHATHSAX, CBOEBPEMEHHOCTb BBITIOJIHEHUS
Pa3IMYHBIX BUJIOB 33/IaHUM, TOCENIAEMOCTh BCEX BUIOB 3aHSATUH IO aTTECTYEMOM AUCIUIUIMHE);

— CTCNEeHb YCBOGHHUA TEOPETHUYECKHX 3HAaHWK (aHaIM3 M OIEHKAa AaKTUBHOCTH U
3¢ (HEeKTUBHOCTH yJacTUs B MPAKTUYECKUX 3aHATUAX, TUCKYCCHIX, TECTUPOBAHUE U T.1I.);

—  YpOBEHb OBJIAJCHUS MPAKTUYCCKHUMHU YMEHHSMU M HaBBIKAMH IO BCEM BHAAM Y4eOHOMU
paboTsI (paboTa HA MPAKTUYECKUX 3aHATHIX, BBIMOJTHCHUE TPAKTHYCCKUX 3aTaHHN );

—  pe3yJbTaThl CAMOCTOSITENIbHOM paboThI (pab0Ta HA CEMHUHAPCKUX 3aHATHUSIX, U3YUEHUE KHUT
U3 CIIMCKA OCHOBHOM U JOTIOJIHUTEIHHON JIUTEPATYPhI).

AKTUBHOCTh OOydYaromierocss Ha 3aHATUSAX OLIGHMBACTCS HA OCHOBE  BBIIOJTHEHHBIX
oOyuaromumcs paboT U 3aJaHuil, IPETYCMOTPEHHBIX TaHHOW pabouel mporpaMMoOi TUCIUTUIUHEIL.

Kpome Toro, oniennBanue o0y4daromierocsi IpoBOJUTCA HA TEKYIIEM KOHTPOJIE MO TUCIUTLINHE.
OnenuBanue oOydyarolerocss Ha KOHTPOJIBHON HezeNe MPOBOAMUTCS MpEnoiaBaTeieM He3aBUCUMO OT
HaJU4MUsl WIK OTCYTCTBUS oOydaromierocs (1o yBa)KUTEIbHOM WM HEYBOKHUTEIbHOW MpPUYMHE) HA
3aHsaTUUd. OIIEHKa HOCHT KOMIUIEKCHBIH XapakTep M YUYUTHIBAeT JOCTHKEHHsI OOydaromierocs Io
OCHOBHBIM KOMIIOHEHTaM Y4eOHOT0 MpoIiecca 3a TeKYITUH IEPHO/I.

OnenuBanue o00yYaromIerocs HOCHUT KOMIUICKCHBIM XapaKTep M YUUTHIBACT JOCTHKEHHS
oOydJaromierocss 1O OCHOBHBIM KOMIIOHEHTaM y4e0HOTO TMpollecca 3a TEKYIIUA TEepHoa ¢
BBICTaBIICHUEM OIICHOK B BEJIOMOCTH.

IIpomexyTouHasi arrecTanusa odyuyawuuxcs. [I[pomexyrodnas arrectanus 00yJarmmxcs 1mo
mucuuinHe «MHOCTpaHHBIN S3bIK» MPOBOJIUTCA B COOTBETCTBHM C JIOKAJIbHBIMA HOPMAaTHUBHBIMHU
aktamu OAHO BO MIICYVY u saBisercs 00s93aTeIbHOM.

[Ipomexxyrounast arrecrauuss 1o jaucuuiminHe «MHOCTpaHHBIM — SA3BIK» TPOBOJUTCA B
COOTBETCTBUM C Y4eOHBIM IUIAHOM B 1-2-M ceMecTpe B BHJE 3adera, 3K3aMeHa (I OYHOU, OYHO-
32049HOM, 3a04HOI (hopM 0OyUeHHUs), B BHIIE 3aueTa, SK3aMeHa B MEPHUO/]] 3aU4eTHO-IK3aMEHAIIMOHHOM
CECCUU B COOTBETCTBUU C Tpah)UKOM MPOBEICHUS 3a4€TOB, YK3aMEHOB.

OOyyaronuecs TOMYCKAIOTCS K 3a4eTy, dK3aMeHY IO JUCIUIUIMHE B CIy4Yae BBIOJHEHUS UMU
y4eOHOTO TUIaHA MO TUCIUIIIMHE: BBITIOJIHCHHS BCEX 3aJlaHUd M MEPOMPHUSATHH, MPETYCMOTPEHHBIX
MpOrpaMMoOil IUCIUIUIMHBI, B TOM YUCJIE U 3a4€THOTO 3aJaHusl.

Onenka 3HaHMI oOydaromierocs Ha 3a4yeTe, JK3aMEHE OIpeleseTcs €ero ydeOHbIMU
JOCTHKEHUSIMU B CEMECTPOBBIN MEPUOJ U pe3ybTaTaMU TEKYLIEro KOHTPOJISI 3HAHUM M OTBETOM Ha
3ayere, JK3aMeHe.
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3HaHUs, YMEHHUs, HABBIKM CTYyJICHTA HAa 3a4eTe OICHWBAIOTCS OIICHKAMH: «3a4TCHO», «HE
3a4TCHO.

3HaHUS yMEHUsS, HaBBIKM OOYYAIOIIETOCs Ha JK3aMEHE OICHMBAIOTCS OICHKAMHU: «OTIWYHO,
«XOPOIUIOY, «YAOBJIECTBOPUTEIBHOY, «HEYTOBICTBOPUTEILHOY.

OcHOBO# ISl OmpenesieHUs OLICHKH CIY)KUT YPOBEHb YCBOSHHS OOYYAIOIIMMUCS MaTepuala,
IPEIyCMOTPEHHOTO JaHHOH paboueil mporpaMMon.

CTPYKTYPA OK3AMEHA

DK3aMEH COCTOUT H3:

1) MUCBMEHHOTO TIepeBOJA HAa PYCCKHH SI3bIK CO CJIOBApEeM OPUTHHAJIBHOTO TEKCTa Ha
AQHTJIMHACKOM SI3BIKE T10 CIIeHHaAIbHOCTH 00beMoM 1200 meyaTHBIX 3HAKOB — 3a 1 4ac;

2) uTeHUs TEKCTa MO CIeNUaTbHOCTH O3 cloBaps M IMepeladyd €ro OCHOBHOTO
coJiepKaHUsl Ha aHTIMHCKOM s3bIke (mpocMmoTpoBoe uTeHue). O0bem Tekcra — 800-900 mevaTtHBIX
3HaKoB; BpeMs — 10 MuH.;

3) Gecena 1Mo crenuagIbHOCTH 0 OJAHOW U3 MPOHACHHBIX TEM.
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OIIeHI/IBal'II/Ie oﬁyqalomerocsl HA 3a4eTe / IK3aMeHe «I/IHOCTpaHHI)Ii/i A3BIK

Dopma Kparkasn xapakrepucruka npouenyps! | [lokasarenn onenuBanus | lllkana n Kpurepun oueHUBaHUA

MPOMeKyTOYHOI OLlEHNBAHUS KOMIIETEeHIHii KOMIIeTeHI U

aTTecTalMu

3auer [Ipu moxroroBke K 3a4deTy HEOOXOTUMO | ® MPaBIIBHOCTD | "3auTeHO" BBICTABISIETCA, KaK MHUHUMYM, IPH YCBOCHHHU
OPHEHTHPOBATHCS HA KOHCIIEKTHI JIEKIWH, | UCIIONB30BaHMs S3BIKOBOTO | 00yYaromuMcs OCHOBHOTO MaTepHaia, B
paGouyr0o  mporpaMMmy  AWMCLMIUIMHBL, | MaTepuana (T.. | U3MOXKEHUH KOTOPOTO JOIYCKAIOTCS OTAENbHBIE HETOYHOCTH,
HOPMAaTUBHYIO, y4eOHy0 U | COOTBETCTBUE HapyLICHUE IOCIEA0BAaTEIbHOCTH, OTCYTCTBHE HEKOTOPBIX
pexoMeHnyeMyr jutepaTypy. OCHOBHOE | rpaMMaTHYECKUM, CYIIECTBEHHBIX  JeTajeld, HUMEITCA  3aTpyAHEHHS B
B TOATOTOBKE K cAaye 3adera - I3TO | JCKCHYECKHM U | BBITIOJIHEHUH
MIOBTOPEHHE BCETO MaTepuaia | GOHETHYECKMM  HOpMaM | NPAaKTHYECKHUX 3aJaHHM.

aucuuiuinHel. [Ipy moAroTroBke k cpaue
3ayeta o0yvaromuiics Becb 00beM paboThI
JOJDKEH pPaclpelessiTh PaBHOMEPHO IO
IHSM, OTBEICHHBIM JUIS TIOATOTOBKH K
3a4eTy, KOHTPOJHMPOBaTh KAXKIBIH JEHb
BEITIOJTHEHWE HamedeHHoW pabotel. [lo
3aBEpIICHUIO  HM3YYCHHS  JTUCHUILIHHBI
cmaeTcs 3a4eT. B mepuon mMOATrOTOBKH K
3a4eTy OOyd4arolmIuiics BHOBBL oOparaercs
K yke wu3ydeHHOMYy (TIpoiiieHHOMY)
yueOHOMY  MarepHaiy. [Monroroska
o0ydJaromerocs K 3a4eTy BKIIIOYAET B ceOs
TPU JTama: caMOCTOsTeNbHas paboTa B
TEYEHWE CEeMEeCTpa; HEeNOCpPeJICTBEHHAs
moAroToBKka B JHHU, MNOPCAUICCTBYIOUINC
3a4eTy N0 TeMaM Kypca; MOJroTOBKa K
OTBETy Ha 3aJaHus, cojepXammecs B
BOmpocax.  3ayeT  MPOBOAMTCA  IIO
BOIIpoOCaM, OXBaThIBArOIITNM BECH
NPOWACHHBIH  MaTepuan JAUCHUIUIHHBL,
BKJIIOYas BONPOCHI, OTBEACHHBIE IS
CaMOCTOSITEIIbHOTO N3yUECHHSI.

WHOCTPaHHOTO SI3bIKA);

* MOJIHOTA M aJeKBAaTHOCTh
MOHUMAHUS  COAEPIKAHUS
YCIIBILIAHHOTO u
MPOYUTAHHOTO;

. KOPPEKTHOCTh U
CIIO)KHOCTh ~ ITMCBMEHHOTO
BBICKA3bIBaHUsI C TOYKHU

3peHusl  COAEp)KaHHUA U
YpOBHS SI3BIKOBOM
TPYAHOCTH, COOTBETCTBHE
CTHITIO u JKaHPY
MUCBMEHHOTO
BBICKa3bIBaHUS

"He 3a4uTeHO" BBICTABJISACTCS, €CIIM O0YYAIOIIMICS HE BIaJCET
3HAYUTETHLHOMN YacThIO MaTepuana, JIOTTyCKaeT
MIPUHIANIMANBHBIE OIMWOKH, C OONBIIMMHU 3aTPyIHEHUSMHU
BBITIONTHSIET MIPaKTHIECKHE paboTsl, ecnu OTBET
CBUJIETEIBCTBYET 00 OTCYTCTBUH 3HAHUI MO TIPEAMETY.




DK3aMeH

IIpu MOATOTOBKE K 3K3aMEHY
HE00X0IUMO OPHEHTHPOBATHCS Ha
KOHCIIEKTHI JICKIIUH, pabouylo mporpaMmmy
JUCLUIUIMHBI, HOPMAaTHBHYIO, y4eOHYIO U
pexoMeHnyeMyo nureparypy. OcHOBHOE
B MOATOTOBKE K cAaue dJK3aMeHa - 3TO
MOBTOPEHHE BCEro MaTepuana
JUCLUIUIMHBI, IO KOTOPOMY HE00XOIUMO
chaaBaTh O9K3aMeH. [Ipu mMOATrOTOBKE K
chaade 9SK3aMeHa OOydYalolIWiics Bech
0o0beM pPabOTHl JODKEH pPAacIpenensTh
PaBHOMEPHO MO ITHSM, OTBEIACHHBIM IS
MOJATOTOBKHU K JK3aMEHY,
KOHTPOJIMPOBATh KaXIbIH JCHb
BBHITIOJTHEHWE HamedeHHoW pabotel. Ilo
3aBCPLICHUTIO N3y4YCHUA JAUCHUITIIUHBI
cllaeTcs 3K3aMeH. B mepuop noaroTroBku
K 9K3aMeHy OOydYaloUIMicsi  BHOBb
oOpamaercss K  yXe  H3YYCHHOMY
(npoiineHHOMY) y4eOHOMY MaTepHany.
IToaroroBka oOywaromerocss K 3K3aMeHy
BKIIO4aeT B cebds Tpu  ITama:
camocrosiTenbHas paboTa B TEYEHHE
CEeMecTpa; HEMoCpeICTBEHHAas
NOATrOTOBKAa B JHHU, IPEALICCTBYIOIIUE
9K3aMeHy 10 TeMaM Kypca; MOJArOTOBKa K
OTBETy Ha 3aJaHus, CoepXalluecs B
Ounerax SK3aMeHa. DK3aMeH INPOBOAUTCS
no OwieraMm, OXBaTHIBAIOIIUM  BECh
MNPOUAEHHBI MaTepuan JUCLMILIMHBI,
BKJIOUas BONPOCHI, OTBEICHHBIE JUIA
CaMOCTOSITETILHOIO N3yUEHUS.

- CTeNeHb  PACKPBITHSL
COIEp)KaHUsl  Marepuana;
- M3JIOXKEHHE Marepuaia
(TpaMOTHOCTH peyn,
TOYHOCTh  HCIIOJIb30BaHUS
TEPMHUHOJIOTUN u
CHUMBOJIUKH,  JIOTHYECKast
MOCIIE0BATENHHOCTD
W3JI0KEeHUS MaTepHania;
- 3HAHHE TEOpHUH
M3YYEeHHBIX BOTIPOCOB,
c(hopMHUPOBaHHOCTH u
YCTOMYUBOCTD
HCTIONB3YEeMBIX pH
OTBETE YMEHHUH 1 HABBIKOB.
- aICKBaTHOCThH [1EPEBOJIA.

- OO0yJaromuiicss TMONyYaeT OIEHKY «OTJIHYHO» TpHU
CJICAYIOIINX yCTIOBUSAX:

O3HaKOMUTENBHOE YTEHHE CO CKOPOCThIO 150 crioB B MUHYTY
(aHTTTUHCKHI S3BIK).

KonmuecTBO HE3HaKOMBIX [UIsi OOyYalOIIMICA CIIOB HE
npeBbimaeT 2-3 % MO OTHOIIEHHIO K OOIIEMY KOJIUYECTBY
CIIOB;

IlpaBUBHBI NHCHBMEHHBIA TIepeBON (parMeHTa TEKCTa
oobemom  400-500 me4. 3H. co cloBapeM IpU TOHCKE
(parmenTa ux obmero oovema tekctoB 8000-9000 meu. 3H.
(Bpems 45 MuHYT);

becena c mpemonmaBareneM IO TeMe chenUaIbHOCTH 0Oe3
rpaMMaTHYCCKUX OIIMOOK;

- OO0ydJaromuiicss TMONy4aeT OICHKY «XOpPOLI0» TIpH
CJICAYIOIINX yCIOBUAX:

O3HaKOMUTENBHOE YTeHHE CO CKOpOCThi0 130 ClIOB B MUHYTY
(aarnmiickmii s361k), 100 cnoB B MuHYTY ((PpaHIy3cKuil u
HEMEIKHUH S3BIKH);

KonuuecTBO HE3HAKOMBIX JUIsl OOYyYaroIIMiCs CJIOB HE
mpeBbImaeT 5 % 1Mo OTHOIIEHHIO K 00IIeMY KOJUYECTBY CJIOB;
[TucbMeHHBIN TIEpeBO] ¢ HEKOTOPHIMU HETOYHOCTSIMHM TEKCTa
oobemMom 400 mey. 3H. co cioBapeM IMpH Moucke gparmeHrta
ux obmero oovema Tekcto 8000 mey. 3H. (BpeMs 45 MUHYT);
becena ¢ mpemopmaBaTeneM 1O TEMe CIEUUAIBHOCTH C
HEKOTOPBIMHU IPaMMaTHYECKUMH OITUOKaMHU;

- Oobyuarommiics noJy4aer
«yIIOBJIETBOPUTEIILHOY» MIPHU CIEAYIOIINX YCIOBHUIX:
O3HaKOMUTENBHOE YTEHUE CO CKOPOCThIO 100 ClI0OB B MUHYTY
(anrnmuiickuii s3p1k), 80 crnoB B MHHYTY ((ppaHIy3cKUH H
HEMELKHH S3bIKH);

KomnyecTBo He3HakoMbIX sl OOYYAalOLIMIACS CJIOB HE
mnpeBbimaer 10 % 1O OTHOIIEHWIO K OOIIEMY KOJIHYECTBY
CJIOB;

[TuceMeHHBIN MEepeBOsl ¢ HaJMYHUEM HETOYHOCTEH M OMIMOOK
tekcta o0bemMoM 400 mey. 3H. cO ClOBapeM IMpH IOHCKE
¢dparmenTa ux obmuiero oovema TekcroB 8000 mey. 3H. (Bpems

OLIEHKY




60 MuHYT);

becena ¢ mpemonmaBareneM IO TeME CHEIMUAIBHOCTH CO
MHOTHMHU TPaMMaTHYECKHMH OIINOKaMMU;

- OO0yyaromuiics MOJTyJaeT OIICHKY
«HEYIOBJIETBOPUTENBHO» IIPH CIEIYIOIINX YCIOBUSAX:
O3HaKOMUTENBHOE UTEHHE CO CKOPOCThIO 80 CIOB B MUHYTY
(anrnuiickuii sA3b1K), MeHee 50 cinoB B MUHYTY ((hpaHIly3cKuit
1 HEMETIKHH SI3BIKN);

KomnyecTBO  He3HakoMBIX Al OOydaromuiicsia  CIIOB
npeBbimaer 20 % MO OTHOLICHWIO K OOIIEMY KOJHYECTBY
CJIOB;

[TuceMeHHBIN TIEPEBOA ¢ MHOTOUHCIICHHBIMY OIIMOKAMHU U HE
3aBepuieH 3a 60 MUHYT;

becena ¢ mnpemonmaBareneM MO TeME CHENHAIBHOCTH HE
COCTOMTCS;




6.3 TunoBble KOHTPOJbHbIEC 33aJaHUSA W/WJIM HHbIE MAaTePUAJbl, HEOOXOAUMBbIE ISl OLEHKH
3HAHM, YMEHHUIi, HABBIKOB U (MJIM) ONBITA JAeATEJIbHOCTH, XaPAKTEPU3YIOIIMX 3TaNbI
(opMupoOBaHUA KOMIIETEHIN B MpoLiecce 0CBOEHHUs 00pa30BaTeIbHOM MPOrpaMMbl

6.3.1 TunoBble 3aJaHUs JJIS1 IPOBEACHUSA TEKYILIEro KOHTPOJIS 00y4arouXCcs
IIpuMepHbBIe TeCTOBbIE 3a1aHUSA

Tect Nel

1. Read the text and choose the most suitable heading from the list A-E, for each part (1-
5).

A. Development of human emotions.

B. Theories of emotion that influence current thinking.

C. The main classes into which human emotions are categorized.

D. Dimensions on which to measure emotional experience.

E. How well can we recognize emotions in others?

TEXT

1 To be systematic in our description, measurement, and classification of the various emotions,
we must use one set of terms and agree on their meaning. We have chosen the following four
dimensions on which to measure emotional experience: (1) Intensity of feeling is the dimension of the
strength of the emotion, as well as the degree to which the entire self is involved. (2) Level of tension
is @ measure of the person’s impulse toward action-running, fighting, screaming, and so forth. (3)
Hedonic tone refers to an emotion’s position on a scale that ranges from almost unbearably
unpleasant to superlatively pleasant. (4) Degree of complexity is related to the extent to which an
emotion is mixed with other, sometimes contradictory, emotions.

2 We have chosen five classes into which to categorize human emotions: (1) Anger, fear, grief,
and joy are generally called the basic or primary emotions, because they are decidedly central to the
self. These four emotions tend to be goal-directed, have a high level of intensity, and are often quite
complex. (2) Pain, disgust, and delight all involve the senses and are the main examples of emotions
which pertain to sensory stimulation. One might see these as the sensory counterparts of the
appreciate emotions. (3) Feelings of success and failure, of shame, pride, guilt, and remorse are
emotions, which involve a person’s appraisal of his own behaviour (or basic worth) in relation to his
internal standards, clearly, are socially determined in the first instance. (4) Love and hate and a great
many other emotions, ranging from positive to negative, and some of the subtle and highly complex,
are those which pertain to other people. (5) The appreciate emotions include all our aesthetic feelings,
wonder, and awe, as well as the world of humor.

3 As with other aspects of human development, the course of emotional expression runs from
lesser to greater differentiation, from generalized excitement to more variety and finer discrimination,
and finally, to more control in the sense that the frequency and intensity of feelings decrease. Not
only children, but adults, too, develop increasing control over their emotions, and it appears that with
old age the levels of emotional intensity, tension and hedonic tone may be generally lower than in the
younger years. Since emotional expression is an important form if communication, recognizing
emotion in others is essential for social living. In judging another’s emotions, one might use various
cues: the person’s stated feelings, behavior, facial expressions, gestures, voice, posture, and so forth,
or certain physiological changes. These four indexes do not always agree, however, nor are people
consistent in the way they express their emotions from time to time. Most research indicates that joy
and pain are easiest to judge from expressive cues, fear and sadness more difficult while pity and
suspicion are more difficult still.

4 Children tend to interpret expressive cues differently from adults. The most accurate
judgments are made when people observe others from their own culture, but some ways of expressing
emotion seem to be universal and instinctive (as suggested by Darwin). Nevertheless, learning plays a
significant role, and it may be that its major contribution lies in our learning to hide our feelings or to



express them in ways expected and approved by society, rather than in the ways favored by our
biological past. Bodily responses, taken singly, are unreliable indictors of emotion, but than together
they are more useful. Certain primary emotions can be, to an appreciable degree, detected and
differential through examining patterns of bodily or physiological responses.

5 Theories of emotion are better seen as generalized points of view rather than as
comprehensive analyses of emotional phenomena. The current theories can be roughly divided in two
groups — those that see very little function in emotions, and those that give emotions an important part
to play in behavior. The first view, which regards the emotional experience as incidental, considers it
but a byproduct of certain physiological disturbance. These theorists maintain that emotion can only
interfere with, or disrupt, the normal factors (drives, motives, habits, rational thought, and so on)
which influence and direst behavior. Other theorists of pretty much the same point of view hold that
emotion serves no other purpose than that of arousing the individual, getting him started at which
point the “normal factors” take over to direct his behavior. The opposite point of vies maintains that
emotions are important in themselves and that the serve useful and essential biological as well as
social and psychological functions. Two proponents of this view are Leeper and Tompkins. Leeper
considers emotions to be representational processes that, combining the aspect of perceptions and
motives, not merely arouse, but direct complex, socially important behavior in specific ways. In
Tomkin’s view emotions are primary motives. He defines them as basic, innate wants (positive
emotions) and don’t-wants (negative emotions) which are already evident in infant behavior and
become elaborated during later development.

2. Read the text again and decide whether the following statements are true or false.
1 Anger, fear, grief and joy aren’t generally goal-directed.

2 Interpretation of expressive cues is universal and instinctive.

3 Measurement of emotional experience is impossible.

4 Bodily responses, taken singly, are reliable indicators of emotions.

5 Disgust involves senses and pertains to sensory stimulation.

6 With old age emotional intensity, tension and hedonic tone usually increase.

7 People are consistent in the expression of their emotions.

3. Match the key terms (1-17) with their explanations (a-q)
1. appreciative emotions a) the view that emotions can serve as primary drivers

2. bodily cues b) bits of behavior that convey information about an
individual’s emotional state

3. degree of complexity c) a class of emotions characterized by a person’s
responding toward objects and events in his world

4. emotion as a representational process d) the view that emotions cause breakdowns in
physiological functioning and behavior

5. emotion as arousal e) the dimension of emotional experience having to do
with its degree of pleasantness and unpleasantness

6. emotion as disruptive f) the view that emotion joins with perception,
learning, and motivation as an integral part of a single
unified process

7. emotion as primary motives g) the dimension of an emotion which measures the
degree to which an individual is involved in the
emotional experience

8. emotions pertaining to other people h) relatively mild emotional states that tend to color
and pervade a person’s entire experience

9. emotions pertaining to selfappraisal i) a class of emotions which have to do with inner
standards of conduct




10. emotions pertaining to sensory stimulation J) physiological changes accompanying emotional

experience

11. expressive cues k) the extent to which a feeling is mixed with other
often conflicting emotions

12. hedonic tone I) the dimension of an emotional experience which
measure the impulse to action

13. intensity of feeling m) emotions which are decidedly central to the self

14. level of tension n) this term has the same meaning as bodily cues

15. moods 0) the view that identifies all emotion as involving a

generalized state of physiological arousal

16. primary emotions p) a class of emotions arising mainly in connection
with the person’s perceived relations with other people

17. somatic cues g) emotions linked with pleasant or unpleasant
stimulation of the senses

4. Fill in the correct word from the list:
Primary, innate, main, internal, emotional, entire, current, physiological, rational, sensory,
social, roughly, hedonic, biological, goal-directed.

1 experience 6 living 11 emotions

2 self 7 disturbance 12 tone

3 examples 8 thought 13 past

4 counterparts 9 wants 14 theories
5 standards 10 divided 15 motives

5. Fill in the correct verb from the list:
Appears, tend to interpret, tend to be, involve, divided, maintains, refers, observe, serves, runs,
ranges, decrease, indicates, hold.

1 Children expressive cues differently from adults.

2 Hedonic tone to an emotion’s position on a scale that from almost
unbearably unpleasant to superlatively pleasant.

3 Anger, fear, grief and joy goal-directed.

4 Some emotions a person’s appraisal of his own behavior.

5 The course of emotional expression from lesser to greater differentiation, and
finally, to more control in the sense that the frequency and intensity of feelings decrease.

6 It that with old age the levels of emotional intensity may be lower than in the
younger years.

7 Most research that joy and pain are easiest to judge from expressive cues.

8 The most accurate judgments are made when people observe others from their own
culture.

9 The current theories can be roughly into two groups.

10 Some theorists that emotion no other purpose than that of arousing the
individual.

6. Match the words with their opposites:

grief hate
disgust failure
success pride
shame joy
love delight




7. Fill in the gaps with the adjectives derived from the words in brackets, using the
suffixes: -ful, -less, ing, -ed, -ions.

1. She was with him for keeping her waiting (anger).

2. What a waste of time (fear).

3. This child will do anything — she seems totally (no fear).

4. Imagine the scene when they reunited with their lost daughter (joy).

5.I’d be to come (delight). Thanks for your invitation.

6. Last year they had a holiday in Alps (delight).

7. The funeral supper was a affair (no joy).

8. It must have been very for you to tell her about the accident (pain).

9. The sight of rotting bodies was (disgust).

10. His strange behavior made the police (suspicion).

11. The sick animals were in a condition (pity).

12. He has no mercy —he is a tyrant (no pity).

13. I don’t like our football team’s performance in the cup final (shame).

14. His behavior is openly immoral — he is (no shame).

Tect Ne2

1. Read the text and choose the most suitable heading from the list (A- F), for each part (1-
6).

A. Information processing in reference to memory theory.

B. What is the Freudian view of forgetting?

C. How do we organize and why do we forget some long- term memories.

D. Short-term memory.

E. In what ways do the three main memory systems differ?

F. The characteristics of sensory memory.

TEXT

1 The scientific investigation of human memory began in Germany with the study of verbal
learning. Hermann Ebbinghaus, who started these studies, felt that there were major difficulties in
working with meaningful material, so he invented the nonsense syllable. Nonsense syllables are
constructed by putting together a “no-sense” sequence of consonant — vowel — consonant. Examples
would be “tob”, “dut”, “yad”. While these syllables may not be completely nonsensical, they are less
familiar and have fewer associations among them than a collection of meaningful words. In the past
hundred years, the study of human memory has gone far beyond Ebbinghaus, but the emphasis on
verbal memory (now including meaningful verbal material) remains.

Psychologists are in some agreement that there are three different kinds of memory: sensory,
short-term, and long- term. Whether there are three or more (or fewer) kinds of memory, however, the
theorists of today generally agree that before any experience can be stored in your memory, it must be
coded into one or another kind of information. The process of coding and storing experiences (during
which the nature of the information may be changed) is referred to as information processing.

2 Sensory memory, the simplest of the three, is of brief duration, has a relatively large capacity,
and processes and encodes information in a direct, non-distorted manner. The visual afterimage is an
ideal example of a sensory memory store. Sensory memory, it is clear from all this, accounts for very
little (or perhaps now) of what most people mean by the term “memory”.

3 Short-term memory, the system next in line of complexity, lasts for only a minute or so.
Looking up a telephone number, closing the book, and then dialing the number is an example of
short-term memory at work. It is believed that all memories, except sensory memories, start as short-
term memories. These short-term memories are forever lost within a minute or so unless they are
reprocessed into long-term memories. This must occur almost immediately and can be done by
internal rehearsing or some other form of consolidation means the end of that memory.



We can improve our short-term memory by organizing material into smaller, more manageable
groups. One name for this is chunking. Chunking requires that the material be coded appropriately,
before being stored. Unlike sensory memory, coding in short-term memory need not faithfully reflect
the stimulus material. There is some evidence that words and letters, whether spoken or written, tend
to be coded according to sound rather than appearance.

4. Long-term memory, which stores massive amounts of material for several minutes or many
years, must have an efficient coding system. We do not fully understand this system, but much is
known about it. For example, words are coded by clustering. This is a way of organizing material into
meaningful groups and thereby making it more manageable.

Other material is also organized by clustering. New facts or experiences attach themselves to
appropriate groups already in memory storage, which means that grouping and regrouping, organizing
and reorganizing are constantly going on.

You can improve your memory by imposing your own organization on the material you want to
remember, instead of leaving the organizational process to chance association. By thinking over your
experiences and ideas, weaving them into systematic relations with each other, you can consolidate
them into long-lasting memories.

Long-term memories are forgotten in many ways, depending in part on the conditions under
which the memories were first processed. One theory holds that experiences are forgotten because the
memories are interfered with by what happens after the material is learned, as well as by what
happened beforehand. In the first case, the interference is called retroactive inhibition; in the second,
it is proactive inhibition.

5 Freud saw certain kinds of forgetting as being motivated by the forgetter’s need to avoid
unbearably painful memories. Though this kind of forgetting, repression, is purposeful in that sense,
the forgetter does not repress consciously. Repression is automatic and unconscious.

Laboratory experiments on Freudian forgetting theory are few and not very convincing, but it
may well be that because of its very nature, repression does not lend itself to laboratory analysis.

Bartlett was the first to suggest that forgetting is a very active and, in fact, creative process. We
can see how Bartlett approached the problem of memory by describing one of his major experiments.
He asked his subjects, British university students, to read to themselves a 300-word North American
Indian folk tale and then to read it again. Fifteen minutes later and at various intervals after that, he
tested his students for literal recall. These are some of the things he found:

1. The general form of the students’ first recall was preserved throughout their future retelling
of the tale.

2. Elements of the original story (phrases or words) were changed so as to make sense to them.
The phrase “hunting seals” was remembered as “fishing”; the more familiar “boat” replaced the
original “canoe”.

3. Various new details were invented by the subjects which made the story hang together better
and also made it fit in better with British speech patterns, British customs, and British values. The
final story the students remembered was often quite different from the original one. The motive for
“creative forgetting” here is intellectual, because the purpose of Bartlett’s students in forgetting
“creatively” was to make the material more meaningful.

6 The three main memory systems differ in the time they can span, in how much they can carry,
in their type of coding, and in their forgetting mechanisms. Sensory memory lasts but a fraction of a
second. It can handle as much as the sense organ can register. It depends on a fairly direct coding of
the image, which, after its fleeting instant, decays.

Short-term memory lasts less than a minute or so and can encompass very few items. Its coding
is indirect, a good deal of it apparently based on sound, and involves a significant amount of
organization. It, too, simply decays or fades away.

Long-term memory can last for several minutes or many years and its capacity is almost
unlimited. It typically makes use of very complex coding which involves clustering, meaningful



thought systems, and so forth. For all the organization in our vast memory store, our memories are
nonetheless lost through interference and repression or changed through creative forgetting.

Studies in the future will depend largely on an increased understanding of the physiological
bases of memory. This, among other things, may enable us to make effective use of drugs in aiding
memory-particularly in cases of mental retardation and senility.

2. Read the text again and decide whether the following statements are true or false.

1. In Bartlett’s major experiment the original story was remembered unchanged.

2. Any experience is stored and then coded into one or another kind of information.

3. Short- term memories can be reprocessed into long- term ones.

4. Grouping and regrouping, organizing and reorganizing are constantly going on in memory
storage.

5. Forgetting long-term memories doesn’t connect the conditions under which the memories
were first processed.

6. A forgetter represses painful memories unconsciously.

7. The three main theories have no difference in their type of coding.

3. Match the key terms with their explanations.

1. Chunking a) The disruptive effect on recall of a person’s having
learnt other material between his learning of the original
material and its attempted recall.

2. Clustering b) Organizing of items in memory into smaller groups

3. Coding c) The tendency to recall items in meaningfully related
groups, even though the items were originally learned in
random order.

4. Information processing d) The system with an extremely large capacity and
complex organization that is assumed to account for
relatively enduring memories.

5. Interference e) The memory system that stores stimulus information
directly but for a duration of less than a second.

6. Long-term memory f) The disruptive effect of material on recall as a result
of a person’s having learnt such material before his first
learning of the to-be-recalled material.

7. Proactive inhibition g) The process of changing and organizing material for
suitable storage in memory. The type of coding differs
for each of the memory systems.

8. Repression h) The active process assumed to be necessary to keep
information in short-term memory and permit its
transfer to long- term memory.

9. Retroactive inhibition i) The presentation on a graph, of the change in
performance during the learning process. It may apply
either to an individual or to a group.

10. Sensory memory J) The blocking of the recall of material by materials or
activities that are learned or experienced either before or
after the memory is processed.

11. Short-term memory k) A combination of consonants and vowels presumed
to be of low meaningfulness. Invented by Ebbinghaus, a
German psychologist, and used in verbal leaning
experiments.

I) An instrument that makes possible extremely brief




and precisely timed exposures of visual material.

m) The operations of coding and storage which take
place during the different stages or systems of memory.

n) The exclusion from consciousness of experiences that
would arouse anxiety and strong, unpleasant emotions.
This occurs automatically, through processes of which
the individual is unaware.

0) The systems with a limited capacity that accounts for
memories of very short duration.

4. Match the adjectives in (A) with the words in (B):

A B

1. meaningful a) forgetting

2. systematic b) material

3. verbal c) afterimage
4. scientific d) memory

5. information e) use

6. brief f) system

7. visual g) capacity

8. immediate h) investigation
9. manageable 1) consolidation
10. memory J) groups

11. unlimited k) processing
12. creative ) relations

13. effective m) duration

5. Read the list of adverbs and match them with the words from the text:
-generally

-immediately

-appropriately

-unbearably

-fairly

-faithfully

-particularly

6. Fill in the gaps with the correct prepositions from the list:
with  on by into in through
1 to begin

2 the emphasis

3 to mean

4 interference

5 to improve something

6 to be forgotten many ways

7 to weave experiences

8 to consolidate something

9 to be motivated

10 experiments

11 to differ

12 to be based

13 to be lost




7. Fill in the correct verb from the list: encompass enable attach stores requires invented agree

doesn’t lend

1 Short-term memory very few items.

2 Hermann Ebbinghaus the nonsense syllable.

3 the theorists of today that any experience must be coded into some kind of information.
4 Chunking that the material be coded appropriately.

5 Long- term memory massive amounts of material.

6 Drugs may us to aid memory.

7 Repression itself to laboratory analysis.

8 New fact or experiences themselves to appropriate groups.

IIpuMepHbBIe TEMBbI I0KII0B H COOOIIEHH i
Tema. Higher Education in Russia
3.1 Higher education in Russia and abroad.
3.2 How cultures differ.
Tema Psychology as a science
3.3 Main approaches in psychology
3.4 Maslow’s hierarchy of needs
3.5 Biography of Sigmund Freud
Tema Theories of Personality
3.6 Stereotypes and stereotyping
Tema Motivation.
3.7 Functions of Interpersonal Communication
3.8 Differences between verbal and nonverbal communication

IIpuMepHbIi NepeyeHb JeKCHYECKHUX eTUHHUI VIS JIEKCHYeCKOro JUKTAHTA.

Tema: Intelligence

1. oTnnuuTenpHas yepTa, KAUECTBO, CBOMCTBO

2. ayTusMm
3. arpulyius; NpUNHCHIBaHUE, OTHECEHUE (K YeMY-JI.)
4. nuarpaMma, cxema, 4epTex, Tabauna
5. MoATBEpXKAaTh
6. 1. BBICTaBIATh; NOJABEPraTh BO3JAECHCTBUIO; 2. paCKpbIBaTh (TalHy U T.II.)
7. paccMOTpPETH AEJI0 CO BCEX CTOPOH
8. rpaHb, aceKT
9. memarormueckoe pyKoOBOJCTBO

10. npomeKyTOUHBIH, TEPEXOTHBIN

11. B3aumopetictBue haxTopoB

12. yacTuHO cOBMaaTh, YaCTUUHO MEPEKPBIBATH APYT JApyra

13. oTHOCHTENBHO

14. 1. cchinka (Ha KOTOIL., UTO-1); 2. YIOMHHAHHE, CHOCKA (B KHUTE);

15. npoHHLIaTENBHOCTH, CIIOCOOHOCTH TPOHUKHYTH B CYTh
Tema Memory and Attention

1. nenatp SICHBIM, MPOSICHSTH, BHOCUTH SICHOCTD

2. 1. rpymnmna, CKOIUIEHHE; 2. TPyIIa NePEMEHHBIX, CBI3aHHbBIX KaKUM-JINOO PU3HAKOM

3. 1. oTBrekaTh BHUMaHUE; 2. COMBATH C TOJIKY, CMYIIIaTh; paCCTPanBaTh

4. xoaupoBaHue, IUPpPOBaHUE

5. MHOTrOKpaTHOE IMOBTOPEHHUE JIJIsl COXPaHEHUsT HH(POPMAINH B JIOJITOBPEMEHHOMN IMaMsTH

6. snu30aMYecKas MaMATh

7. acCOIMATHBHBIN TECT

8. nonroBpeMeHHas MaMATh

9. MaHMaKaILHOJICIIPECCHBHOE 3a00JIeBaHNE

10. noBTOpeHue /I cCOXpaHeHUs HHPOPMALIUU B KPAaTKOBPEMEHHOM MaMsATH



11. npouenypHasi naMAaTh
12. mamsTh y3HABaHHS
13. BoccTaHaBIMBAThH B AMSITH, BOCIIPOU3BOIUTH
14. cemaHTHYeCKas NaMATh
15. aBeHNE «HA KOHYMKE S3BIKAY
Tema Motivation
1. nmoctmwxkeHnue, ycnex, mobeaa
2. TOAXOMASIIMM, YMECTHBIN, COOTBETCTBYIOLIUM; 2. CKJIOHHBIN, TOBEPKEHHBIN; 3. CIIOCOOHBIIH,
MMOHSTIIMBBINA
1. 00s13aTenBCTBO; 2. BpyUYEHUE, Tieperada
OBITb KOMIIETEHTHBIM
1. cTOSITH IPOTUB; 2. CTATKUBATHCS, BCTPETUTHCS JIULIOM K JIUILY
3aHUMATHCS (4eMIT00)
YHUXaTh, POHSATH JOCTOUHCTBO
MOPOK/IaTh, BBI3BIBATH, BO30OYKIATh
9. obieryarb, IOMOraTh
10. cocpenoraunBaTh (BHUMAaHUE)
11. 1. paccTpauBath, CpbIBaTh, HAPYIIATh; 2. A€NATh TIIETHO, CBOAUTH HA HET
12. mogaaromuiics yrpaBieHHIO, JIETKO yIPaBIseMbli, BBIMOTHUMbIN
13. BHYTpeHHsIs1/ BHEIIHSAS MOTHBAIIHS
14. MoTUBaUA JOCTUXKEHUA
15. moOy>xaeHue, moOyauTeIbHbIA MOTHB.

XN AW

IIpumepHbIe TeMBbI IPYNNIOBBIX JUCKYCCHIA
Tema Character
1. What is the aim of manipulating human emotions?
2. What aspects of human behavior can be regulated by means of classical conditioning?
Tema Temperament
3. What dimensions of temperament are used in psychological research?
Tema Imagination
4. What can be included into self-image of a person?

3.1.5 llpumepHbIe TEMBI MPe3eHTAMIT

Tema Memory and attention

1. Representation of knowledge in memory.

2. Retrieval: getting information out of memory.
3. Implicit versus explicit memory.

Tewma Theories of personality

4. Freud’s theory of personality.

5. Key concepts in psychological testing.

6.3.2. Tunosele 3a1aHKus 1151 IPOBEICHUS NIPOMEKYTOYHOM aTTECTALMU 00YYAKOIIUXCH
Tunosble BOIIPOCHI K 3a4YeTam:

. Higher education in Russia.

. My university: entrance requirements, faculty members, leisure time activities.

. Psychology as a science.

. Psychology as a science.

. Careers in psychology.

. Main approaches in psychology.

. Memory and attention
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8. Emotions.

9. Temperament.

10. Intelligence.

11. Creativity.

12. Imagination.

13. Culture and Interpersonal Communication
14. How cultures differ

15. Family problems

16. The Russian soul

Tunosble BOIIPOCHI K 3K3aMEHY
e Psychoanalysis as a theory and a therapy
e Biography of Sigmund Freud
e History of Behaviorism
Cognitive movement in psychological thought of the 20th century
Humanistic approach and psychology of Carl Rogers
Maslow’s hierarchy of needs
Social Psychology
Stereotypes and stereotyping
Social pressure and perception
Interpersonal Relationships
Stress at work
Stress management.
Communication Styles
Functions of Interpersonal Communication
Verbal Communication. The Conversational process.
Communication of the job.
Differences between verbal and nonverbal communication
Theories of personality
Depression.
Classification of mental disorders

HpHMepHLIe TEKCTHBI JIA NIepeaadu OCHOBHOI'O COAECPKaHUA
Social Pressure and Perception
Imagine yourself in the following situation: you sign up for a psychology experiment, and on a specified

date you and seven others whom you think are also subjects arrive and are seated at a table in a small room.
You don't know it at the time, but the others are actually associates of the experimenter, and their behaviour
has been carefully scripted. You're the only real subject.

The experimenter arrives and tells you that the study in which you are about to participate concerns
people's visual judgments. She places two cards before you. The card on the left contains one vertical line. The
card on the right displays three lines of different length.

The experimenter asks all of you, one at a time, to choose which of the three lines on the right card matches the
length of the line on the left card. The task is repeated several times with different cards. The other "subjects"
unanimously choose the wrong line. It is clear to you that they are wrong, but they have all given the same
answer.

What would you do? Would you go along with the majority opinion, or would you trust your own eyes?

In 1951, the social psychologist Asch used this experiment to examine how the pressure from other
people could affect one's perceptions. In total, about one third of the subjects who were placed in this situation
agree with the majority.



Some of the subjects indicated after the experiment that they assumed the rest of the people were correct
and that their own perceptions were wrong. Others knew they were correct but didn't want to be different from
the rest of the group. Some even insisted they saw the line lengths as the majority did.

Asch concluded that it is difficult to maintain that you see something when no one else does. Pressure
from other people can make you see almost anything.

How Do Psychologists Study the Mind?

Psychology is the science of the mind and behaviour. The human mind is perhaps the most complex and
unique field of study, and has been a puzzle to humankind for hundreds of years. The human mind is the source
of all thought, behaviour, emotions, interactions, and it determines how we conduct ourselves in society.

The mind is highly complex and enigmatic. Many wonder how psychologists can study such an
abstract and extremely sophisticated thing. Even if scientists look inside the brain, as in an autopsy or
during a surgical operation, all they see is gray matter (the brain). Thoughts, cognition, emotions,
memories, dreams, perceptions, etc. cannot be seen physically, like a skin rash or heart defect.

Experts say that the approach to psychology is not that different to other sciences. As in other
sciences, experiments are devised to confirm or disprove theories or expectations. For a psychologist,
human behaviour is used as evidence - or at least an indication - of how the mind functions. We are
unable to observe the mind directly; however, virtually all our actions, feelings and thoughts are
influenced by the functioning of our minds. That is why human behaviour is used as raw data for
testing psychological theories on how the mind functions.

German psychologist Wilhelm Wundt opened the first experimental psychology labs in the late
1800s. Since that time we have learned an enormous amount about the relationship between brain,
mind, memory and behaviour.
Careers in Psychology

There are many careers in psychology. Psychology includes both research, through which we learn
fundamental things about human and animal behaviour, and practice, through which that knowledge is applied
in helping people to solve problems. Psychology is an extremely varied field. Psychologists conduct research,
serve as consultants, diagnose and treat people, and teach future psychologists and other types of students.
They test intelligence and personality.

As scientists, psychologists use scientific methods of observation, experimentation and analysis. But
psychologists also need to be creative in the way they apply scientific findings.

Psychologists are frequently innovators, inventing new approaches to people and societies.
They develop theories and test them in their research. As they collect new information, these findings
can be used by practitioners in their work with clients and patients.

As practitioners psychologists work in laboratories, hospitals, courtrooms, schools and
universities, prisons and corporate offices. They work with business executives, performers, and
athletes to reduce stress and improve performance. They advise lawyers on jury selection and
cooperate with educators on school reform. Immediately following a disaster, such as a plane crush or
bombing, psychologists help victims and bystanders recover from the shock of the event.

Involved in all aspects of our world, psychologists must keep up with what is happening around
us. When you are a psychologist, your education never ends.

Most psychologists say they love their work. They say that they have a variety of daily tasks
and the flexibility of their schedules.

The study of psychology is a good preparation for many other professions. Many employers are
interested in the skills of collecting, analyzing and interpreting data, and their experience with
statistics and experimental design.

Psychology is a very diverse field with hundreds of career paths. We all know about caring for
people with mental and emotional disorders. Some other jobs like helping with the design of



computer systems are less well-known. What all psychologists have in common is an interest in the
minds of both humans and animals.

What Is the Difference Between a Psychologist and a Psychiatrist?

The work of psychologists and psychiatrists has much in common. Both psychologists and psychiatrists
can provide psychotherapy and counseling services. Both psychologists and psychiatrists are trained to
diagnose neuropsychological disorders and dysfunctions plus psychotic, neurotic and personality disorders and
dysfunctions. Both professionals are granted the right to make such diagnoses by law while other doctors
cannot. Both psychologists and psychiatrists help people maintain and enhance their physical, intellectual,
emotional, social and interpersonal functioning.

However, there are some important differences in training and special skills. Psychiatrists, as
medical doctors, can prescribe medications for psychological distress. Psychologists do not prescribe
medications, instead focusing their treatment on psychotherapy. In addition, psychologists are the
only mental health professionals who are fully trained and qualified to use psychological tests.

The education of psychologists provides knowledge of psychological and emotional problems,
personality, and human development, integrated with specialized training in how to apply this
knowledge to helping people with emotional distress and other problems in living. The psychologist's
training in research allows them to evaluate the best ways to help people and to make decisions on
what helps and what doesn't help different people with various situations.

Psychologists also specialize in psychological testing. Psychological tests are used in situations
where there are questions about what a person's particular problem is. For example, a psychologist
may use psychological tests to determine whether a child has a learning disorder. Psychologists also
use psychological tests in legal cases or any time there is uncertainty about what is troubling an
individual Psychological tests can include assessments of personality styles, tests of emotional well-
being, intellectual (or "1Q") tests, tests of academic achievement and tests for possible brain damage.
The use of psychological tests requires years of training that involves not only learning how to give
the tests, but also how to integrate all the information from a variety of tests, background information,
interviews, and knowledge of theories, research, psychological problems, personalities, and human
development. Psychologists are the only mental health professionals who are fully trained and
qualified to use psychological tests.

It is important to be aware that there can be broad differences in training and philosophy among
psychologists, psychiatrists, social workers, and other therapists which can often lead to widely
differing treatment approaches and understandings of psychological and emotional problems.

Body language

Body language (s3vix mena (nesepbanvhvie cpedcmea KOMMYHUKAYUU, BKIIOUAIOWUE IHCECTbL,
nosvl u Op. Heeepbarvnvle 3naku)) 1S a broad term for forms of communication using body
movements or gestures instead of, or in addition to, sounds, verbal language, or other forms of
communication. It forms part of the category of paralanguage, which describes all forms of
human communication that are not verbal language.

Paralanguage (mapasi3sik (repenavya nHhOpMaIiH 3a CUeT ONpeAelIeHHON MaHephl TOBOPUTH (HAIIP., TIPH

rnmomMomu TEMIIa peyu, TeM6pa U T'POMKOCTH rojioca, ToHa, €ro MOAyJIIUU U Ap., 4 TAKXKE 3a CUCT TaKUX
HeBepOalIbHBIX CPEJICTB, KaK JKEeCThl, MUMUKA U T. 11.))), including body language, has been extensively studied
in social psychology. In everyday speech and popular psychology, the term is most often applied to body
language that is considered involuntary, even though the distinction between voluntary and involuntary body
language is often controversial. For example, a smile may be produced either consciously or unconsciously.

Voluntary body language refers to movement, gestures and poses intentionally made by a person (i.e.,
conscious smiling, hand movements and imitation). It can apply to many types of soundless communication.
Generally, movement made with full or partial intention and an understanding of what it communicates can be
considered voluntary.



Involuntary body language quite often takes the form of facial expression, and has therefore been
suggested as a means to identify the emotions of a person with whom one is communicating.

The relation of body language to animal communication has often been discussed. Human paralanguage
may represent a continuation of forms of communication that our non-linguistic ancestors already used, or it
may be that it has been changed by co-existing with language. Body language is a product of both genetic and
environmental influences. Blind children will smile and laugh even though they have never seen a smile.
Iraneus Eibl-Eibesfeldt claimed that a number of basic elements of body language were universal across
cultures and must therefore be fixed action patterns under instinctive control.

Some forms of human body language show continuities with communicative gestures of other apes,
though often with changes in meaning. More refined gestures, which vary between cultures (for example the
gestures to indicate «yes» and «no»), must be learned or modified through learning, usually by unconscious
observation of the environment.

Body language is important in one-on-one communications, and may be even more important in group
communications. In group situations, often only one person at a time is speaking, while non-verbal
communication is coming from each individual in the group. The larger the group, the more impact body
language may have.

Character Comes by Learning
“The worst of all deceptions is self-deception.” (Plato)

Who am I? I have a name, and that’s how people know me. But how am I known? Am | funny, serious,
friendly, or angry? Do I have lots of friends...or none at all?
Our personality traits [(character) trait — uepra (xapakrepa)] make up our character. And our character

was shaped by those influences that had close contact with our life. For some that may be mother and father,
for others, they may not even know their parents. School, friends, music, and media also have great influence
on how we choose to live our life.

A good character comes from good influences, and bad ones are just the opposite. While none of us
could ever choose where and what living circumstances we were born into, we must all, at some point, take
responsibility for who we are. Putting the past aside, forgetting about blame, now we must choose what course
and influences will direct our life.

A very wise man once said: “Do not be misled; bad company corrupts good character” (Paul the
Apostle). Who do you keep company with? Who do you spend lots of time with? Is it your
friends...music... TV? Stop now for a moment and ask yourself this question: what messages are you getting
from these sources about life?

Think carefully about what kind of person you want to be in 5 years...in 10 years? What do you need to
do now to start being that kind of person? Think about these things!

Family Life: Plan For Your Future

The influences we receive while young dramatically shape our character. They affect the very core of
our being. While none of us can choose to be born into a great, loving and secure family, we all must learn to
live and adapt to life as it is given to us. Much of your future will be decided by the choices you make in life.
Career, marriage and family are all important decisions that you will face one day. Practice making good
decisions early in life. Consequences follow our choices. Poor choices lead to bad consequences, some of
which may affect your entire life. One day you may choose to have a family of your own. Who will raise your
children and give them their sense of values? Will you be able to give your children a stable home where they
can live in love and security with a mother and father?
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Consider these facts in how you choose to live your life: Living together before marriage is becoming
increasingly common in America. But research has shown that the chances for divorce are almost twice as high
for couples living together before marriage, as those who don’t.

Children of divorced parents are statistically more likely to show behavior problems, emotional
difficulties, and lower academic performance.

What kind of home do you want to provide for your future family? Will it be better or worse than your
own? Do you want a lasting marriage and children who can grow up in a stable home? What kinds of
influences help move you toward this goal? This is important...read on.

Difference Between Animals And Humans

If you pick up a starving dog and make him prosperous, he will not bite you. This is the
principal difference between a dog and a man.

The term Animal as described in the dictionary means a living organism other than humans which feeds and
usually has sense organs and a nervous system and can move. Animals include a vast majority of species.
Humans belong to Homo Sapiens and are bipedal species. This means that the humans walk around using their
two rear limbs.

Animals would normally only include multi cells and complex organisms. Organisms like the bacteria

will not be included in the animal kingdom. In most animals the dietary habits are very limited which means
that they would either be vegetarians or non-vegetarians. The Humans on the other hand are omnivorous which
means that they are able to consume both vegetarian and non-vegetarian foods.

Animals cannot talk or communicate with each other. In some species that the skills have been found
these are very basic and undeveloped. Humans on the other hand are the only known species with highly
developed communication skills.

Animals merely feed to survive and reproduce. They have not developed any skills that go beyond their
survival needs. The Humans are known for their curiosity to understand and to try and influence and change
their environment. It is this curiosity in the Humans that has lead to the development of advanced tools,
technology and science. The human behavior is much different from the animals as we have set purposes in life
that go beyond the survival needs of day today.

The Humans are highly social beings and live in large colonies. The Humans are the only known species
that has the ability to domesticate animals and engage in agriculture. With the invention of advanced
techniques and technology the Humans have been able to colonise all the continents. Through this colonization
the humans have infringed on the land where these animals once survived and created a problem of existence
for them.

HpuMeprle TEKCTHI JJId IMCbMECHHOT O IIEpeBO1a

Colour Psychology
By David Johnson

Why are people more relaxed in green rooms? Why do weightlifters do their best in blue gyms?
Colors often have different meanings in various cultures. And even in Western societies, the meanings of

various colors have changed over the years. But today in the U.S., researchers have generally found the
following to be accurate.

Black Black is the color of authority and power. It is popular in fashion because it makes people appear
thinner. It is also stylish and timeless. Black also implies submission. Priests wear black to signify submission
to God. Some fashion experts say a woman wearing black implies submission to men. Black outfits can also be
overpowering, or make the wearer seem aloof [magmennsiii] or evil. Villains, such as Dracula, often wear
black.
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White Brides wear white to symbolize innocence and purity. White reflects light and is considered a
summer color. White is popular in decorating and in fashion because it is light, neutral, and goes with
everything. However, white shows dirt and is therefore more difficult to keep clean than other colors. Doctors
and nurses wear white to imply sterility.

Red The most emotionally intense color, red stimulates a faster heartbeat and breathing. It is also the
color of love. Red clothing gets noticed and makes the wearer appear heavier. Since it is an extreme color, red
clothing might not help people in negotiations or confrontations. Red cars are popular targets for thieves. In
decorating, red is usually used as an accent. Decorators say that red furniture should be perfect since it will
attract attention.

The most romantic color, pink, is more tranquilizing. Sports teams sometimes paint the locker rooms
used by opposing teams bright pink so their opponents will lose energy.

Blue The color of the sky and the ocean, blue is one of the most popular colors. It causes the opposite
reaction as red. Peaceful, tranquil blue causes the body to produce calming chemicals, so it is often used in
bedrooms. Blue can also be cold and depressing. Fashion consultants recommend wearing blue to job
interviews because it symbolizes loyalty. People are more productive in blue rooms. Studies show weightlifters
are able to handle heavier weights in blue gyms.

Green Currently the most popular decorating color, green symbolizes nature. It is the easiest color on
the eye and can improve vision. It is a calming, refreshing color. People waiting to appear on TV sit in "green
rooms" to relax. Hospitals often use green because it relaxes patients. Brides in the Middle Ages wore green to
symbolize fertility. Dark green is masculine, conservative, and implies wealth. However, seamstresses [miBesi]
often refuse to use green thread on the eve of a fashion show for fear it will bring bad luck.

Yellow Cheerful sunny yellow is an attention getter. While it is considered an optimistic color, people
lose their tempers more often in yellow rooms, and babies will cry more. It is the most difficult color for the
eye to take in, so it can be overpowering if overused. Yellow enhances concentration, hence its use for legal
pads [6mokHOT pasmepom 8,5 Ha 14 M0MMOB C OTPBIBHBIMU CTPAHHIIAMH U3 JKENTOM JTHHOBAHHOW Oymaru, 6e3
obnoxxkw, monynspen B CIITA.]. It also speeds metabolism.

Purple The color of royalty, purple connotes luxury, wealth, and sophistication. It is also feminine and
romantic. However, because it is rare in nature, purple can appear artificial.

Brown Solid, reliable brown is the color of earth and is abundant in nature. Light brown implies
genuineness while dark brown is similar to wood or leather. Brown can also be sad and wistful [Tockyromuii].
Men are more apt to say brown is one of their favorite colors.

Food for Thought

While blue is one of the most popular colors it is one of the least appetizing. Blue food is rare in nature.
Food researchers say that when humans searched for food, they learned to avoid toxic or spoiled objects, which
were often blue, black, or purple. When food dyed blue is served to study subjects, they lose appetite.

Green, brown, and red are the most popular food colors. Red is often used in restaurant decorating
schemes because it is an appetite stimulant.

Dealing with Culture Shock

You have stepped off the plane into a new cultural world. Initially you may experience a sense of
overwhelming fascination and awe. Everything around you is new: a different language, different dress, or a
confusing transit system. Slowly you begin to adapt. You begin to notice certain cultural nuances. This process
takes time.

Culture is "an integrated system of learned behavior patterns (o6pasusr mosemenms) that are
characteristic of the members of any given society. Culture refers to the total way of life of particular groups of
people. It includes everything that a group of people thinks, says, does and makes - its systems of attitudes and
feelings. Culture is learned and transmitted from generation to generation.”

You may have heard these words - Culture Shock (kynbTypHbIii mOK (ICHXOJIOTHYECKas TpaBMa B
pe3yibTaTe CTOJKHOBEHHS C KyJIbTYPOH, pe3K0o OTIMYHOM OT cobcTBeHHoM)) - already and possibly within a
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negative context. Conflict in our lives, however, does not have to be negative. It can be used as a source of
motivation, introspection, and change.

Culture shock is defined as a psychological disorientation that most people experience when living in a
culture markedly different from one’s own. Culture shock occurs when our "...cultural clues, the signs and
symbols which guide social interaction, are stripped away. ...A difficult part of this process for adults is the
experience of feeling like children again, of not knowing instinctively the ‘right’ thing to do."

Symptoms of culture shock include: homesickness (tocka o momy, Hocransrus), boredom, withdrawal,
excessive sleep, compulsive eating/drinking, irritability, stereotyping host nationals, hostility towards host
nationals.

Everyone experiences culture shock in different ways, at different times and to different degrees.
Usually the cultural adjustment process follows a certain pattern. At first, you will be excited about going to
starting a new adventure. When you first arrive, everything will appear new and exciting. However, after some
time, you may start to feel homesick and question why the Swiss (or Italians or French) do things differently
than we do. You may even become irritated with these differences. However, you will eventually get used to
this new way of life. And before you know it, you will be getting excited about the return home to your family
and friends.

People from different cultures have different values (ueanoctn). You may find your own values
questioned, just as you are questioning those of the Swiss (or Italians, Germans, French, Hungarians, etc.). For
example, a visitor from India to the US observed: "Americans seem to be in a perpetual hurry. Just watch the
way they walk down the street. They never allow themselves the leisure to enjoy life; there are too many things
to do."

Sometimes our values and beliefs will conflict and sometimes they will converge with the cultures we
visit. The better you are able to adjust to the differences, the greater the ability you will have in empathizing
and communicating with those with whom you come in contact. The result will be a better understanding of
your own values and the values of the people you will encounter (Bctpeuats).

Graphology — Science or Fiction?

Graphology (rpadonorus, nzydenue modepka (y4eHHE O MOYEpPKe, UCCICOBAHNE €r0 C TOYKU 3PEHUS
OTpaXXarolmuxcsi B HEM CBOWCTB M TICUXHUYECKHX COCTOSHUM MUIOynaiero. TecTel 1O rpa(bonorym qacTo
MIPUMEHSIOTCS TIpU O0TOOpe Tepconana)) is a branch of a diverse group of sciences of «character readingy.
Since ancient times, man has been intrigued by human variability and uniqueness of the individual.
Graphology in particular focuses on interpreting individual's character and personality traits by analyzing their
handwriting. Using graphology to analyze personality and character is one thing; changing ones behavior by
changing handwriting is another — this is referred to as graphotherapy.

Graphology is a now becoming a more widely accepted science. As most of you will agree that the
human subconscious manifests itself one way or another, art, music etc. Graphology interprets this
manifestation, using the most commonly used human subconscious-world interface, handwriting! Here is my
first example, where this can be used. Long final strokes say a lot about individuals. We can use graphology to
understand what one is conveying through long strokes? The long final strokes show how cautious one is.
Using graphology we know that the writer is inclined to be cautious and careful. This reduces the tendency to
be impulsive and minimizes risk in decision making.

Another example where we can use graphology to tap into one's subconscious (mmoacosuarenstoe). | am
sure you have seen this somewhere, a consistent left ward slant. Do you know this person? Is this you? Using
graphology, we know that writing with a leftward slant is a sign of an introvert. The writer rarely expresses
feeling and makes logical unemotionally decisions. Would you have known that if it were not for graphology?

Trusting or not-trusting? Graphology differentiates one from another. Long narrow loops in y's and g's.
The size of the loop (not the down stroke) reveals the amount of trust and imagination as it relates to people.
Graphology tells us that the narrow loop reveals some trust, but these people are selective in who they let in
their inner circle. Who does graphology tell us to be careful of? Using graphology | can tell you that the person
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with a hot temper is one where the t-bar crossed predominantly on the right of the stem. The more this is to the
right the easier it will be to annoy this person. If this is combined with a rightward slant, they will lose temper
even quicker.

So in summary graphology can be used to determine a complete personality and character profile of any
individual. Besides the examples given above graphology can be also be used to determine aggressiveness,
analytical thinking, attention to detail, curious, dual personality, emotionally responsive, extravagant, jealous,
loyalty, perfectionist, controlling, stubborn nature among others. If the art of graphology is learned efficiently
one can use it to their advantage and help them understand their friends, partners and family in-depth.

The impact of austerity on schools and children’s education and well-being

Cutbacks in government-sponsored services, growing inequality and falling real wages, and changes
in housing and income support are impacting upon the lives of children and creating major challenges for
schools and colleges in the UK. Mark K Smith explores some key areas of concern and growing worries
about the effects of direct cuts to school budgets.

As one Oxfam Report on austerity put it, in the UK many people are experiencing a ‘perfect storm’:

The combination in the UK of economic stagnation and public spending cuts is causing substantial
hardship to people living in poverty. This amounts to a “Perfect Storm” of falling incomes, rising prices, public
service cuts, benefit cuts, a housing crisis, and weak labour rights. By making different political choices, the
government can both protect people in poverty and help to stimulate economic recovery in the short term, and
set the UK on the way towards economic, social and environmental sustainability in the long term. The UK is
the sixth richest country on earth yet one in five of its people lives in poverty. Before the financial crisis and
the economic recession prosperity was not shared. The UK is one of the most unequal rich countries in the
world, with the poorest 10th of people receiving only 1% of the total income, while the richest 10th take home
31%. (Haddat 2013)

At the time of writing, assessments of the impact of austerity on schooling and children’s education were
beginning to appear (e.g. Lupton et. al. 2015b). However, from talking to heads and a number of people
involved broadly with inclusion and child protection in schools, it was already clear that cutbacks in
government-sponsored services, falling real wages, and changes in housing and income support were
impacting on the lives of children and creating major challenges. In this piece we outline some key areas
causing concern for education but first we review the general situation facing individuals and families living
under austerity in the UK.

Austerity

In the immediate period after the near collapse of the banking system in 2008 the costs involved in
propping up and rescuing banks — and paid for by governments — was not that obvious to many people.
Governments poured money into the system, a meltdown was averted or at least postponed, and many
benefitted. However, there was always a time when it had to be paid for. In the UK with the arrival of coalition
government in 2010 that moment came more quickly than necessary. The coalition government made ‘fiscal
austerity its raison d’étre, to differentiate itself from — and fix the blame for the crisis upon — its predecessor’
(Wolf 2014: 39). The crisis in Eurozone finances which led to retrenchment in member countries gave further
impetus and ‘frightened policymakers elsewhere into following their example’ (0p. cit.).

In economic terms, ‘austerity’ is usually used to describe the measures taken by a government ‘during a
period of adverse economic conditions, to reduce its budget deficit using a combination of spending cuts or tax
rises’ (Financial Times undated). Mark Blyth has described austerity as ‘a form of voluntary deflation’. In it:



...the economy adjusts through the reduction of wages, prices, and public spending to restore
competitiveness, which is (supposedly) best achieved by cutting the state s budget, debts, and deficits. Doing
so, its advocates believe, will inspire “business confidence” since the government will neither be “crowding-
out” the market for investment by sucking up all the available capital through the issuance of debt, nor adding
to the nation's already “too big” debt. (Blyth 2012: 2)

Blyth believes ‘austerity’ is a dangerous idea as what may be a common sense action when taken by
individuals and organizations — can make a lot less sense if all do the same. In fact — in this case — it makes no
sense. As Martin Wolf has argued, a gap between the amounts governments take in via taxes etc. and
expenditure (a so called ‘fiscal deficit’) did not crowd out spending by the private sector.

On the contrary, the private-sector cutbacks crowded in the fiscal deficit via the decline in GDP and
consequent rise in spending and fall in revenue: thus, the austerity forced on private individuals and businesses
by the financial crisis caused rising fiscal deficits, as private spending, output and government revenue fell,
while spending on unemployment benefits and other adverse consequences of recessions automatically rose.
(Wolf 2014: 40)

The adoption of austerity measures by governments in the hope that ‘balancing the books’ would
stabilize the situation and bring about real economic growth proved to be wrong. While there was been some
recovery there is not likely to be significant growth for some years — and many will remain poorer in real terms
than they were before the banking crisis. The slump (and we could say austerity measures), ‘has converted
unequal economies into unequal communities, hammering happiness and putting strain on families across great
swathes of both the UK and the US, and most particularly their poorest streets’ (Clark and Heath 2014: Kindle
Locations 199-201).

Government ministers claimed that drastic cuts to public spending were fair and reform of the welfare
state necessary, but this was, in fact, also a fallacy (O’Hara 2014: Kindle Location 165):

What was implemented was a regime that disproportionately affected the most vulnerable people in
society while leaving the well-off unscathed... [Plolicies were deftly propped up by a shrewd political
narrative which both painted cuts as inevitable and depicted people who were living in poverty, out of work or
who were victims of austerity as ‘scroungers’, to blame for their own predicament. (O’Hara 2014: Kindle
Locations 166-172).

The result of government austerity measures in the UK — when combined with growing inequality in
wealth and changes in the work such as the increase in the number of part- as against full-time jobs; the growth
of zero-hour contracts; and wages that have not kept pace with inflation (ONS 2014) — has meant that:

—By 2011/12, 13 million people in the UK were living in poverty. For the first time more than half of
these people lived in a working family. (Joseph Rowntree Foundation 2013).

—The proportion of children that are living in poverty in the UK has risen from 24% in 2008 to 27% in
2012/3. However, this proportion will increase. According to the Child Poverty Action Group the 3.5 million
children living in poverty in 2012/13 will be joined by another 600,000 by 2016, with the total rising to 4.7
million by 2020 (CPAG 2014). UNICEF has reported a strong relationship between the impact of the ‘Great
Recession’ on national economies and a decline in children’s well-being since 2008. Children are suffering
most, and will bear the consequences longest, in countries where the recession has hit hardest. The poorest and
most vulnerable children have suffered disproportionately (UNICEF 2014).

—The gap between rich and poor is, at the time of writing, at its highest level in 30 years in most OECD
countries. In the UK this rising inequality reduced growth. The economy grew by around 40% during the
1990s and 2000s but this would have been almost 50% had inequality not risen. (OECD 2014).

—In England, local government spending (excluding police, schools, housing benefit) was set to fall by
nearly 30 per cent in real terms between 2008 and 2015; an equivalent figure for Scotland is 24 per cent. As
funding covers some new service burdens, the underlying cut in funding for existing services is even higher.
Cuts in spending power and budgeted spend have been systematically greater in more deprived local
authorities than in more affluent ones... in both England and Scotland; cuts are also generally greater in the



North and Midlands than in the south of England, and in the west rather than the east of Scotland (Hastings et.
al. 2013).

Given this background it becomes clear why schools and colleges are finding more children and young
people arriving at school hungry; more carers and parents unable to buy the necessary equipment or uniform;
and a growing level of stress among their students.

Hunger in the classroom

On the one hand, the cost of food is relatively cheap in historical terms, on the other in the past decade
the proportion of household income required to meet expenditure on food has risen — an unprecedented post-
war phenomenon (Forsey 2014: 16).

The proportion of household income spent on food and non-alcoholic drink increased from 16% in 2003
to 17% in 2011 (this includes a decrease by 1 percentage point to 15% in 2005 before increasing again in
2006). If we were to be guided by this measure alone, we could reasonably conclude that the likelihood of
households experiencing hunger has risen over the previous decade — the first time this has happened since the
Second World War. (op. cit.)

There is a direct impact on children. Research sponsored by Kellogg’s (and undertaken by YouGov) has
suggested that around 1 in 7 children were going to school hungry (Kellogg’s 2012). In addition there also
appears to be problem in education both with changing eligibility for free school meals and the take up of
them. For example, Forsey (2014: 50) reports that estimates from the House of Commons Library suggest that
‘1.5 million poor children are automatically disqualified from receiving free school meals because their parents
are in work’. The All-Party Parliamentary Inquiry into Hunger in the United Kingdom (2014: 31) found that up
to 38% of poor children in some parts of Britain are not receiving free school meals — even though they are
entitled to them.

The Kellogg’s report concluded:

¢ Hunger in the classroom is increasing. Problems like squeezed food budgets, increasingly busy parents
and a growing problem of food poverty in the UK are contributing to the reasons why children are arriving at
school already hungry.

¢ This in turn is putting an extra burden on teachers, who are spending more time dealing with the effects
of hunger in the classroom and less time teaching.

¢ Going without food in the morning has a direct impact on children’s behaviour and concentration in
lessons, making them less likely to reach their full potential at school and could in turn affect their future
prospects.

One of the main responses in schools has been the development of breakfast clubs (see Gentleman
2012). In Wales, for example, primary schools are required to provide free breakfasts. However, the situation in
England and Scotland is varied with patchy provision and schools charging different amounts for participation.
The take-up of such services is causing some concern — with the cost putting off some, and children from more
disorganized or pressured family environments often missing out (Dorsey 2014: 49). Dorsey comments: ‘One
possible solution to this might be the provision of free school breakfasts, accompanied by home interventions
from schools’ pastoral staff to ensure children are able to benefit from this provision’.

Austerity and children’s access to books, equipment, uniform and extra-curricular activities

Research, undertaken by the Child Poverty Action Group, British Youth Council, Kids Company, and
National Union of Teachers (NUT) and published in 2014, found there was a significant impact upon parents
and carers ability to pay for uniform, equipment and extra-curricular activity like school trips (Farthing 2014).
The key findings were that:

e Some subjects, especially ‘creative subjects’ (art, design and technology, photography) require extra
materials and therefore cost more to study. 27 per cent of students on free school meals (FSM); 14 per cent of
low-income students; and 8 per cent of better-off students chose not to study arts or music due to the associated
costs.



¢ The price of food left many young people going hungry during the school day. 25 per cent of students
on FSM; 55 per cent of low-income students; and 13 per cent of better-off students said that they were going
hungry at school because they could not afford to eat. They reported that going hungry left them unable to
concentrate at school.

¢ Many young people reported missing school trips because they were prohibitively expensive. 57 per
cent of low-income students and 28 per cent of better-off students said that they had missed at least one school
trip because of the price and this had had some impact on them. The impacts of missing school trips included
the ability to socialise and make friends, and learn new skills.

¢ 35 per cent of students on FSM; 25 per cent of low-income students; and 5 per cent of better-off
students identified cost as preventing them from having a full school uniform. Those unable to have a full
uniform said that this got them into trouble and made them feel different to their peers.

¢ Most young people reported not having all the books and equipment needed for their studies. 21 per
cent of students receiving FSM; 14 per cent of students from low-income households; and 5 per cent of
students from better-off families suggested that cost was to blame. A lack of books, revision guides and
stationery meant that their ability to study was reduced.

¢ 9 per cent of young people questioned did not have access to a computer at home or were denied
internet access.

e 19 per cent of young people on FSM; 12 per cent of young people from low-income families; and 19
per cent of young people from better-off households reported not participating in after school clubs and extra-
curricular activities due to either the cost of the club itself or the cost of transport to the club.

Some schools have used special funds — for example those generated by Parent Teacher Associations
(PTAs) or by voluntary termly giving by parents and carers via things like ‘Governor Funds’ to support
students in these areas.

Head teachers in schools across the country say they are spending education money on purely welfare
items to ensure that pupils, and their parents, are fed, have sufficient clothes and the facility to wash them, and
have enough coins to feed their electricity meters. (Tickle 2014).

A significant number within education have taken advantage of things like Pupil Premium money —
additional funding for disadvantaged pupils — but this should only really be spent to raise educational
attainment and achievement. Some schools may face problems in this area when inspected our audited as there
is little specific data currently that demonstrates the link between, for example, students not having access to a
decent uniform and educational achievement. In addition, as Sam Baars at the education think-tank LKMco has
commented, the Department for Education in England has warned against using the Pupil Premium ‘to fill in
for expired social welfare programmes’ (quoted by Tickle 2014). This is significant as changes to the way in
which (Sosu and Ellis 2014). eligibility for free school meals is assessed in England appear to have impacted
negatively on a number of children and families. Heads are increasingly reporting that the children who are
losing out are often those whose parents earn marginally more than the cut-off.

Austerity and children’s academic achievement
We already know that an ‘attainment gap’ develops prior to beginning schooling and continues to be a
problem in education. Tefler (undated) highlights the following dimensions:

16.Tests at age 3 show a significant gap between more affluent children and the poorest fifth.

17.Lower-achieving but more affluent children overtake the highest low-income achievers by age 7.

18.Poorer children are half as likely to go to university as their more affluent peers.

19.Across ethnic groups, white young people do less well than their peers from many minorities. But the
performance and treatment of black Caribbean and Traveller children raise serious concerns.

20.For minority ethnic groups poverty is twice as likely, despite improved qualifications.

Children’s socio-economic background appears to have more influence on educational attainment than
the school attended. Indeed, what happens in the home and local community could account to up to 80 per cent
of the difference in how well children do at school. In Scotland, for example, where the gap between children
from low-income and high-income households is 10-13 months by age 5:



Lower attainment in literacy and numeracy is linked to deprivation throughout primary school. By age
12-14 (S2), pupils from better-off areas are more than twice as likely as those from the most deprived areas to
do well in numeracy.(Sossu and Ellis 2014).

If we look at children from better-off backgrounds’ experiences of “’early childhood caring
environments’ we find there were significant differences in poorer children’s and their mothers’:

e health and well-being (e.g. birth-weight, breastfeeding, and maternal depression);

o family interactions (e.g. mother—child closeness);

o the home learning environment (e.g. reading regularly to the child); and

e parenting styles and rules (e.g. regular bed-times and meal-times). (Goodman and Gregg 2010).

Differences such as these impact on the attainment gap and their experience of education more generally
— but a much larger proportion of the gap remains unexplained, or ‘appears directly related to other aspects of
family background (such as mother’s age, and family size) that were not explained by differences in the early
childhood caring environment’ (0p. Cit.).

The rising number of children living in poverty combined with the additional stresses and strains
experienced by parents and carers brought about by cuts in services (like Sure Start) and changes in benefit
arrangements and income support etc. will impact on, for example, health and well-being in the home. The
number of children under-achieving is likely to increase. However, this may take a little time to feed through
into the educational statistics — and then be a matter for some debate as the indicators that we have like the
take-up of free school meals and achievement in GCSE’s each have their problems.

We may also find another confusing movement. While the numbers of children under-achieving may
increase, the attainment gap may decrease. For example, across the UK in the five year period following the
banking crisis of 2008 it appears that there was a small decrease of around one per cent in the educational
attainment gap between those eligible and ineligible for free school meals. ‘Of those eligible for free school
meals in 2013, 61.9% did not achieve at least 5 GCSEs A* to C (including English and Maths) compared to
35.2% of pupils not eligible for free school meals’ (JRF 2014). However — and very significantly — this trend
was reversed in 2014 (Adams 2015). ‘Using the previous measure, the gap in GCSE pass rates was 26.7
percentage points in 2013, and crept up to 27.2 percentage points (in 2014)’. As we noted above, all figures
like these need treating with care as the basis on which they are calculated has changed. There will always be
arguments around the way they are adjusted. This said, there is still strong evidence that the performance of
students receiving free school meals worsened. (The official data can be found on the National Statistics site).

Last, it is worth noting that while there had been an apparent rise in GCSE attainment at the 5 A*-C level
between 2010 and 2014 this can be accounted for ‘by lower attaining students gaining additional vocational

qualifications or ones of higher league table value, or by having several attempts at assessment’ (Lupton and
Thomson 2015: 43).

Austerity and the need for early intervention and family support
A major review of the Coalition’s social policy record summarized the position of early education and
care as follows:

Spending on early education, Sure Start and the childcare element of Working Tax Credit fell by 21 per
cent between 2009-10 and 2012-13, with falls of 11 per cent for early education, 29 per cent for targeted
support for childcare and 32 per cent for Sure Start. Child Tax Credit and Child Benefit payments were frozen
in cash terms. The income threshold at which families cease to be eligible for the family element of Child Tax
Credit was lowered substantially, so that CTC became a more tightly targeted benefit. Universal Child Benefit
was removed from families that included a higher-rate taxpayer. At the same time, the number of children
under five rose by around 6 per cent, with the result that real spending per child fell by around a quarter, from
£2,508 in 2009-10 to £1,867 in 2012-13. (Lupton et. al. 2015: 21)


https://www.gov.uk/government/statistics/gcse-and-equivalent-attainment-by-pupil-characteristics-2014

This has had a direct impact on children as they enter the schooling system. In addition, with cuts to
income support, community-based support services and to the funding of voluntary groups and services,
parents and carers — according to the senior leadership members | talked to when preparing this piece — have
been increasingly turning to schools for help. A significant number have not been able to access the sort of
advice and aid needed for both for their children and themselves. More and more requests are being made for
support with parenting; assistance with meeting the costs of education and schooling; and around how to deal
with issues around learning and behaviour.

At the same time there has been a significant rise in the number of children referred to children’s social
care (657,800 in England in 2013/4 — up 10.8% on the previous year) (DfE 2014) and by over 70% since 2007
(All Party Parliamentary Group on Social Work 2013). Over 4 years there had been a 23.5% increase in the
number of children who were the subject of a child protection plan (48,300) (op. cit.). Needless to say there has
not been a matching increase in the number of social workers who have to deal with vulnerable children (in
fact the numbers have yo-yoed slightly over the period with the numbers of full-time equivalent social workers
remaining around the 22,000-23,000 mark). One of the results is that caseloads have become heavier (All Party
Parliamentary Group on Social Work 2013) and the bar has been raised on the acceptance of referrals. Schools
have, thus, had to take on a significant amount of early intervention work with children and young people.
With continuing cutbacks to local authority expenditure — and pressure to increase support for older people —
we can expect further claims being made on schools’ resources — in much the same way that a relative decrease
in expenditure on local care services has led to substantially increased demand for hospital services.

The situation has also been exacerbated by the growing administrative and procedural demands of child
protection over the last ten years or so. There has been a significant rise in the paperwork and number of
people and agencies involved. At the same time administrative support for social workers has been cut. The
Munro Review found ‘social workers spend too much time on administrative tasks and too little time
undertaking effective direct work with children and families to help them change’” (Munro 2011: 114-5).

The upshot of these austerity measures is that schools have to develop multi-disciplinary teams to deal
with early intervention work and the support of children and families experiencing difficult times. It is now not
uncommon to find registered nurses, professionally trained informal and community educators and youth
workers, counselors. These teams are similar to those envisaged in the USA model of full-service schooling
(Dryfoos 1994).

Direct cuts to school budgets

Governments within the UK have tried to protect (‘ringfence’) current expenditure on schools since the
banking crisis of 2008. However, capital expenditure has been cut sharply — and this adds up, according to the
Office of the Children’s Commissioner (2013: 44), to an 11 percent cut in overall expenditure in the period
2010-15. Schools will face further major cuts to current expenditure over the next few years. These are likely
to lead to falling educational standards. In Wales, for example, even though the Welsh government increased
spending above the block grant received from the UK government, it has become clear that schools have
financed some of their work by digging into reserves (Jones 2014). Heads have argued that schools could face
severe financial hardship. A typical secondary school in Wales, the Association of School and College Leaders
(ASCL) argued late in 2014, will be driven into deficits of more than £1m (op. cit.). In Northern Ireland
officials in the Department of Education are suggesting that in the financial year beginning in 2015 there will at
least 2,500 job losses in schools and 500 in colleges because of cuts (BBC News Northern Ireland 2014). A
similar picture is emerging in Scotland. Scottish local authorities are expected to spend £4.1 billion in 2014-15
— which is down five per cent over the previous three years (MacNab 2015). The number of teachers has fallen
by around 4000 since 2007 to just over 51,000 in 2013. The Convention of Scottish Local Authorities (Cosla)
is indicating that there are likely to be further significant reductions in the number of teachers from 2015 (op.
cit.).

While some education budgets were ‘protected’, in real terms it appears that UK spending from 2009-10
to 2013-14 on primary education experienced a small cut, secondary education a much more significant loss of
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money. ‘It fell in real terms in each year ... and by 2013-14 had lost 8% of its real value’ (Bolton 2014: 3).
However, there is some debate around the figures. There is little doubt that overall expenditure (including
nursery, higher and further education as well as schools) on education in England has been reduced. It

...fell £3.6 billion (4per cent) in real terms between 2009/10 and 2013/14. The average annual growth
rate was -1.7 per cent over the period, although with a large fall in spending in 2011-12 being compensated for
somewhat by an increase in spending 2013-2014. (Lupton and Thomson 2015: 24)

When we come to look at schools then the situation is cloudier. According to data from the Department
for Education (and again covering England):

Total school funding, including both current spending (which accounted for 86 per cent in 2009/10) and
capital, increased by just £0.5bn,from £46.1bn in 2009/10 to £46.6bn in 2013/4 (in real terms in 2009/10
prices). (op. cit.)

Conservative members of the Coalition government have said only that they would ring-fence the NHS
and foreign aid budgets if they were to win power in the 2015 elections — but not education budgets. An initial
analysis made by the House of Commons library of the spending figures announced by George Osborne, the
Chancellor of the Exchequer, suggested they would cut around £13.3 bn. per year from the education budget.
The analysis reports that ‘more than £9bn would be cut from schools funding, about £640m from the extra
pupil premium for disadvantaged children, about £775m from early years education and more than £1.6bn
from the budget for 16- to 19-year-olds’ (Mason 2014). These figures assumed that government departments
(other than those concerned with health and foreign aid) take an equal percentage share of the cuts. Given that
the total annual budget for school funding is around £65 bn., in crude terms schools would face a cut of around
14-17 percent of their budgets by the end of the next Parliament (and in real terms this could be significantly
larger). Subsequently, David Cameron, the Prime Minister, announced that the amount of ‘cash per pupil’ will
not be cut — but given that schools will have to pay 5 per cent more in teacher pension and national insurance
costs, and that this funding is not inflation-proofed, this looks like a cut of at least 7 per cent according to the
Institute for Fiscal Studies and is more likely to be 10 per cent by the end of the next Parliament (Weale et. al.
2015). Capital budgets are not protected, and this is a particular worry as we are currently experiencing a
significant growth in the school age population. We can expect problems around the provision of adequate
classroom space and school places and this in turn will add to the scale of the real cut involved in school
funding.

Staffing costs account for the vast majority of a school’s spending (on average primary schools spend
79% of their budgets on staffing and secondary schools spend 78%) (DfE 2103) and will become the main
target for cuts. The result will be larger class sizes, a reduction in support services, and a narrowing range of
subjects and opportunities on offer. The staffing of areas like music, drama and arts and crafts will be under
considerable pressure. The number of specialist educators, pedagogues and workers concerned with the well-
being of students and with early intervention and family support is likely to be significantly reduced — if the
same pattern of cuts is repeated in schools as has happened in local authorities. This would be especially
problematic for children, families and the functioning of schools as the need for their particular expertise and
ways of working has increased greatly — and will continue to increase.

Cuts in non-staff costs are likely to lead to a more restricted range of extra-curricular activity like trips;
less attention being given to the fabric of the building and the quality of the teaching environment; and aging
IT, scientific and technical equipment. In some cases — especially where schools are new or have had a major
rebuild — the room for manoeuvre around the building and technical services will be limited by long-term
contracts that have been required by governments in exchange for investment in plant. This will, in turn, mean
increased downward pressure on teaching costs.

All this is happening in the context of growing pressures within the schooling and education system
flowing from demographic change — in other words there is a growing school age population. So far this has



not had the same impact as an aging population had on the National Health Service, but as the growth gains
momentum we can expect the pressures to become more visible.

In conclusion — austerity and children’s well-being

Jonathan Bradshaw and Gillian Main (2014) have argued that, ‘The burden of austerity has fallen
particularly heavily on children. As yet we lack the data to provide a full analysis of the impacts of this, but the
evidence we do have suggests worrying trends’. A UNICEF review of the impact of the economic crisis on
child well-being in rich countries concludes that there is a ‘strong and multifaceted relationship between the
impact of the Great Recession on national economies and a decline in children’s well-being since 2008’. They
continue, ‘Children are suffering most, and will bear the consequences longest, in countries where the
recession has hit hardest’ (2014: 2). They report that:

e Child poverty has increased in most countries;

e Young people have been hit ‘extremely hard, with the NEET (not in education, employment or
training) rate rising dramatically in many countries’; and

e Feelings, on the part of children and young people, of insecurity and stress have risen in many
countries.

They also comment that the poorest and most vulnerable children have suffered disproportionately in
rich countries. ‘Inequality has increased in some countries where overall child poverty has decreased,
suggesting that tax changes and social transfers intended to help the poorest children have been relatively
ineffective’ (UNICEF 2014: 3)

UNICEF (Adamson 2013) has ranked the well-being of children in rich countries. They looked at five
dimensions:

» Material well-being.
 Health and safety.
e Education.
e Behaviours and risks.
e Housing and environment.
At the top of list for well-being are countries like the Netherlands, Norway, Iceland, Finland and
Sweden. At the bottom are Greece, the United States, Lithuania, Latvia and Romania.

The UK is mid-table overall with regard to well-being — but poor with regard to educational well-being
(24" out of 29 countries). In part this is due to relatively high numbers of young people not in education,
employment and training (NEET) — but also linked to low participation rates in further education. Other
headline results include high rates of teenage pregnancy; one of the highest alcohol abuse rates among 11-15
year olds; and relatively high infant mortality rates (Adamson 2013).

These figures show that the UK had moved up the league table in overall well-being, since 2010, but
UNICEF UK has noted that ‘the downgrading of youth policy and cuts to local government services are having
a profound negative effect on young people age 15-19’. (UNICEF UK undated). The UK was in the top fifth of
the rich countries in terms of cuts in public expenditure (UNICEF 2014).

While there has been some interest within the Coalition in looking at the impact of policies upon well-
being and happiness, the practice in government activity has been rather different. Lupton and Thomson (2015:
22) comment on the significance of the change in departmental name from the Department for Children,
Schools and Families (DSCF) to the Department for Education (DfE). It signalled, they argue:

... a narrowing of intent which was accompanied by the dropping of policies relating to wider children s
well-being (notably Every Child Matters), much multi-agency and area-based working (although areas must
still have multi-agency Local Safeguarding Children Boards), and a focus on marginalised groups which had
developed in the former DCSF since 2007. (op. cit.)



As we have seen here, there has been a ‘worrying trend’ with regard of the impact of austerity upon schooling
and learning. Things are likely to get significantly worse over the years to 2020. With increased poverty, cuts to
school budgets and further depletion of community provision and local welfare services we can expect a
widening ‘attainment gap’, heavier demands made of schools to support struggling families, and an
intensification and extension of the need to make more complex interventions to support learning.

Ethics and research methods in education

Ethical problems arising from research methods used in educational contexts occur passim in Burgess’s
(1989a) edited collection of papers, The Ethics of Educational Research, and the book is recommended to
readers for their perusal. Burgess himself considers ethical issues emerging from ethnographic research
(1989b).

Similar themes characterize Riddell’s paper in which she examines feminist research in two rural
comprehensive schools. Her work illustrates how feminist investigations raise questions about honesty, power
relations, the responsibility of the researcher to the researched, and collaboration. Corresponding topics are
broached for action researchers by Kelly (1989b), who was co-director of the ‘Girls into Science and
Technology’ project, a study focusing on girls’ under-involvement in science and technology. A range of
questions are considered—researcher power and values, the problem of informed consent, and the manner in
which research data are presented to the participants in the project with respect to empirical research are
considered in the second part of the book.

Reflection on the articles in Burgess (1989a) will show that the issues thrown up by the complexities of
research methods in educational institutions and their ethical consequences are probably among the least
anticipated, particularly among the more inexperienced researchers. The latter need to be aware of those kinds
of research which, by their nature, lead from one problem to another. Serial problems of this sort may arise in
survey methods or ethnographic studies, for example, or in action research or the evaluation of developments.
Indeed, the researcher will frequently find that methodological and ethical issues are inextricably interwoven in
much of the research we have designated as qualitative or interpretive. As Hitchcock and Hughes note:

Doing participant observation or interviewing one’s peers raises ethical problems that are directly related to the
nature of the research technique employed. The degree of openness or closure of the nature of the research and
its aims is one that directly faces the teacher researcher. (Hitchcock and Hughes, 1989:199)

They go on to pose the kinds of question that may arise in such a situation. ‘Where for the researcher does
formal observation end and informal observation begin?’ ‘Is it justifiable to be open with some teachers and
closed with others?” ‘How much can the researcher tell the pupils about a particular piece of research?’ ‘When
is a casual conversation part of the research data and when is it not?” ‘Is gossip legitimate data and can the
researcher ethically use material that has been passed on in confidence?’ As Hitchcock and Hughes conclude,
the list of questions is endless yet they can be related to the nature of both the research technique involved and
the social organization of the setting being investigated. The key to the successful resolution of such questions
lies in establishing good relations. This will involve the development of a sense of rapport between researchers
and their subjects that will lead to feelings of trust and confidence. Mention must be made once again in this
particular context of the work of Fine and Sandstrom (1988) who discuss in some detail the ethical and
practical aspects of doing fieldwork with children. In particular they show how the ethical implications of
participant observation research differ with the age of the children. Another feature of qualitative methods in
this connection has been identified by Finch who observes that:

there can be acute ethical and political dilemmas about how the material produced is used, both by the
researcher her/himself, and by other people. Such questions are not absent in quantitative research, but greater
distancing of the researcher from the research subjects may make them less personally agonizing. Further, in
ethnographic work or depth interviewing, the researcher is very much in a position of trust in being accorded
privileged access to information which is usually private or invisible. Working out how to ensure that such trust
is not betrayed is no simple matter... Where qualitative rvesearch is targeted upon social policy issues, there is



the special dilemma that findings could be used to worsen the situation of the target population in some way.
(Finch, 1985)
Kelly’s (1989a) paper would seem to suggest, as we have noted elsewhere in this chapter, that the area in
qualitative research where one’s ethical antennae need to be especially sensitive is that of action research, and
it is here that researchers, be they teachers or outsiders, must show particular awareness of the traps that lie in
wait. These difficulties have been nowhere better summed up than in Hopkins when he says:

[The researchers’] actions are deeply embedded in an existing social organization and the failure to work
within the general procedures of that organization may not only jeopardize the process of improvement but
existing valuable work. Principles of procedures for action research accordingly go beyond the usual concerns
for confidentiality and respect for persons who are the subjects of enquiry and define in addition, appropriate
ways of working with other participants in the social organization. (Hopkins, 1985:135)
Box 2.8 presents a set of principles specially formulated for action researchers by Kemmis and McTaggart
(1981) and quoted by Hopkins (1985).

We conclude by reminding readers who may become involved in action research that the problem of access is
not resolved once one has been given permission to use the school or organization. The advice given by
Hammersley and Atkinson with respect to ethnographic research is equally applicable to action research.
As they say:

[having] gained entry to a setting...by no means guarantees access to all the data available within it. Not all
parts of the setting will be equally open to observation, not everyone may be willing to talk, and even the most
willing informant will not be prepared, or perhaps even able, to divulge all the information available to him or
her. If the data required to develop and test the theory areto be acquired, negotiation of access is therefore
likely to be a recurrent preoccupation for the ethnographer. (Hammersley and Atkinson, 1983:76)

As the authors observe, different kinds of data will demand different roles, and these in turn result in varying
ethical principles being applied to the various negotiating stances.

Ethics and teacher evaluation

After our brief excursus into the problems of ethics in relation to action research, an approach to classroom
activities frequently concerned with the improvement of teacher performance and efficiency, it would seem
logical to acknowledge the role and importance of ethics in teacher evaluation. The appraisal of teacher and
headteacher performance is one that is going to play an increasingly important part as accountability, teacher
needs, and management efficiency assume greater significance, as governments introduce pedagogic and
curricular changes, and as market forces exert pressure on the educational system generally. By thus throwing
teacher appraisal into greater relief, it becomes very important that training appraisal programmes are planned
and designed in such a way as to give due recognition to the ethical implications at both school and LEA
levels. With this in mind, we briefly review some basic principles and concepts formulated in the USA that
may sensitize all those involved in appraisal procedures to the concomitant ethical factors.

Box 2.8

Ethical principles for the guidance of action researchers

Observe protocol: Take care to ensure that the relevant persons, committees, and authorities have been
consulted, informed and that the necessary permission and approval have been obtained.
Involve participants: Encourage others who have a stake in the improvement you envisage to shape and

form the work.
Negotiate with those affected: Not everyone will want to be directly involved; your work should take
account of the
responsibilities and wishes of others.

Report progress: Keep the work visible and remain open to suggestions so that unforeseen and unseen




ramifications can be taken account of; colleagues must have the opportunity to lodge a protest to you.
Obtain explicit authorizations: This applies where you wish to observe your professional colleagues; and

where you wish to examine documentation.
Negotiate descriptions of people’s work: Always allow those described to challenge your accounts on the
grounds of fairness, relevance and accuracy.

Negotiate accounts of others’ points of view (e.g. in accounts of communication): Always allow those
involved in interviews, meetings and written exchanges to require amendments which enhance fairness,
relevance and accuracy.
Obtain explicit authorization before using quotations: Verbatim transcripts, attributed observations,
excerpts of audio and video recordings, judgements, conclusions or recommendations in reports (written
or to meetings).
Negotiate reports for various levels of release: Remember that different audiences require different kinds
of reports; what is appropriate for an informal verbal report to a faculty meeting may not be appropriate
for a staff meeting, a report to council, a journal article, a newspaper, a newsletter to parents; be
conservative if you cannot control distribution.
Accept responsibility for maintaining confidentiality.
Retain the right to report your work: Provided that those involved are satisfied with the fairness, accuracy
and relevance of accounts which pertain to them, and that the accounts do not unnecessarily expose or
embarrass those involved, then accounts should not be subject to veto or be sheltered by prohibitions of
confidentiality.

Make your principles of procedure binding and known: All of the people involved in your action research
project must agree to the principles before the work begins; others must be aware of their rights in the
process.

Source Adapted from Kemmis and McTaggart (1981) and quoted in Hopkins (1985)

Strike (1990), in his paper on the ethics of educational evaluation, offers two broad principles which may
form the basis of further considerations in the field of valuation. These are the principle of benefit
maximization and the principle of equal respect. The former, the principle of benefit maximization, holds that
the best decision is the one that results in the greatest benefit for most people. It is pragmatic in the sense that it
judges the rightness of our actions by their consequences or, as Strike says, the best action is the one with the
best results. In British philosophical circles it is known as utilitarianism and requires us to identify the
particular benefits we wish to maximize, to identify a suitable population for maximization, specify what is to
count as  maximization, and fully understand the consequences of our actions.
The second principle, that of equal respect, demands that we respect the equal worth of all people. This
requires us to treat people as ends rather than means; to regard them as free and rational; and to accept that they
are entitled to the same basic rights as others. Strike then goes on to list the following ethical principles which
he regards as particularly important to teacher evaluation and which may be seen in the light of the two broad
principles outlined above:

1 Due process Evaluative procedures must ensure that judgements are reasonable: that known and
accepted standards are consistently applied from case to case, that evidence is reasonable and that there are
systematic and reasonable procedures for collecting and testing evidence.
2 Privacy This involves a right to control information about oneself, and protects people from unwarranted
interference in their affairs. In evaluation, it requires that procedures are not overtly intrusive and that such
evaluation pertains only to those aspects of a teacher’s activity that are job related. It also protects the
confidentiality of evaluation information.

3 Equality In the context of evaluation, this can best be understood as a prohibition
against making decisions on irrelevant grounds, such as race, religion, gender, ethnicity or sexual orientation.
4 Public perspicuity This principle requires openness to the public concerning evaluative procedures, their
purposes and their results.

5 Humaneness This principle requires that consideration is shown to the feelings and sensitivities of
those in evaluative contexts.

6 Client benefit This principle requires that evaluative decisions are made in a way that respects the
interests of students, parents and the public, in preference to those of educational institutions and their staff.
This extends to treating participants as subjects rather than as ‘research  fodder’.
7 Academic freedom This requires that an atmosphere of intellectual openness is maintained in the classroom
for both teachers and students. Evaluation should not be conducted in a way that chills this environment.



8 Respect for autonomy Teachers are entitled to reasonable discretion in, and to exercise reasonable judgement
about, their work. Evaluations should not be conducted so as to unreasonably restrict discretion and judgement.
Strike has developed these principles in a more extended and systematic form in his article. Finally, we note the
three principles that Strike applies to the task of conflict resolution, to resolving the differences between
teachers and the institutions in which they work as a result of the evaluation process. He recommends that
where a conflict has to be resolved, remediation is to be preferred, where possible, to disciplinary action or
termination; mediation is to be preferred, where possible, to more litigious forms and solutions; and that
informal attempts to settle disputes should precede formal ones.
We have seen throughout this chapter and in this particular section how the codification and regulation of
ethical principles is proceeding apace in the USA; and that this is occurring at both a formal and informal level.
In this next, penultimate, section we look a little closer at these matters and their implications for the UK.

What makes us happy?

Happiness is all about every day, normal activities, psychologists have argued, but do we
intuitively understand what strategies increase happiness or not? To find out if students knew, Tkach
and Lyubomirsky (2006) asked 500 undergraduates about the strategies they used to increase their
happiness.

Below are the strategies students reported using, starting with the most frequently used, down to
the least. Also, for each strategy Tkach and Lyubomirsky looked at the relationship between its use
and students' reported levels of happiness to see if those who used a particular strategy were actually
happier.

Keep in mind that this is a correlational study. That means it can only tell us that two things -
like having a social life and happiness - are related, not that one definitely causes the other. That said,
there are other studies which do provide evidence of causality in some categories.

1. A social life

Social affiliation (mpucoenunenue; npuem, npuHATHE B WieHsl) - hanging around with friends,
helping others - was the most frequently reported method of increasing happiness. It also had the
strongest relationship with student's actual happiness. No surprises here. Experiments manipulating
people's social activity have found that when increased it leads to more happiness. It's gratifying to
see that the number 1, most frequently used strategy probably does work!

2. Acting happy

Direct strategies like ‘acting happy' and 'smiling' were the second most popular. While there is
some experimental evidence to back this one up, Tkach and Lyubomirsky are cautious. I'd be cautious
as well. 'Acting happy' might be useful as a short-term strategy but I'm not so sure about its useful in
the long-term.

3. Achieving long-term goals

The students were pretty keen on setting themselves long-term goals for personal achievement,
and then sticking to them. This was a relatively popular strategy for increasing happiness and there
are also a good few studies to back up this finding. Well done to the students!

4. Passive leisure pursuits (3ausitue)

Here's the first bad boy. Passive leisure, like watching TV or playing video games, while
relatively popular, showed no connection with happiness. Experimental studies back this up finding
few benefits for happiness from passive leisure activities. So, once again, it's time to chuck out the
idiot box and the Xbox.

5. Active leisure pursuits

No question about this one. It's very well established that active leisure pursuits like running or
cycling increase happiness. What's worrying is that these pursuits come lower down the list than
passive leisure pursuits.

6. Religion

This was a relatively unpopular strategy for increasing happiness, although it is reasonably
well-established that religion and being happy go together. Tkach and Lyubomirsky suggest the



reason for this connection could be to do with social connectedness, having a sense of purpose in life
or even reduced alcohol consumption.

7. Partying and clubbing

Perhaps surprisingly amongst university students this was relatively unpopular as a happiness-
enhancing activity. It's just as well since those who partied more weren't any happier, once their
extraversion was taken into account.

8. Mental control

This is the second bad boy. It centres around thinking bad thoughts: both contemplating them
and trying to suppress them. This category was significantly associated with being unhappy. Indeed,
previous research has found that both ruminating on negative thoughts and trying to suppress negative
thoughts leads to unhappiness.

A (mostly) positive message

This last category of mental control really stands out: what on earth is it doing on a list of
strategies to increase happiness? Statistically it was the strongest predictor of unhappiness. This
suggests that a significant minority of people have exactly the wrong idea about what strategies
increase happiness.

Passive leisure pursuits is the other category that stands out. All the other categories in the top 6
have at least some connection with happiness. This one has none and yet there it is at number 4 in the
list.

The positive message is that generally the strategies that people use to increase their happiness
do actually work. We're relying on self-reports here, so people could well be misrepresenting what
they actually do - but at least they mostly know what they're supposed to be doing.

The id, the ego, and the superego

Freudian psychological reality begins with the world, full of objects. Among them is a very special
object, the organism. The organism is special in that it acts to survive and reproduce, and it is guided toward
those ends by its needs — hunger, thirst, the avoidance of pain, and sex.

A part—a very important part — of the organism is the nervous system, which has as one its
characteristics a sen-si tivity to the organism's needs. At birth, that nervous system is little more than that of
any other animal, an «it» or id. The nervous system, as id, translates the organism's needs into motivational
forces, which are instincts or drives. Freud also called them wishes. This translation from need to wish is called
the primary process.

The id works in keeping with the pleasure principle, which can be understood as a demand to take care
of needs immediately. Just picture the hungry infant, screaming itself blue. It doesn't «know» what it wants in
any adult sense; it just knows that it wants it and it wants it now. The infant, in the Freudian view, is pure, or
nearly pure id. And the id is nothing if not the psychic representative of biology.

Unfortunately, although a wish for food, such as the image of a juicy steak, might be enough to satisfy
the id, it isn't enough to satisfy the organism. The need only gets stronger, and the wishes just keep coming.
You may have noticed that, when you haven't satisfied some need, such as the need for food, it begins to
demand more and more of your attention, until there comes a point where you can't think of anything else. This
is the wish or drive breaking into consciousness.

Luckily for the organism, there is that small portion of the mind we discussed before, the conscious, that
is hooked up to the world through the senses. Around this little bit of consciousness, during the first year of a
child's life, some of the «it» becomes «I», some of the id becomes ego. The ego relates the organism to reality
by means of its consciousness, and it searches for objects to satisfy the wishes that id creates to represent the
organisms needs. This problem-solving activity is called the secondary process.

The ego, unlike the id, functions according to the reality principle, which says «take care of a need as
soon as an appropriate object is found*. It represents reality and, to a considerable extent, reason.

However, as the ego struggles to keep the id (and, ultimately, the organism) happy, it meets with
obstacles in the world. It occasionally meets with objects that actually assist it in attaining its goals. And it
keeps a record of these obstacles and aides. In particular, it keeps track of the rewards and punishments meted



out by two of the most influential objects in the world of the child — mom and dad. This record of things to
avoid and strategies to take becomes the superego. It is not completed until about seven years of age. In some
people, it never is completed.

There are two aspects to the superego: One is the conscience, which is an internalization of punishments
and warnings. The other is called the ego ideal. It derives from rewards and positive models presented to the
child. The conscience and ego ideal communicate their requirements to the ego with feelings like pride, shame,
and guilt.

It is as if we acquired, in childhood, a new set of needs and accompanying wishes, this time of social
rather than biological origins. Unfortunately, these new wishes can easily conflict with the ones from the id.
You see, the superego represents society, and society often wants nothing better than to have you never satisfy
your needs at all.

Freud's therapy has been more influential than any other, and more influential than any other part of his
theory. Here are some of the major points:

Relaxed atmosphere. The client must feel free to express anything. The therapy situation is in fact a
unique social situation, one where you do not have to be afraid of social judgment or ostracism. In fact, in
Freudian therapy, the therapist practically disappears. Add to that the physically relaxing couch, dim lights,
sound-proof walls, and the stage is set.

Free association. The client may talk about anything at all. The theory is that, with relaxation, the
unconscious conflicts will inevitably drift to the fore. It isn't far off to see a similarity between Freudian
therapy and dreaming. However, in therapy, there is the therapist, who is trained to recognize certain clues to
problems and their solutions that the client would overlook.

Resistance. One of these clues is resistance. When a client tries to change the topic, draws a complete
blank, falls asleep, comes in late, or skips an appointment altogether, the therapist says «aha». These
resistances suggest that the client is nearing something in his free associations that he — unconsciously, of
course — finds threatening.

Dream analysis. In sleep, we are somewhat less resistant to our unconscious and we will allow a few
things, in symbolic form, of course, to come to awareness. These wishes from the id provide the therapist and
client with more clues. Many forms of therapy make use of the client's dreams, but Freudian interpretation is
distinct in the tendency to find sexual meanings.

Parapraxes. A parapraxis is a slip of the tongue, often called a Freudian slip. Freud felt that they were
also clues to unconscious conflicts. Freud was also interested in the jokes his clients told. In fact, Freud felt that
almost everything meant something almost all the time — dialing a wrong number, making a wrong turn,
misspelling a word, were serious objects of study for Freud. However, he himself noted, in response to a
student who asked what his cigar might be a symbol for, that « sometimes a cigar is just a cigar». Or is it?

Other Freudians became interested in projective tests, such as the famous Rorschach or inkblot tests. The
theory behind these test is that, when the stimulus is vague, the client fills it with his or her own unconscious
themes. Again, these could provide the therapis

How Culture Affects The Recognition Of Emotions

April 2008 - Research from the University of Alberta, Canada and Hokkaido University, Japan
published in the Journal of Personality and Social Psychology has found significant differences in
how people from eastern and western cultures assess interpersonal situations.

In the course of two studies, participants viewed group photographs comprising one central and
four background figures. Researchers manipulated the facial emotions of all five (happy, angry, or
sad) and asked participants to determine the dominant emotion of the central figure. The study found
that 72 per cent of Japanese participants reported that their judgment was influenced by emotions
displayed by all the figures in the group, while a similar percentage of North Americans reported not
being influenced by the background figures at all.

Co-author Takahiko Masuda, a psychology professor from the University of Alberta said:



"What we found is quite interesting. Our results demonstrate that when North Americans are
trying to figure out how a person is feeling, they selectively focus on that particular person's facial
expression, whereas Japanese consider the emotions of the other people in the situation.”

Researchers confirmed these findings by monitoring participants' eye movements demonstrating
that Japanese looked at the surrounding people more than their western counterparts. While both
groups looked to the central figure during the first second of viewing, Japanese participants
immediately switched to the background figures while westerners continued to focus on the central
figure.

Takahiko Masuda commented:

"East Asians seem to have a more holistic pattern of attention, perceiving people in terms of the
relationships to others. People raised in the North American tradition often find it easy to isolate a
person from its surroundings, while East Asians are accustom to read the air 'kuuki wo yomu' of the
situation through their cultural practices, and as a result, they think that even surrounding people's
facial expressions are an informative source to understand the particular person's emotion."

Recognizing and Remembering Faces

December 2010 - The ability to recognize and remember faces is best when we are aged 30-34 -
ten years later than most of our other mental abilities - according to research to be presented in the
journal Cognition.

Laura T. Germine and Ken Nakayama of Harvard University and Bradley Duchaine of
Dartmouth College have found that face recognition may require years of practice to perfect.
According to Laura Germaine:

"We all look at faces, and practice face-watching, all the time. It may be that the parts of the
brain we use to recognize faces require this extended period of tuning in early adulthood to help us
learn and remember a wide variety of different faces."

The researchers tested 44,000 volunteers ages 10 to 70 on recognition of computer-generated
faces using the web-based Cambridge Face Memory Test. While skill at mental tasks such as
remembering names was best between the ages of 23 and 24, skill at face-recognition ability rose
sharply from age 10 to 20 and then improved slowly through the 20s to reach a peak between 30 and
34. Similar results were found in another experiment with computer-generated children's faces. The
best results were shown by individuals in their early 30s, with face recognition declining slowly with
older people. The ability of 65-year-olds roughly matched that of 16-year-olds.

Laura Germine concluded:

"Research on cognition has tended to focus on development, to age 20, and aging, after age 55.
Our work shows that the 35 years in between, previously thought to be fairly static, may in fact be
more dynamic than many scientists had expected."”

Why Do We Never Forget a Face?

January 2007 - A study by researchers from Vanderbilt University published in Psychonomic
Bulletin and Review has found that we are able to remember more faces compared to other objects
and that faces are retained best in our short-term memory. They suggest that our expertise in
remembering faces allows them to be packaged better for memory.

Kim Curby, post-doctoral researcher at Yale University and primary author compared this to
packing a suitcase:

"How much you can fit in a bag depends on how well you pack it. In the same way, our
expertise in 'packaging’ faces means that we can remember more of them."

The study focuses on visual short-term memory (VSTM), a component with limited capacity
that helps us process and briefly remember images and objects. Participants were asked to study up to
five faces displayed on a screen for varying lengths of time to a maximum of four seconds. Later they
were presented with a single face and asked to decide if it was part of the original group. Results were
compared with other objects such as watches or cars.

The researchers found that when displays were studied for half a second, more objects than
faces were stored in VSTM. They suggest that more time was needed for encoding because faces
have greater complexity. However, when given four seconds, an advantage for faces emerged. This
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outcome was only obtained for faces encoded in the familiar upright orientation; those encoded
upside-down showed no such advantage. They suggest that experience leads to upright faces being
encoded using the whole configuration not just the parts.

Isabel Gauthier, associate professor of psychology and co-author said:

"Our results show that we can store more faces than other objects in our visual short-term
memory. We believe this happens because of the special way in which faces are encoded."

The authors suggest that this research has practical implications for the way we use VSTM, for
example in complex social situations or in training people in other categories of objects. They point
out that short-term memory is vital to continuity of understanding, serving as temporary storage for
information in current use.

Isabel Gauthier explained:

"Our work is the first to show an advantage in capacity for faces over other objects. Our results
suggest that because experience leads you to encode upright faces in a different manner (not only
using the parts, but using the whole configuration) you can store more faces in VSTM."

Kim Curby said:

"What's striking about this is that some of the most prominent, current theories suggest that the
capacity of VSTM is set in stone, unalterable by experience. However, our results clearly show that
expert learning impacts VSTM capacity."

The authors plan to study VSTM capacity in experts in other complex objects, such as cars.
They also intend to use brain imaging to identify mechanisms in the brain by which faces are encoded
more efficiently than other objects.

Perceiving Emotions

October 2010 - Research from the Waseda Institute for Advanced Study in Tokyo, published
in Psychological Science, compared how Japanese and Dutch people assess another's emotions. The
study found that Japanese people pay more attention to the tone of voice than facial expression. The
reverse was the case for Dutch participants.

Researchers recorded Japanese and Dutch actors expressing the neutral phrase 'is that so?' in
angry and happy ways. Videos were edited to match angry tone with happy facial expression and vice
versa. Japanese and Dutch volunteers watched the videos in both languages and were asked to assess
whether the person was happy or angry. The study found that Japanese participants paid more
attention to vocal tone, even when instructed to concentrate on facial expression. Researchers suggest
this reflects different ways of communicating that may lead to misunderstandings.

Researcher Akihiro Tanaka commented:

"I think Japanese people tend to hide their negative emotions by smiling, but it’s more difficult
to hide negative emotions in the voice.”

Japanese people may be used to listening for emotional cues. A Dutch person used to the voice
and face matching may see a Japanese person smiling and overlook the upset tone, thereby reaching
the wrong conclusion about the person's mood.

Detecting false smiles

Research by Masaki Yuki (Hokkaido University), William Maddux (INSEAD) and Takahiko
Masuda (University of Alberta) published in theJournal of Experimental Social Psychology in 2007
compared Japanese and American interpretations of computerized icons and human images showing a
range of emotions.

Findings suggest that where emotional control is the cultural norm (e.g. Japan) eyes are the key
to interpretation. In cultures where there is more open expression of emotion (e.g. USA) the mouth is
the main focus.

Takahiko Masuda commented:

"We think it is quite interesting and appropriate that a culture that tends to masks its emotions,
such as Japan, would focus on a person's eyes when determining emotion, as eyes tend to be quite
subtle. In the United States, where overt emotion is quite common, it makes sense to focus on the
mouth, which is the most expressive feature on a person's face."



Researchers also detected these differences in interpretation of computer emoticons, used in
email and text messaging. Japanese emoticons distinguish happiness and sadness in depiction of the
eyes, while American emoticons use direction of the mouth. The results suggest that Japanese may be
better at detecting "false smiles".

Takahiko Masuda said:

"These findings go against the popular theory that the facial expressions of basic emotions can
be universally recognized. A person's culture plays a very strong role in determining how they will
perceive emotions and needs to be considered when interpreting facial expression."
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BHUMaHUe. O0y4Jaromumecs J0JKHbI KOHCIIEKTUPOBATh MaTepHal, T.€. KPaTKo,
CXEMaTHYHO, TIIOCIEIOBAaTEIbHO (DUKCHPOBATH OCHOBHBIC  IOJOXKEHHS,
BBIBOJIBI, (DOPMYIHPOBKH, 0000mIeHUs. MaTepuansl JIEKIUH HEo0X0IUMO
CHCTEeMaTH4YeCKH TIpopadareiBaTh. Ecim camocTosTenbHO HE ymaercs
pa3o0parbcsi B Marepuaie, He0OX0IuMO C(HOPMYIHPOBATH BOIPOC M 3a1aTh
IPENoAaBaTeNl0 Ha KOHCYNbTAllUH, HA MPAKTUYeCKOM 3aHATHH. Marepuaisl
JICKIUH SIBIISIOTCS OCHOBOM ISl TOJITOTOBKU OOYYAIOIIUXCS K MPAKTUYCCKUM
3aHATHSM.

[IpaxkTueckue
3aHsaTusA (padbora c
TEKCTOM,
BBINOJIHEHHE
rpaMMaTHYeCKHX/JIe
KCHYECKHUX
3a/IaHNM, y4aCTHE B
o0CYyXIeHHH,
COCTaBIICHUE
JMajora, CoooLieHue
10 TEME)

[Tpu moaroroBke K paboOTe ¢ TEKCTOM IPOYMTATh TEKCT BCIYX M IEPEBECTH,
HOJIB3YSACh CIOBapeM; OBITh TOTOBBIM IIOHMMATh OOJbBIIME CIIOXKHBIC B
SI3BIKOBOM OTHOIICHUH XYIIO’)KECTBEHHBIC, npodeccCHOHaTbHO
OPHUCHTHUPOBAaHHBIC TEKCTbl, CTAThH M COOONICHUS TI0 COBPEMEHHOM
npobiemMaTuke Mpu HEOOXOAMMOCTH IOJIB3YSCh CIOBAapeM. BBITh TOTOBBIM
HOHMMATh Pa3BEePHYThIC COOOIICHHUS IPENoaBaTess, CBsI3aHHbIC ¢ OBITOBOIA,
y4eOHOW, a Takke NPOPECCHOHATHPHO-OPUEHTHPOBAHHONW TeMaTUKOH. Ecmu

3alaHiEM ObLIa IMOATOTOBKA JIOKJIaa, Jianora,
JUCKYCCUH, HEOOXOIMMO 3allOMHHUTH TEKCT CBOETO BBICTYIUICHUS, C TEM
4TOOBI HE YATATh ero, a paccka3bIBaTh.

Jlexcuueckut
JIIUKTAHT

[Ipy MOATOTOBKE K HAIMCAHHWIO JHUKTAHTA WJIM COYMHEHUS/ICCE MOBTOPUTH
JIEKCUYECKUH W TpaMMaTHYeCKHil MaTepuan, MpaBuia CIOBOOOpPa3OBaHUSA,
CTPYKTYPY NPEIITIOKEHUS

I'pynnosas
JUCKYCCHS

I'pynnoBass  JUCKyCCHSl - 3TO CPEICTBO, KOTOPOE I03BOJIET ONPEAEIUTh
YpOBEHb c(OPMHUPOBAHHOCTH MPOPECCHOHAIBHBIX KOMIETCHIIMA B
YCIOBHUSAX MAaKCUMAJIbHO HPUOJIMKEHHBIX K IIPO(pECCHOHAIBLHON Cpeie.
[nsa npoBeneHus TIpynInoBOM JHUCKYCCHM JIEKTOP WIIM IIPENOJABATENb,
BeAYILUI CEMUHApCKUE 3aHATHS, MIpe/ularaloT HauloJiee akTyallbHYl0 TeMy
U3 pealbHOW OOIIECTBEHHO-TIOJIMTUYECKON OOCTAHOBKH, W CTaBIT Tepe
ayauTopuell MpoOJieMHBbIE acCHeKThbl, Ha KOTOpbIE OOy4aromMHCs JO0JKEH
o0patuth 0co00€e BHUMaHHUE, C(HOPMUPOBATH CBOIO MPABOBYIO IO3MIIMIO,
000CHOBaTh €€ W MOATOTOBUTCS K YydYacTHIO B auckyccuu. [IpoBenenue
TPYNIIOBOM  JTUCKYCCHMU  TIPEIIoJaraeT yBUIETh C(HOPMHUPOBAHHOCTH Y
00y4aroIerocsi COOTBETCTBYIOUIMX KOMIIETEHIMHA, B TOM YHCJIE YMEHUE
CTaBUTh INpoOseMy, OOOCHOBBIBaTh IYTH €€ BO3MOYKHOTO pa3perieHHUs,
YMEHHUE BECTH LMBMJIM30BAHHBIA JMAJIOr, OTCTAUBATh CBOIO TOYKY 3pPEHMS,
apryMEHTHPOBAHO OTBeYaTh Ha MPABOBBIC TO3HMIMU HHBIX YYaCTHHKOB
IpYyNIOBON AUCKYCCHH.

[Ipe3enTanus

B COBPCMCHHBIX YCJIOBUAX HGO6XOI[I/IMO HUMCETH HABBIKK IO MPCACTABJICHUIO
CBOUX I/ICCJ'Ie)IOBaHI/Iﬁ B (bopMe SJICKTPOHHBIX Hpe3eHTaHHﬁ. Z[J'IH 9TOT'0 Ha
OCHOBAaHMMU pPaHEC IMOATOTOBJIICHHBIX MAaTCPUAIOB Bam HGO6XOI[I/IMO

MOATOTOBUTH MpE3eHTaluN B nporpamme «Power Pointy.
Tpebosanusn K C00epPIHCanuIo u ogopmnenuio:
1. Tpebosanus K cooepicanuio npezeHmayuu.

(] Ecnu 3TO Hay4HBIA JOKJIAJ WUIM MPE3CHTAIMS CIIOKHOTO HCCIIEIOBAHMS
(mumaoM, KypcoBasi paboTa, MPOEKT) Ha OTHENBHBIX Claiiax cleayer
0003HaUUTh 1E€Th ¥ 33/Ja4d CBOETO HCCJIEJAOBAaHHS. 3aBEPIITUTHCS
MPE3EeHTALINS JIOJDKHA BBIBOJIOM.
O Ilpeszenmayus 00NIdICHA NOJIHO ompascambo cooepacanue
noo02omosieHHo2o evicmynienus. JIns Toro utoObl Bam nerde Obio 3TO
CIeNaTh COCTaBbTE MOJPOOHBIN IUIAH CBOETO BBICTYIUICHHS. DTOT IUTAaH U




Oyzer 3aroJloBKaMd BallUX OCHOBHBIX  CJAWIOB B  IPE3CHTAIUH.
[] Ilpe3eHTamusa — HTO COKpallleHHOE H3JIokeHue Bamux wMarepuanos,
[I03TOMY HE HaJI0 epENUChIBaTh TEKCT U3 Aokiaaa. [Tocrapaiitech n310KUTh
MaTepHuaibl B BUAE T€3UCOB, COCTOSAIINX M3 KOPOTKUX HEPACHPOCTPAHEHHBIX
IIPEATIOIOKEHHUHN.

(] Ecnu B AOKIJIae OCHOBHOW MaTepHall — 3TO TEKCT, TO B INpPE3EHTALUU
00JIBIIIOE MECTO JIOJDKHBI 3aHATh WILTIOCTPATHBHBIC MaTepHajbl: rpaduku,
cxembl, nudpel. KoMmmMeHTapuun K HUM HE CTOMT MUcaTh B chaiiabl, Bel ux
caenaere ycTHO. Te nudpsl WM JaHHBIC, HA KOTOphle BBl XOTUTE, YTOOBI
Bamm cnymarenu oOpaTwiiv BHUMaHHE, CIEAYET BbIICIUTh KOHTPACTHBIM
LIBETOM.

2. Tpebosanus K oopmneruio CAau0os.
[1 JIroOast mpe3eHTanus 00sA3aTeIbHO TOJHKHA BKIIFOYATh TUTYJIBHBIN JIUCT, HA
KOTOPOM HYKHO 00O3HAUUTh TeMY JOKJaJa U MOCTaBUTh (haMUIIMIO aBTOpA.
Ecnu noknan IIMHHBIA CTOUT CHENIATh €11€ OAUH BCTYNUTEIbHBIA CIail, Ha
KOTOpPOM CllylIaTelied O3HAaKOMHUTh C IUIaHOM Bariero BbICTyIUIEHUS.
[ Eciin Bel xopoiio ymeere nosb3oBatbest mporpammoit «Power Point» Bbl
MOJKETE CaMOCTOSITEIbHO BBIOPATh CrOCO0 OGOPMIICHUS CBOUX CIIAlJOB.
Ecnu Her, Bocmonb3yiiTech mabioHamMu O(OpMIICHHUS, KOTOpHIE €CTh B
nporpamme. Ilpu BbIOOpe miabioHa, MOMHHUTE, YTO €€ JU3ailH HEe JOJHKEH
KOHTPacTUpOBaTh C cojep:kaHueM. Ecim y Bac cepbe3Hblil TOKIIAJ, CTOUT
BBIOMPATh 00JIee CTPOTHE MAOIOHBI.

- He nenaiite ciumkomM MHOToO ciaidi1oB. Bel Oyzaere He pOCTO YUTaTh, HO U
KOMMEHTHpOBaTh ciaiael. Ha 3170 yxomut npumepHo 1,5 — 2 MUHYTHI Ha
KOKIBIA craij, Mmo3ToMy Jjs MATH MUHYTHOIO BBICTYIUIEHMSI HE CIIEIyeT
nenath 0ojee 5 coaepkaTenbHbIX chaiinoB. [IpakThueckue pexkoMeHIAIuN
[0 HWCHOJB30BaHUIO TporpamMmbl MS PowerPoint MOXXHO TONyduTH Ha
calTax

http://www.it-n.ru/materials.aspx?cat_no=242
http://www.spsl.nsc.ru/win/obsemin/obswin/o_nov.html

Pedepat/noxnan

[Touck nurepaTypsl U cocTaBieHrne Oudnnorpadum, UCIOIb30BaHUE OT 3 10
5 HayyHBIX paboOT, WM3NIOKEHHWE MHEHUS aBTOPOB U CBOETO CYXKICHHS IO
BEIOpAaHHOMY BOIIPOCY; H3JIOKCHHE OCHOBHBIX AaCIIEKTOB IPOOJIEMBI.
O3HAaKOMUTKCS CO CTPYKTYpoit U oopmieHreM pedepara.

oOyyvaronuiics BrpaBe u30path i pedeparta (mokiana) IOy TeMy B
mpelenax MporpaMMbl y4yeOHOW TUCHUIUIMHBL. BakHO Tmpu  3TOM
VUUTBHIBATh €€ aKTyaJbHOCTh, HAYYHYIO pPa3pabOTaHHOCTh, BO3MOXKHOCTH
HAXO0XJICHUS HEOOXOAMMBIX HCTOYHHKOB JUIsI U3Y4EHHUS TeMbl pedepara
(moksanma), MMEIIIHECs y 00yJarolerocss HadajdbHble 3HAHUS W JIMYHBINA
UHTEpEC K BEIOOPY JAHHOUN TEMBI.

[Tocne BbIOOpa TemMbl pedepaTa (IOKIaga) COCTABISETCA TEPEUYCHB
UCTOYHUKOB (MOHOTpaduii, HAyYHBIX CTaTed, 3aKOHOJATEIbHBIX M HHBIX
HOPMATUBHBIX IPABOBBIX AaKTOB, CIIPABOYHON JMTEPATyphl, COACpKalien
KOMMEHTApUHU, CTATUCTUYECKHE IaHHBIC, PE3YIbTAThl COIUOIOTUYECKUX
WCCJICIOBAHMH U T.I1.).

Pedepar (moxmam) - 3To caMmocTosATeNbHAs Yy4eOHO-MCCIIENOBATENbCKAS
pabota oOywaromerocsi, re aBTOpP pacKpbiBaeT CyTh HCCIIEIyeMOM
mpo0JieMbl, MPUBOAUT PA3IMYHBIE TOYKH 3PEHHS, a TaKXKEe COOCTBEHHBIC
B3rsAnbl Ha Hee. ConepkaHue Marepuanga JOJDKHO OBITh JIOTHYHBIM,
U3IIOKEHUE MaTepHalia HOCUT MPOOIEeMHO-TIOMCKOBBIN XapakKTep.
[Tpumepnsbie dTansl paboThl Haa pedepaToM (MoKIaIoM): HOPMYITUPOBAHNE




TEMBI (TeMa JI0JKHA OBITh aKTYaJIbHOM, OPUTMHAIBHOM U HMHTEPECHOW IO
COJIEPXKAHUIO); TMOJ00pP W M3yYEHUE OCHOBHBIX HMCTOYHHKOB IO TeMe (Kak
npaBUiIoO, HE MeHee 7); cocraBieHue Oubiamorpaduu; oOpaboTka
cuctemaruzanus uMHpopMmaluy; pa3paboTka IlaHa; HamucaHue pedepara
(moknana); myOIMYHOE BBICTYIUICHHE C pe3yJibTaTaMH HCCIeIOBaHUs (HA
CEMH Hape, Ha 3aCeJaHuU MPEIMETHOIO KPYKKa, Ha CTY/I€HYECKOM Hay4dHO-
NpPaKTUYECKON KOH(EPEHIINH, HAa KOHCYIbTALINN).

Pedepar (noknanm) nomkeH OTpakaTh: 3HAHHE COBPEMEHHOI'O COCTOSIHUS
npo0sieMbl; 00OCHOBaHHME BHIOPAHHOW TEMbI; HCIOIH30BAHUE H3BECTHBIX
pe3ynbTaToB U (DAKTOB; MOJHOTY LUTUPYEMOW JIUTEPaTypbl, CCHUIKM Ha
paboThl  y4YeHBIX, 3aHUMAIOIIUXCA JAHHOW MPOOJIEMOH; AaKTYaJIbHOCTb
MOCTaBJICHHOW MpOOJIEeMBbl; MaTepHall, MOATBEPKIAIOIIUN HaydyHOE, JTUOO
NPAaKTUYECKOE 3HAYCHHE B HACTOAIICE BPEMS.

3amuTa pedepara Uiu BBHICTYIUICHHE C JOKJIAJOM MPOJOHKAETCS B TEUCHUE
5-7 muHYT To miaa”y. BricTynaromemy, 1Mo OKOHYaHHMHU IIPEICTaBICHUS
pedepara (mokiama), MOTyT OBITH 3aJaHbl BONPOCHI MO Teme pedepaTa
(mokmana).

Pekomenayemsbiii o6bem pecdepara 10-15 cTpaHUIl KOMIIBIOTEPHOTO
(MaITMHOIIMCHOTO) TEKCTA, JIOKJIaaa — 2-3 CTPAHHUIIBL.

Tect

IIpy mnoaroToBke K BBIIOJHEHHUIO TecTa (IPOMEXYTOYHOI'O/UTOIOBOIO)
HEOOXOJMMO TOBTOPHTh HW3YYEHHBIH TPAMMATUYECKHH W JICKCHUYECKHI
MaTepuall, CTPaHOBEAUYECKHE TEMbl, YKazaHusi N0 O(OPMIIEHHUIO JEJOBbIX
JIOKYMEHTOB.

CamocrosiTenbHas
pabora

CamocTtosTenbHas paboTa MPOBOJUTCA C ILENbI0: CHUCTEMATH3AlUU U
3aKPEIUICHUS MTOJIYICHHBIX TCOPETHUSCKUX 3HAHUN M TMIPAKTHYCCKUX YMCHHMA
oOydaromuxcsi; yriayoJeHuss W pacIIMpeHHs TEOPETHYECKUX 3HAHMMA
oOyvaronuxcsi; (OpMUPOBaHUS yYMEHUH HCIOJIB30BAaTh  CIPABOYHYIO
JOKYMEHTAIUI0, Yy4eOHYIO U CIEUHUATbHYIO JUTEepaTypy; pa3BUTHUS
MO3HABATEIIBHBIX CIIOCOOHOCTEH M aKTHBHOCTH OOYYArOIIMXCS: TBOPYECKOU
WHUIMATUBBI, CaAMOCTOSITEIbHOCTH, OTBETCTBEHHOCTH, OPTaHHW30BaHHOCTH;
dbopMupoBaHue CaMOCTOSITEIFHOCTH ~ MBIIIUICHUS, CIIOCOOHOCTEH K
CaMOpa3BUTHIO, COBEPIICHCTBOBAHUIO U CaMOOpTaHU3aluu; (HOPMHUPOBAHUS
po(heCCHOHATTLHBIX KOMIICTCHIINH; Pa3BUTHIO HCCIICIOBATEIILCKIX YMEHUN
o0yJaromuxcs.

@®opMbl U BUIBI CaMOCTOSATENbHOH pPabOTHl OOydyaroUMXcs: YTEHHUE
OCHOBHOH U JOMOJHUTENBHON JUTEpaTyphl — CAMOCTOSITENIbHOE H3y4YCHHE
MaTepraia MO0 PEKOMEHIYeMBIM JUTePAaTypHBIM HWCTOYHHKAM; padora ¢
OMOMMOTEYHBIM  KAaTaJIOrOM, CaMOCTOSITENbHBIN moAbop HeoOXoauMoun
JIUTEepaTyper; paboTa cO CIOBapeM, CIPABOYHUKOM; TOWUCK HEOOXOIMMOM
uHpopmaiuu B cetu UHTepHeT; pedhepupoBaHre HCTOUHUKOB; COCTABICHHE
AHHOTAIMH K MPOYUTAHHBIM JINTEPATYPHBIM HMCTOYHHKAM; COCTABJICHHE U
pa3paboTKa TEPMUHOJIOTHYECKOTO CIIOBApSI; COCTABICHHE XPOHOJIOTUYECKOM
TabNMLbl; cocTaBieHue Oubmmorpadguu (6ubaMorpaduyecKkoil KapTOTEKH);
MOJIFOTOBKA K Pa3IHYHBIM (hOpMaM TEKYIIeH U MPOMEXYTOUHON aTTeCTalluU
(K TeCTMpOBaHWIO, KOHTPOJBHON paboTe, 3a4eTy, HSK3aMEHY, 3a4eTy C
OIICHKOI); BBITIOJHEHUE JOMAIIHUX KOHTPOJBHBIX PabOT; CaMOCTOSITETLHOE
BBITIOJTHCHHUE MPAKTUICCKUX 3aJaHUN PEMPOJYKTUBHOTO THITA (OTBETHI Ha
BOMPOCHI, 33]1a4H, TECThI; BHIIOJIHEHNE TBOPUECKUX 3a/IaHUM).

TexHONOTHSI OpraHW3allMd  CaMOCTOSITETIPHOH  Pa0OTBI  OOYYarOIIUXCS
BKIIIOUAET MCIONB30BaHNE WH()OPMALMOHHBIX U MaTepUaIbHO-TEXHHUUECKUX
peCypcoB 00pa30BaTEIILHOTO YUPEIKACHUS: ONOITHMOTEKY C YUTATHHBIM 3aJI0M,




YKOMIUIEKTOBAaHHYIO B COOTBETCTBUH C CYIIECTBYIOIIMMHU HOPMaMu; y4eOHO-
METOJMYECKY0 0a3y y4yeOHBIX KaOWHETOB, Jabopatopuii u  3ajna
KOAM(UKAMU; KOMIBIOTEPHBIE KJIACChl ¢ BO3MOXHOCTBIO pabOTHI B CETH
WntepHer; aynutopuu (Kjacchl) A KOHCYJIBTAlMOHHOW JESTENIbHOCTH;
y4eOHYI0 U y4eOHO-METOIUYECKYIO JUTEpaTypy, pa3paboTaHHYIO C Y4eTOM
YBEJIMYEHUS JOJM CaMOCTOSITENIbHOM paboThl OOy4yaroumxcs, WU HHbIC
METOAMYECKHE MaTepHAIIbI.

[lepen BhIMONHEHHEM OOYYAIOIIUMUCS BHEAYAUTOPHOW CaMOCTOSITEIHLHOM
paboThl TMpernojaBaTellb MPOBOAUT KOHCYJIBTUPOBAHHE IO BBINOJIHEHHIO
3aJaHus, KOTOPBIA BKIIOYACT LeNdb 3aJaHus, €ro COJEp>KaHus, CpPOKU
BBITIOJIHEHUS, OPHEHTHUPOBOYHBII 00BEM pabOTHI, OCHOBHBIE TPEOOBAHMS K
pe3ynpTaTaM paboTbl, KpPUTEpUU OLEHKH. Bo Bpems BBINOJHEHUS
O0yJalOImUMUCS  BHEAYJUTOPHOW CaMOCTOSITENILHOW paboThl W TIpH
HEOOXOUMOCTH MPENoJiaBaTelb MOXET MPOBOJUTh UHIUBUIYyaTIbHBIE U
IpyMIIOBBIE KOHCYJIbTAIUH. CamocrosrenbHas pabora MOXKET
OCYIIECTBIISITECS WHIUBUAYAIbHO WM TpyNIaMd  OOy4arommxcs B
3aBUCUMOCTH OT I€JIH, 00beMa, KOHKPETHOM TEeMAaTHKH CaMOCTOSITeIIbHOU
paboThl, YPOBHSI CIIOKHOCTH, YPOBHSI YMEHUHN 00yUYaIOLIUXCS.

Kontpons camocroaTenbHON paboTHl 00yYalomMXcs MpeayCMaTpPHUBACT:
COOTHECEHHE COJEpP>KAaHUSI KOHTPOJS ¢ ULeIsIMH 00ydeHUs; 00bEeKTUBHOCTD
KOHTPOJIS; BAIUAHOCTh KOHTPOJISA (COOTBETCTBUE MPEABSABISEMBIX 3aJaHHUMA
TOMY, YTO MpEJIoJiaraeTcss MPOBEPHUTH);

QG epeHIrannio KOHTPOIbHO-H3MEPUTEIBHBIX MaTEPHAJIOB.

@opMBI KOHTPOJII CAaMOCTOATEIBHOW paboThl: MPOCMOTP U TMPOBEpPKA
BBITIOJIHEHHUSI CAMOCTOSATENBHOM paldOThl MpernoaBaTesieM; OpraHU3alus
CaMOIIPOBEPKH, B3aMMOIIPOBEPKHU BBHIMIOJHEHHOTO 3aJaHHsl B TPYIIIE;
00CyX/IeHUE pe3yJIbTaTOB BBIMIOJIHEHHOW PaOOThl Ha 3aHSATHH, IPOBEACHUE
MUCBMEHHOTO OIpOCa; MPOBEACHUE YCTHOTO ONpOCa; OpraHu3amus u
IpOBE/ICHNUE VH/IMBUIYaJIbHOTO co0eceoBaHUs; OpraHu3alus |
IpoBe/ieHUue coOeceoBaHusl ¢ TPYMIOH; 3alMTa OTYETOB O MPOJEIaHHON
pabore.

IloaroroBka K
3auyeTy/ FK3aMeHy

HpI/I MNOATOTOBKE K 3K3dMCHY H€O6XOJII/IMO MMOBTOPHUTH BCC pPAHCC U3YUCHHBIC
TEMBI, CaMOCTOATCIBPHO COCTaBHUTDb COO6HIGHI/I$[ Ha 3aJaHHBIC TCMBI, OBITH
T'OTOBBIM OTBCYATh HAa BOIIPOCHI 11O 3K3aMeHaI_II/IOHHLIM/SaquHLIM TCMaM.

9. Onncanue MaTepuaIbHO-TEeXHUYECKO# 0a3bl, HEOOXOUMOI /IJIs1 OCYIIECTBJICHHUS

06pa3OBaTeJ'leOFO npoiecca 1mo JMCuuIInHe

Y4eOHas ayIuTOpHs JUIs IPOBEACHHS yUSOHBIX 3aHATUH CEMHHAPCKOTo TUIMA (/151 MPAKTUYSCKON
MTOJITOTOBKH, B T.4. MPAKTUYECKUX 3aHATHI), TEKYIIIETO KOHTPOJIS U MPOMEKYTOUHOM arTectarmu. (ayx 403)
OcHaleHue: CToNbl — 22 MIT., CTYNbS — 36 mIT., yueOHas Jocka — 1 mT., KOMIOBIOTepHl — 15 mT.,

npoekTop — 1 mrT., 3xkpan — 1 mT.

VYuebHas ayAUTOPHS IJIs1 CAMOCTOATEIEHON paboThI 00yUarouXcs, OCHAILICHHAS KOMIBIOTEPHON
TEXHUKOW C BOBMOYXKHOCTBIO MOJIKITIOUEHHS K ceTH MIHTepHeT U oOecrieueHneM JIOCTYIa B AIEKTPOHHYIO
nH(pOpMaIMOHHO-00pa30BaTeIbHYI0 cpeay opranu3zanuu (ayn 404)

OcHarienue: cToibl — 25 mWr., cTyibs — 40 mrt., yueOHas 1ocka — 1 mT., KOMIOBIOTEPH! — 15 WT., IpUHTED

— 1 mrr., ckanep — 1 mT.

YueOHas ayAUTOPHUS AJIs CAMOCTOSATEIBHON pabOThl 00yUarOIIMXCsl, OCHAIIEHHAS KOMIIBIOTEPHOM
TEXHHMKOU C BO3MOXHOCTBIO TIOJKITFOUEHUS K ceTH VIHTepHeT U 00eclieueHueM JOCTYIa B JJIEKTPOHHYO
nHGOPMAIMOHHO-00pa30BaTEIbHYIO CPE/T




y oprarm3aruu (ayn 406)
OcHarienue: cTonbl — 23 1mT., cTyabs — 30 WT., KOMIOBIOTEPH! — 16 mWT., mpoekTop — 1 wrt., npuHTep- 1
IIT., cKaHep — 1 mT., 3kpanH — 1 mrT.

10. Ilepeyenb HHMPOPMANMOHHBIX TEXHOJOTHH, HCIOJb3yeMbIX IPH OCYLIECTBJEHUH
00pa3oBaTe/ILHOIO TMpolecca MO AUCHUIIMHE, B TOM YHCJIe KOMILUIEKT JHIEH3HOHHOIO
MPOrpamMMHOro odecrnevyeHus, JIEKTPOHHO-0UOIHOTeYHbIe TPodecCHOHANbHBIE 0a3bl TaHHBIX U
HH(OPMaANIOHHBbIE CTIPABOYHbIE CHCTEMbI

10.1. JImueH3nOHHOE MPOrpaMMHOe o0ecneueHue

He npenycmorpeno

10.2. Dy1eKTPOHHO-0MOIMOTEYHAS] CHCTEMA:

DnexTponHas oubnuoreunas cucrema (BC): http://www.iprbookshop.ru/

10.3. CoBpemenHbIe podrecCHOHAIBHBIE 0a3bI JAHHBIX:

1. Caiit Opurtanckoro Tenekanana. http://www.bbc.co.uk/
2. DnexTpoHHas sHIMKIoneaus. http://en.wikipedia.org/wiki/
3. AMepuKaHCKHUI Hay4HbIH xypHai. http://www.sciam.com/
4. DNeKTPOHHBIN KypHaJ aMepPUKaHCKOro Hay4HOro obdmiecTsa. hitp://www.ams.org/notices/
5. JleMOHCTpAIIMOHHBIC TECTHI 10 MHOCTPAHHOMY SI3bIKY WWW.fepo.ru
6.DJ1eKTPOHHBIN clloBapb MynbTiTpan WwWw.multitran.ru

11. OcoOeHHOCTH peayu3auuy IUCHUIIMHBI 1JI MHBAJIHU/IOB U JIUI[ C OTPAHUYEHHBIMHU
BO3MOKHOCTSIMH 3/10POBbSI

s obGecriedeHust 0Opa3oBaHMsS HMHBAIUMJOB M OOYYAIOIIMXCS C OTrPaHMYEHHBIMU
BO3MOKHOCTSIMU  3JI0POBbsI  pa3palaThIBacTCsl aJanTHpPOBaHHAsE O0Opa3oBaTelibHAs MpPOTrpaMMma,
WHJUBUIYaJIbHBIA yUE€OHBIM TUTAH C Y4€TOM OCOOCHHOCTEH WX TNCHUXO(U3UYECKOTO DPA3BUTHUS U
COCTOSIHUSL 370POBbSI, B YACTHOCTH TPUMEHSAETCS WHJMBHUAYAIbHBIM TOAXOA K OCBOEHHIO
JTUCIUTIIMHBI, UHIWBHUAYAIbHBIC 3aJaHus: pedeparbl, MUCbMEHHbIE pabOThl M, HA00OPOT, TOJBKO
YCTHBIE OTBETHI U JHUAJIOTH, UHIMBUyalbHbIe KOHCYIbTAIIMH, UCIIOIb30BaHUE AUKTO(POHA U JPYTHX
3aMUCHIBAIONIUX CPEJICTB ISl BOCIIPOU3BEACHUS JICKIIMOHHOTO M CEMHUHAPCKOT0 MaTepuara.

B nensix obecnieuenust 00y4aromuxcss MHBATUIOB U JIUI C OTPAHHYEHHBIMH BO3MOXKHOCTSMU
3/10pOBbs OMOIMOTEKA KOMIUIEKTYET ()OHJI OCHOBHOM ydeOHOW JMTEepaTypoil, aganTHpPOBaHHOW K
OTPAaHUYEHUIO UX 3[I0POBbSI, IPEJOCTABISIET BO3MOKHOCTh YAAJIECHHOT'O UCIIOIb30BAHUS SJIEKTPOHHBIX
00pa3oBaTeNbHBIX PECypcoB, JOCTym K KoTopsiM opranuzoBan B OAHO BO «MIICY». B
OubIMoTeKe MPOBOAATCS WHIAMBUAYAIbHBIE KOHCYIbTALMU JJIsl TaHHOW KAaTeropuH IMOJb30BaTENEeH,
OKa3bIBAC€TCSl TIOMOIIb B PETUCTPAIIMM M WCHOJb30BAaHUU CETEBBIX M JIOKAJTBHBIX 3JIEKTPOHHBIX
00pa3oBaTeNbHBIX PECYPCOB, MPENOCTABISAIOTCS MeCTa B YHTAIBHBIX 3ajaX, 00OpyHOBaHHBIE
mporpaMMaMyd  HEBU3YaJbHOTO JIOCTyNma K HWHGOPMAIMH, OHKPAHHBIMH YBEIUYHUTEISAMH U
TEXHUYECKUMU CpEACTBAMU YCHJIGHHS ocTaToyHoro 3penHus:MicrosoftWindows 7, Ilentp
CIIeNUATLHBIX BO3MOXHOCTEH, OkpanHas Jyna; MicrosoftWindows 7, lleHTp chenuaibHbIX
BO3MOXKHOCTeH, DKkpaHHBIH aukTOop; MicrosoftWindows 7, LleHTp crenualbHBIX BO3MOXHOCTEH,
OKpaHHas KJIaBHaTypa; 3kpaHHas gyna OnelLoupe; peueBoit cunTe3atop «I'0ocy.


http://www.iprbookshop.ru/
http://www.bbc.co.uk/
http://en.wikipedia.org/wiki/
http://www.sciam.com/
http://www.ams.org/notices/
http://www.fepo.ru/
http://www.multitran.ru/

12. JIucr perucrpanum U3MeHeHUil

PaGouass mporpamMma yueOHOW IUCHUIUIMHBI OOCYXJIE€Ha U YTBEpXKJEHA Ha 3acelaHuu
VYueHnoro coBeta oT «25» anpens 2022 r. npotokoa Ne 9

ConeprkaHue U3MEHEHUS PexBusuThl Hara
Ne JIOKyMEHTA BBEJICHUS
n/m 00 YTBEPXKJICHUY U3MCHEHUS
W3MEHEHUS

VTBepk/ieHa pelieHHeM YYeHOro COBeTa Ha
ocHoBaHun PenepasbHOrO  TOCYIapCTBEHHOTO

00pa3oBaTeIbHOTO CTaHJapTa BBICILIETO
oOpazoBaHMsi [0 HampaBieHUI0O ToArotoBku | [IpoTokoi 3acenanus

1 44.03.02 IIcuxomoro-nemarorudyeckoe | Yu4eHOro COBETa oT

" | obpazoBaHue (ypoBeHb OakanaBpuarta), | «25» anpenst 2022 roga

YTBEPKACHHOTO PUKA30M MunucrepctBa | mpotokos Ne 9
oOpa3oBanus u Hayku P® or 22.02. 2018 r. N 122
(C UI3MEHEHUSIMH U JIOTIOJIHCHHUSIMHU ).
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